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ABSTRACT  OF  THE  THESIS 


The  recent  growth  of  schools  through  population 
increase  and  centralization  in  rural  areas  has  caused  a 
shortage  of  trained  principals.  Increasing  emphasis  on  the 
principals  role  as  a  supervisor  of  instruction  further 
demands  that  there  be  qualified  assistance  to  take  up 
administrative  duties  which  principals  must  relinquish. 

The  vice-principalship,  properly  used,  provides  an  oppor¬ 
tunity  to  give  the  necessary  administrative  assistance  and 
at  the  same  time  to  train  personnel  for  promotion  to 
principalships .  This  study  examined  the  vice-principalship 
in  an  attempt  to  determine  its  administrative  value  in  the 
school  and  its  effectiveness  in  training  future  educational 
leaders. 

Analysis  of  questionnaires  received  from  vice¬ 
principals,  principals  and  superintendents  indicated  that 
school  administrators  were  not  fully  aware  of  the  potential 
values  inherent  in  the  vice-principalship.  As  presently 
conceived,  the  position  neither  provided  adequate  assistance 
for  the  principal,  nor  effective  training  for  teachers 
preparing  for  school  leadership.  Instead  of  receiving  care¬ 
fully  planned  experience  to  fit  them  for  promotion,  vice¬ 
principals  were  either  teaching  most  of  the  time  or 
performing  duties  which  could  have  been  carried  out  by  other 


. 
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teachers  or  clerical  assistants.  School  systems  had  no 
clearly  defined  policies  regarding  either  the  duties  or 
the  in-service  training  of  vice-principals. 

Added  allowances  paid  to  teachers  in  vice-principal- 
ships  often  served  as  rewards  for  past  service  or  to  attract 
and  hold  high  school  teachers  in  isolated  schools.  There 
was  little  evidence  that  such  allowances  were  actually  paid 
for  added  responsibility  or  extra  professional  service.  The 
vice-principal  was  primarily  a  teacher,  usually  at  the  high 
school  level,  who  assumed  additional  duties  as  arranged 
with  the  principal. 

To  become  fully  useful  in  providing  administrative 
assistance  for  the  principal  and  in-service  training  for 
those  seeking  promotion,  the  vice-principalship  needs  to  be 
clearly  defined.  Potentially  it  could  be  a  significant 
position  in  the  school. 
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CHAPTER  I 


PURPOSE  OF  THE  STUDY,  COLLECTION  OF  DATA 
AND  DEFINITION  OF  TERMS  USED 


Introduction. 

Rapidly  expanding  school  systems  and  greatly  increased 
enrolments  have  made  necessary  a  large  increase  in  the 
required  number  of  trained  principals  and  other  educational 
administrators.  Further  expansion  and  further  demand  for 
administrative  personnel  are  inevitable.  "While  for  some 
time  new  positions  can  be  filled  by  drawing  competent  people 
from  neighboring,  well  established  and  stable  systems,  a 
school  system  must  eventually  evolve  its  own  program  for 
developing  administrative  talent. "1  Thus  the  preparation  of 
competent  persons,  capable  of  assuming  positions  of  leader¬ 
ship,  has  become  a  problem  of  some  urgency. 

Further,  the  changing  role  of  the  principal  makes  it 
imperative  that  there  be  more  adequate  assistance  in  the 
administration  of  the  school.  As  an  administrative  position, 
the  vice-principalship,  widely  accepted  not  only  in  Alberta 
but  in  Canada  and  the  United  States,  offers  one  approach  to 
the  problem.  Properly  conceived  and  implemented,  it  can 
give  the  assistance  required  by  the  principal,  and  at  the 

■^K.  F.  Prueter,  "Executive  Development  Within  a 
School  System",  Canadian  Education.  12:30-39,  March,  1957. 
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same  time,  provide  training  experiences  for  potential  leaders. 
It  follows,  therefore,  that  the  role  of  the  vice-principal  in 
the  school,  must  become  increasingly  important. 

p 

The  School  Act  legally  establishes  the  position  in 
Alberta,  but  fails  to  define  it.  The  Revised  General  Regu¬ 
lations  of  the  Department  of  Education^  make  no  mention  of 
it  at  all.  Each  school  system  defines  the  powers  and  duties 
of  the  vice-principal  in  accordance  with  its  own  needs. 

Purpose  of  the  Study. 

Since  there  is  little  or  no  consensus  of  the  purpose 
and  place  of  the  vice-principal  in  the  school,  and  since 
there  is  no  clear  statement  of  his  duties  and  responsi¬ 
bilities,  this  study  was  intended  to  examine,  in  some  detail, 
various  aspects  of  the  position  to  discover  prevailing 
practices.  Through  an  investigation  of  promotion  to  the  vice- 
principalship,  duties  assigned,  time  and  facilities  provided, 
the  study  attempted  to  determine  the  extent  to  which  the 
position  serves  as  a  training  for  educational  leadership  in 
Alberta  schools.  The  extent  to  which  teachers  were  selected 
and  trained  for  advancement,  and  the  extent  to  which  experi¬ 
ences  of  the  vice-principal  might  be  improved,  were  also 

^The  School  Act,  Government  of  the  Province  of  Alberta, 
Sections  370  and  371. 

^Revised  General  Regulations  of  the  Department  of 
Education. 
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considered . 

Under  circumstances  of  limited  responsibility  and 
narrow  experience,  it  seemed  unlikely  that  vice-principals 
could  be  fitted  adequately  for  promotion.  Hence,  the  basic 
hypothesis  of  this  study  is  that  though  the  vice-principal- 
ship  offers  an  opportunity  to  select  and  train  potential 
educational  leaders,  this  opportunity  is  not  being  fully 
utilized. 

Limitations  of  the  Study. 

Because  of  their  greater  size,  maturity  and  stability 
of  staff  and  organization,  city  school  systems  were  assumed 
to  be  developing  policies  regarding  the  vice-principalship, 
different  from  those  evolving  in  non-urban  areas.  Conse¬ 
quently,  the  study  was  limited  to  Alberta  schools  located  in 
inspectorates  outside  the  cities  and  their  suburbs.  Further, 
it  was  based  on  the  current  situation;  no  attempt  having 
been  made  to  check  historical  development. 

Collection  of  Data . 

Data  were  collected  by  means  of  three  questionnaires^ 
prepared  by  the  investigator  and  sent  to  superintendents, 
principals  and  vice-principals.  As  a  preliminary  validation 
they  were  submitted  to  a  number  of  graduate  students  who 


^■See  Appendices  A,  B  and  C. 
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were  either  principals  or  vice-principals,  and  to  faculty 
members,  for  comment  and  criticism.  Final  validation 
consisted  of  a  trial  run  of  twenty-five  questionnaires  sent 
to  both  principals  and  vice-principals  in  all  parts  of  the 
province.  Returns  indicated  that  only  minor  revision  was 
necessary.  Following  revision,  an  additional  one  hundred 
questionnaires  were  sent  to  principals,  ninety-seven  to  vice- 
principals,  and  fifty-seven  to  superintendents,  bringing 
totals  sent  out  to  125,  121  and  fifty-seven  respectively. 
Superintendents  returned  fifty- three,  or  92.9  per  cent  of 
questionnaires,  principals  returned  10$,  or  $6.4  per  cent, 
and  vice-principals  ninety-nine,  or  $1.$  per  cent. 

The  investigator  did  not  try  to  get  a  random  sample. 

The  aim  was  to  have  a  representative  distribution,  geographi¬ 
cally  and  by  size  of  school.  To  achieve  the  geographical 
distribution,  the  province  was  divided  arbitrarily  into  south, 
central  and  north  regions  by  lines  running  east  and  west 
through  Crossfield  and  Edmonton.  Schools  were  grouped  into 
three  sizes — those  with  fewer  than  thirteen  rooms  in  opera¬ 
tion,  those  with  thirteen  to  twenty  rooms  inclusive,  and  those 
with  more  than  twenty  rooms.  These  were  designated  as  small, 
standard  and  large  schools  respectively.  Distribution  and 
returns  of  questionnaires  are  summarized  in  Table  I. 

Mailing  lists  were  compiled  from  information  contained 
in  the  Operational  Report,  1957-5&,  in  the  office  of  the 
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TABLE  I 

THE  DISTRIBUTION  AND  RETURNS  OF  QUESTIONNAIRES 
TO  PRINCIPALS  AND  VICE- PRINCIPALS 


Principals  and 
vice-princ ipals 

Number 

sent 

Number 
retur ned 

Per  cent 
return 

Principals  of : 

88.1 

South  Alta. 

42 

37 

Central  Alta. 

45 

40 

88.9 

North  Alta. 

33 

31 

81.6 

Small  Schools 

59 

54 

91.5 

Standard  schools 

50 

40 

80.0 

Large  schools 

16 

14 

87.5 

Vice-principals  of: 

South  Alta. 

41 

33 

80.5 

Central  Alta. 

43 

3& 

88.4 

North  Alta. 

37 

23 

75.5 

Small  schools 

56 

46 

82.1 

Standard  schools 

49 

39 

79.6 

Large  schools 

16 

14 

87.5 

I  ■  V. 
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Chief  Superintendent  of  Schools.  This  report  gave  the 
enrolment  and  number  of  teachers  in  each  centre,  but  did  not 
show  the  number  or  sizes  of  schools  in  a  community,  nor  the 
number  of  vice-principals  in  a  school.  A  further  difficulty 
was  that  sizes  of  schools  had  changed  since  the  completion 
of  the  Operational  Report.  These  difficulties  did  not, 
however,  adversely  affect  the  distribution  of  questionnaires. 

Questionnaires  were  sent  to  selected  principals  and 
vice-principals  in  all  Alberta  inspectorates  outside  the 
cities  and  their  suburbs,  and  to  all  divisional  and  county 
superintendents.  Returns  came  from  all  areas  except  one, 
which  has  only  a  few  small  schools. 

Questionnaires,  accompanied  by  an  explanatory  letter, 
were  mailed  late  in  November. 5  Three  weeks  later,  a  follow¬ 
up  questionnaire  and  letter^  were  sent  to  vice-principals. 

A  second  follow-up  in  the  form  of  a  post-card,  was  sent  to 
vice-principals  early  in  January.  It  was  not  necessary  to 
take  this  action  with  either  principals  or  superintendents. 

Returns  from  superintendents  were  compiled  without 
regard  to  geographic  distribution  on  the  assumption  that, 
since  numbers  were  small  and  questions  relatively  general, 
no  significant  trends  would  be  evident.  Returns  from 
principals  were  tabulated  and  compared  on  the  basis  of 

5see  Appendix  D. 

^See  Appendix  E. 
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geographic  distribution  and  two  groupings  of  schools — those 
under  fifteen  rooms  and  those  with  fifteen  or  more  rooms. 
Vice-principals1  returns  were  recorded  and  compared  on  the 
basis  of  geographic  location  and  three  sizes  of  schools — 
small  standard  and  large.  Responses  to  all  parts  of  question 
naires  were  counted  and  summarized  in  tables,  with  numbers 
of  responses  converted  to  percentages  for  comparison. 

Definition  of  Terms. 

Vice- principal.  The  vice-principal  was  defined  as 
the  person  next  in  authority  to  the  principal  of  the  school. 
In  this  study  the  term  was  considered  to  be  synonymous  with 
the  term  "assistant  principal". 

Small  School.  A  small  school  was  defined  as  one 
having  twelve  or  fewer  classrooms  in  operation. 

Standard  School.  A  standard  school  was  defined  as 
one  having  thirteen  to  twenty  operating  classrooms. 

Large  School.  A  large  school  was  defined  as  one 
having  more  than  twenty  operating  classrooms. 

South  Alberta.  For  this  study  South  Alberta  was 
defined  as  that  part  of  the  province  south  of  a  line  drawn 
east  and  west  through  the  town  of  Crossfield. 


Central  Alberta.  Central  Alberta  was  defined  as 


* 
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that  part  of  the  province  lying  north  of  the  line  through 
Crossfield  but  south  of  a  similar  line  through  Edmonton. 

North  Alberta.  North  Alberta  was  defined  as  that 
part  of  the  province  lying  north  of  the  line  through 
Edmonton. 

Class  Period.  The  term  "class  period”  was  defined 
as  an  instructional  period  of  thirty-five  minutes  duration 
specifically  scheduled  on  the  school's  time-table. 


. 


.. 
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CHAPTER  II 


REVIEW  OF  RELATED  STUDIES 

Introductory  Statement . 

Indicative  of  the  recent  and  continuing  growth  of 
schools  is  the  statement  by  Otto?  that  between  1950  and  1965 
the  United  States  will  require  ten  thousand  new  elementary 
school  principals*  The  situation  is  analogous  in  Canada. 

The  problem  of  finding  and  training  personnel  for  these 
positions  is  a  critical  one.  Hoffman0  states  the  problem  as 
follows:  "During  the  past  decade  new  schools  have  been 

constructed  faster  than  the  individuals  have  been  prepared 

Q 

to  assume  princ ipalships. ”  Barratt  points  out  that  the 
enlargement  of  schools  through  population  growth  and  centrali¬ 
zation  has  increased  the  magnitude  of  the  principalship  to 
the  point  where  a  good  deal  of  assistance  is  required  for  the 
principal.  This  is  especially  true  in  that  the  principal 
today  assumes  the  supervision  of  instruction  in  addition  to 
the  other  responsibilities  of  school  operation  and  direction. 

7 

'H.  J.  Otto,  "Principalship  Preparation  at  the  Cross¬ 
roads, tf  Educational  Leadership.  13:23-32,  October,  1955. 

$ 

H.  G.  Hoffman,  rTPre-service  and  In-service  Education 
for  Beginning  Elementary  School  Principals,”  California 
Journal  of  Elementary  Education.  26:237-54,  May  195$,  p.  237. 

o 

7Thomas  K.  Barratt,  "Assistant  Principals,”  American 
School  Board  Journal.  130:56,  April,  1955. 
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The  materials  reviewed  were  mainly  reports  in  periodi¬ 
cals  of  surveys  conducted  in  large  American  school  systems, 
and  articles  describing  new  practices  or  giving  suggestions 
for  improving  existing  practices.  Few  books  which  discuss 
the  role  of  the  vice-principal  were  available  to  the  writer. 
Reported  materials  were  of  somewhat  limited  value  to  this 
investigation  as  they  were  concerned  with  schools  with 
large  enrolments  and  stable  staffs,  whereas  the  writer 
studied  much  smaller  schools,  with  shifting  personnel. 
Notwithstanding  these  differences,  several  generalizations 
became  apparent. 

The  Apparent  Status  of  the  Vice-Principal. 

Brandes^  reports  that  there  seems  to  be  no  common 
agreement  or  clear  definition  of  the  role  of  the  vice¬ 
principal.  Nor  are  there  agreed  standards  of  preparation 
for  the  position.  Seyfert-^  supports  this  view.  The  vice¬ 
principal  is  partly  responsible  for  many  things,  but  not 
completely  responsible  for  anything.  It  is  obviously  neces¬ 
sary  to  clarify  the  position  and  to  show  principals  what 
assistance  they  can  gain  by  giving  their  assistants  the 

■^Louis  G.  Brandes,  ”The  Position  of  the  Subordinate 
Administrator  in  the  Secondary  School,”  Bulletin  of  the 
National  Association  of  Secondary  School  Principals ,  40:46-52, 
May,  1956. 

-^W.C.  Seyfert,  TTPlease  Ask  Mr.  Smith  to  Come  In,” 
School  Review,  62:70-71,  February,  1954. 
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in-service  training  they  need.  Byrne,  Blocksidge  and  Earl, 
investigating  schools  in  Alberta,  found  that  the  vice¬ 
principal  is  at  best  a  shadow  of  the  principal  and  that 
generally  his  position  and  status  are  poorly  defined. 

Only  one  study  dealing  with  the  personal  histories 
of  vice-principals  was  found.  Wright1^  noted  that  in  second¬ 
ary  schools  with  enrolments  of  about  two  thousand,  some  30 
per  cent  of  vice-principals  held  bachelor Ts  degrees,  66 
per  cent  held  master1 s  degrees,  and  1.6  per  cent  held 
doctors  degrees.  The  median  training  was  5.9  years  of 
university  work.  The  majority  had  attained  their  positions 
following  high  school  teaching  experience  averaging  about 
fifteen  years.  Age  on  assuming  the  new  duties  averaged 
approximately  thirty-seven  years.  In  general  there  were 
more  men  than  women  in  these  positions  and  women  tended  to 
have  had  more  teaching  experience  than  men,  prior  to  appoint- 
me  nt . 

Selection  of  Vice-Principals  on  the  Basis  of  Qualifications . 

Cohler^  describes  a  plan  used  in  the  selection  of  a 

12T.  C.  Byrne,  J.  N.  Blocksidge,  and  S.A.  Earl, 
"Summary  of  the  Study  of  the  "Status  of  the  Alberta  School 
Principal1,"  Unpublished  survey  dated  March  21,  1957. 

A.  E.  Wright,  "Education  and  Vocational  Histories 
of  Vice  or  Assistant  Principals  in  Senior  High  Schools,  " 
School  and  Society.  49:553-56,  April,  1939. 


- 


. 


, 


. 


- 

.  • 


. 


.  . 


4  «  « 


12 


new  assistant  principal  in  a  large  school.  Teachers  were 
asked  to  state  the  five  qualifications  they  considered  most 
important  for  the  position.  From  these  suggestions  a  rating 
scale  was  constructed.  Final  selection  was  made  on  that 
basis  by  the  principal  and  superintendent.  The  most  import¬ 
ant  qualities  reported  were  the  following:  leadership 
ability,  ability  to  work  without  bias  with  teachers  and 
pupils,  approachability,  organization  skill,  responsibility, 
cultured  personality,  interest,  insight  and  a  sound  philo¬ 
sophy  of  education. 

Barratt^-5  indicates  that  the  vice-principal  should 
have  approximately  the  same  personal  and  educational  quali¬ 
fications  as  the  principal,  especially  since  he  is  being 
considered  for  promotion.  He  should  be  young,  with  con¬ 
siderable  potential  for  professional  growth.  Barratt  is  in 
substantial  agreement  with  Cohler  regarding  the  need  for 
professional  attitude,  ability  to  work  with  others  and  the 
possession  of  a  sound  philosophy  of  education.  Brandes^ 
suggests  that  the  vice-principal  should  be  selected  in  such 
a  way  that  his  skills  and  abilities  will  complement  those  of 
the  principal.  Therefore  he  should  have  broad  teaching 

■^Milton  J.  Cohler,  "The  Faculty  Helps  Select  the 
Assistant  Principal,"  American  School  Board  Journal.  11$: 
33-34,  February,  1949.” 

■^Barratt,  loc.  cit. 

l  & 

°Brandes,  loc.  cit . 
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experience  and  professional  training. 

Duties  of  the  Vice-Principal . 

Duties  reported  in  the  studies  are  many  and  varied. 
French,  Hull  and  Dodds^  reviewing  a  1926  study  by  Van  Eman, 
indicate  that  at  that  time  the  vice-principal  was  mainly 
responsible  for  clerical  duties  and  the  supervision  of 
extra-curricular  activities.  A  follow-up  study  twenty  years 
later,  revealed  that  the  duties  had  evolved  to  include  some 
work  in  administration  of  the  school  and  supervision  of 

1  d 

instruction.  Gilbert-*-0  also  draws  attention  to  this  change 
in  emphasis. 

IQ  20 

Pfeffer  7  and  Bolden  found  that  vice-principals 
perform  up  to  two  hundred  eighty-one  duties  which  fall  into 
such  categories  as  supervision  of  instruction,  organization 
and  administration  of  the  instructional  program,  administra- 


^W.  French,  J.  D.  Hull  and  B.  L.  Dodds,  American  High 
School  Administrati on.  New  York:  Rinehart  and  Company.  1951, 
p.  172. 

1  A 

°S.  G.  Gilbert,  "On  Being  an  Assistant  Principal," 
Clearing  House.  31:423,  March,  1957. 

j#  Pfeffer,  "Duties  of  Vice-Principals  in  New 
Jersey,"  Bulletin  of  the  National  Association  of  Secondary 
School  Principals.  39: 57-67,  May,  1955. 

20Howard  F.  Bolden,  "Attitude  of  High  School  Assistant 
Principals  Toward  Their  Duties  and  Responsibilities," 

Bulletin  of  the  National  Association  of  Secondary  School 
Principals .  40:20-25,  November,  1956. 
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tion  of  special  services,  business  and  office  administration 
and  supervision  of  the  custodial  staff.  Duties  varied 
according  to  the  amount  of  time  the  assistant  principal 
spent  in  teaching,  the  age  of  the  children  in  the  school — 
elementary  or  secondary--and  the  professional  attitudes  of 
the  assistants  themselves. 

These  findings  are  supported  by  the  majority  of 
writers.  Barratt^l  feels  that  the  vice-princ ipal T  s  duties 
should  include  all  those  of  the  principal,  and  that  he 
should  be  a  participant  in  all  the  planning  work.  The 
greater  his  familiarity  with  all  the  work  of  the  school, 
the  greater  is  his  usefulness.  The  Principals1  Leadership 
Course, held  in  Edmonton  in  1956,  recommended  that  the 
principal  and  vice-principal  work  as  a  team.  They  might 
work  out  the  division  of  duties  co-operatively  and  then 
notify  the  board  of  their  arrangement.  When  this  is  done, 
the  principal  should  give  the  vice-principal  full  scope  in 
the  delegated  duties.  Byrne,  et.  al.^  found  that  vice¬ 
principals,  even  in  schools  of  twenty  or  more  rooms,  carry 
out  approximately  the  same  duties  as  the  principal,  though  in 

^Barratt,  loc.  cit . 

^Unpublished  Report  of  the  Principals'  Leadership 
Course,  Edmonton,  1956. 

23Byrne,  et.  al^. ,  loc.  cit . 
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reduced  measure.  The  major  exception  to  this  was  in  the 
matter  of  classroom  visitation  which  was  considered  almost 
entirely  the  province  of  the  principal. 

The  Vice-Principalship  as  Training  for  the  Principalship. 

Writers  who  discuss  the  principalship  seem  to  be  in 
full  agreement  that  a  period  of  understudy  or  internship  is 
extremely  valuable  for  pre- service  training  purposes. 
Williams*^  suggests  a  program  of  field  work  under  the 
direction  of  an  adviser  as  part  of  the  training  program  for 
principals.  Hoffman2^  surveying  beginning  elementary  school 
principals  in  California,  found  that  the  majority  felt  that 
one  or  two  years  of  experience  as  vice-principals  would  have 
been  of  benefit  to  them.  Hoshall  °  surveyed  one  hundred 
fifty- two  high  school  principals,  the  majority  of  whom  felt 
that  an  internship  or  assistantship,  where  trainees  worked 
under  an  experienced  principal,  would  materially  improve 
pre-service  training.  Barratt2?  points  to  the  need  of  the 

2^Stanley  W.  Williams,  "Training  of  Educational 
Administrators,"  California  Journal  of  Secondary  Education, 
33:H3-45,  March,  1958. 

^Hoffman,  loc.  cit . 

26C.  E.  Hoshall,  "High  School  Principals  Suggest 
Changes  in  Pre-Service  Education  of  Principals,"  Bulletin  of 
the  National  Association  of  Secondary  School  Principals. 
25:63-67,  November,  1951. 

2?Barratt,  loc .  cit. 
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vice-principal  and  his  training  to  insure  the  continuity  of 
professional  leadership.  Seyfert  emphasizes  the  contri¬ 
bution  which  principals  can  make  to  training  professional 
leaders  in  training  their  vice-principals. 

An  article  reporting  a  program  carried  out  in  Akron, 

29 

Ohio,  schools  presents  in  some  detail  a  plan  of  internship 
for  training  future  principals.  The  plan  tries  to  insure 
that  the  trainee  will  have  wide,  first-hand  knowledge  of  the 
Akron  schools  and  of  his  duties  when  he  becomes  principal. 
Prueter^O  outlines  a  program  for  the  development  of  edu¬ 
cational  leaders  in  a  rapidly  growing  industrial  area.  It 
aims  first  at  in-service  training  of  the  basic  group  of 
principals  already  in  positions  of  responsibility.  This 
group  then  assumes  much  of  the  responsibility  for  developing 
new  leadership  potential  through  working  with  vice-principals 
by  giving  them  practical  training,  individual  study  programs, 
formal  courses,  and  conferences. 

This  type  of  program  seems  to  be  common  in  industry. 
Herder^  discusses  the  methods  used  by  business  organi- 

2^Seyfert,  loc .  cit. 

^Unsigned  article,  "Cadet  Principals  in  the  Akron 
Schools,"  American  School  Board  Journal.  97:51-52,  November. 
193d. 

^  Prueter,  loc.  cit . 

3-kjohn  H.  Herder,  "Management  Development  -  A  Summary 
of  Methods  and  Principles,"  The  Journal  of  Educational 
Sociology,  30:12-19,  September,  1956. 
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zations  to  insure  a  reserve  of  capable,  well-trained  admini¬ 
strators  for  future  needs.  In  large  part  the  program  consists 
of  internship,  understudy  and  rotation  of  special  job  assign¬ 
ments.  Such  procedure  is  similar  to  what  can  be  offered 
through  the  vice-principalship. 

Status  of  Women  as  Vice-Principals. 

Experience  as  well  as  the  research  reports  indicates 
that  the  percentage  of  women  employed  as  vice-principals  is 
low.  Martin^2  found  that  those  female  vice-principals  whom 
she  contacted  were  highly  qualified  and  did  work  equivalent 
to  that  of  male  vice-principals.  However,  as  a  group,  they 
were  not  aggressive.  The  majority  reported  that  though  they 
were  involved  in  making  essential  decisions,  and  though 
morale  was  high,  they  did  not  aspire  to  the  principalship. 

She  concluded  therefore  that  one  of  the  reasons  for  the 
dearth  of  women  in  these  positions  is  that  they  themselves 
do  not  desire  such  promotion. 

Summary. 

It  is  apparent  that  the  status  of  the  vice-principal 
is  just  emerging.  Agreement  in  principle  on  various  aspects 

-^Evelyn  B.  Martin,  nA  Profile  of  Women  as  Secondary 
School  Vice-Principals , Tr  Bulletin  of  the  National  Association 
of  Secondary  School  Principals ,  42:77-^3,  March,  195$ . 
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is  indicated,  but  the  studies  reveal  that  practice  is  lagging 
behind  this  agreement.  Clear  definition  of  the  position  is 
required  so  that  the  function  and  duties  of  the  vice-principal 
can  be  realized  in  the  schools. 
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CHAPTER  III 


THE  PERSONAL  HISTORY  OF  THE  VICE-PRINCIPAL 
Purpose  of  the  Chapter, 

Who  are  the  vice-principals  in  Alberta  schools?  In 
what  types  of  schools  are  they  employed?  What  is  their  age, 
sex,  marital  status  and  salary?  What  is  the  length  and  type 
of  their  teaching  and  administrative  experience?  What 
academic  and  professional  qualification  do  they  hold?  To 
answer  these  questions  and  to  study  the  personal  history  of 
Alberta  vice-principals  was  the  purpose  of  this  chapter. 

Information  was  gathered  by  means  of  the  questionnaire 
to  vice-principals.  Data  were  organized  and  are  presented  in 
tables.  Each  of  these  is  discussed  briefly  and  the  out¬ 
standing  points  are  summarized  at  the  end  of  the  chapter. 

Types  of  Schools. 

Table  II  clearly  indicates  that  approximately  71  per 
cent  of  the  vice-principals  of  this  study  were  employed  in 
schools  with  all  grades  from  one  to  twelve.  Other  types  of 
schools  were  rare  throughout  the  province,  though  considerable 
diversity  of  type  was  apparent  among  small  schools. 

Evidently  in  communities  with  more  than  one  school  building, 
each  building  had  its  own  principal  and  vice-principal. 
Therefore,  although  total  school  enrolment  was  high, 
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NUMBERS  AND  PERCENTAGES  OF  VICE-PRINCIPALS  EMPLOYED, 
CLASSIFIED  ACCORDING  TO  TYPE,  GEOGRAPHIC  LOCATION 

AND  SIZE  OF  SCHOOLS 
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NOTE:  This  table  reads  as  follows:  in  South  Alberta,  5  vice-principals,  or 
per  cent  were  employed  in  elementary  schools. 
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individual  schools  remained  small  and  tended  to  specialize 
in  instruction  at  elementary,  junior  high  or  senior  high 
school  levels. 

Junior-senior  high  school  combinations  were  en¬ 
countered  slightly  more  frequently  than  elementary- junior 
high  school  combinations,  though  this  did  not  appear  to  be 
significant.  More  important  was  the  fact  that  there  were 
more  elementary  schools  than  senior  high  schools.  This  was 
a  reflection  of  the  total  enrolment  at  different  school 
levels. 

Ages  of  Vice-Principals . 

Table  III  summarizes  the  distribution  of  vice¬ 
principals  by  age.  Age  range  of  the  group  was  twenty- two 
to  sixty-seven  years,  with  the  median  at  forty- two  years. 

The  modal  range  shown  in  Table  III  was  from  forty-one  to 
fifty  years,  with  33.3  per  cent  of  all  vice-principals  in 
that  group.  Twenty- two  persons,  or  22.2  per  cent,  were  over 
fifty  years  of  age  and  forty-four,  or  44.4  per  cent,  were 
forty  years  or  younger. 

Large  schools  employed  as  great  a  percentage  of  young 
vice-principals,  between  ages  twenty  and  thirty,  as  did 
small  ones,  and  a  greater  percentage  than  did  standard 
schools.  Elderly  vice-principals,  over  sixty,  were  employed 
most  frequently  in  small  schools,  and  geographically,  in 
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NOTE:  This  table  reads  as  follows:  in  South  Alberta  6  vice-principals,  or  IS. 2 
per  cent,  were  between  ages  twenty  and  thirty. 
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south  Alberta.  Otherwise,  percentages  in  each  age  group 
were  distributed  rather  consistently  in  the  three  areas  of 
the  province  and  among  the  three  types  of  schools.  Nowhere 
was  there  evidence  of  any  particular  policy  regarding  age 
of  vice-principals. 

Sex  and  Marital  Status  of  Vice-Principals . 

Table  IV  demonstrates  that  the  great  majority,  over 
SO  per  cent,  of  all  vice-principals  were  male.  Only  in 
south  Alberta  and  in  small  schools  were  more  than  20  per 
cent  female.  Large  and  standard  schools  infrequently  employed 
female  vice-principals.  There  was  little  doubt  that  the  vice- 
principalship  was  considered  to  be  a  position  primarily  for 
men. 

As  is  shown  by  Table  V,  page  25,  approximately  SO 
per  cent  of  the  group  studied  were  married,  15.2  per  cent 
were  single,  2  per  cent  were  widowed  and  3  per  cent  did  not 
record  their  marital  status.  South  Alberta  had  the  largest 
percentage  of  those  of  single  status,  about  25  per  cent  of 
those  employed  there. 

Salaries  of  Vice-Principals . 

As  might  have  been  predicted  from  the  structure  of 
present  salary  schedules  in  the  province,  level  of  remunera¬ 
tion  of  the  vice-principal  was  related  to  the  size  of  the 
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NOTE:  This  table  reads  as  follows:  24  vice-principals,  or  72.7  per  cent, 
in  South  Alberta  were  male. 


NUMBERS  AND  PERCENTAGES  OF  VICE-PRINCIPALS,  ACCORDING  TO 
MARITAL  STATUS,  GEOGRAPHIC  LOCATION  AND  SIZE  OF  SCHOOL 
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school.  However,  the  differences  in  average  salaries  were 
not  so  great  as  might  have  been  expected;  a  fact  which  may 
be  attributed  to  the  similarity  of  academic  qualifications 
of  vice-principals.  Percentages  of  vice-principals  receiving 
salaries  over  six  thousand  dollars  were  higher  in  central 
and  northern  Alberta  than  in  the  south.  Ranges  of  salaries 
and  their  medians  taken  by  sizes  of  schools,  were  as  follows: 


Large  schools 
Standard  schools 
Small  schools 


Range  Median 

$4,650-18,200  $6,950 

4,400-  8,917  6,234 

3,500-  7,500  6,000 


For  all  schools 


3,500-  8,917  6,167 


Table  VI  shows  the  numbers  and  percentages  of  vice¬ 
principals  in  various  salary  ranges  which  differ  from  each 
other  by  one  thousand  dollars.  Modal  salary  was  from  six 
thousand  to  seven  thousand  dollars,  and  this  range  included 
almost  40  per  cent  of  the  whole  group.  Only  15  per  cent 
received  salaries  above  this  range,  and  42.4  per  cent 
received  less.  Percentages  in  each  salary  division  up  to 
and  including  the  mode  were  relatively  constant  both 
geographically  and  by  size  of  school,  beyond  the  modal 
level  they  varied  according  to  the  size  of  the  school. 

Membership  in  Professional  Organizations. 

Vice-principals  were  asked  to  name  professional 


NUMBERS  AND  PERCENTAGES  OF  VICE-PRINCIPALS,  CLASSIFIED  ACCORDING  TO 
GEOGRAPHIC  LOCATION  AND  SIZE  OF  SCHOOL,  IN  VARIOUS  SALARY  RANGES 
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NOTE:  This  table  reads  as  follows:  in  South  Alberta  no  vice-principals  received 
laries  between  three  thousand  and  four  thousand  dollars. 
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organizations  to  which  they  belonged.  Only  two  reported 
membership  in  any  professional  group  other  than  the  Alberta 
Teachers'  Association  and  the  association  of  principals  and 
vice-principals  of  the  division  or  county.  The  two  organi¬ 
zations  named  were  the  International  Reading  Association  and 
the  Eastern  Business  Teachers'  Association. 

Teaching  Experience  of  Vice-Princi pals. 

In  Alberta  Schools .  Because  of  the  mobility  of  teachers, 
in  that  they  move  from  province  to  province,  teaching  experi¬ 
ence  was  divided  into  two  parts:  the  number  of  years  in 
Alberta  and  the  total  number  of  years.  The  latter,  therefore, 
included  not  only  Alberta  experience,  but  also  that  gained 
elsewhe re . 

Table  VII  summarizes  the  length  of  teaching  in 
Alberta  schools.  Vice-principals  in  north  Alberta  generally 
had  not  taught  as  long  in  the  province  as  those  in  other 
regions.  As  was  expected,  those  in  larger  schools  had  the 
most  Alberta  experience.  A  few  teachers  had  been  appointed 
to  vi  ce-principalships  in  their  first  year  of  teaching  in  the 
province. 

Almost  40  per  cent  of  these  vice-principals  had 
completed  ten  years  or  less  of  service  in  Alberta,  and  only 
31  per  cent  had  taught  in  the  province  for  more  than  twenty 


years . 


. 

. 


V  •  ■ 


. 


ALBERTA  TEACHING  EXPERIENCE  OF  NUMBERS  AND  PERCENTAGES  OF  VICE- PRINCIPALS, 
CLASSIFIED  AS  TO  GEOGRAPHIC  LOCATION  AND  SIZE  OF  SCHOOL 
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NOTE:  This  table  reads  as  follows:  in  South  Alberta  1  vice-principal,  or 
per  cent,  had  no  previous  teaching  experience  in  Alberta. 
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T££,ajr  Teaching  Experience.  In  addition  to  their 
Alberta  experience,  22.2  per  cent  of  personnel  reported  that 
they  had  taught  in  other  provinces  of  Canada  for  periods 
ranging  from  one  to  ten  years.  A  further  six  per  cent  had 
taught  in  other  countries  for  periods  up  to  twenty  years. 
Table  VIII  summarizes  total  experience. 

The  range  of  experience  varied  from  zero  to  forty- 
five  years,  with  the  median  at  fifteen  years.  By  sizes  of 
schools,  range  and  median  experience  were  as  follows: 


Range 


Median 


Large  schools  6  to  32  years 
Standard  schools  5  to  34  years 
Small  schools  0  to  45  years 


20  years 
15  years 
12  years 


Range  of  experience  increased  as  the  size  of  the 


school  decreased,  but  median  experience  decreased  as  the  size 
of  the  school  decreased.  Vice-principals  in  smaller  schools 
had  taught  for  fewer  years  than  had  those  of  larger  schools. 
Little  difference  was  apparent  in  the  teaching  experience 
of  vice-principals  taken  by  geographic  regions,  though  those 
of  the  south  had  the  greatest  range,  while  those  of  central 
Alberta  the  least. 

Experience  in  Ungraded  Schools .  Experience  of  vice¬ 
principals  in  ungraded  schools,  as  shown  in  Table  IX,  page 
32,  was  highly  uniform.  Approximately  equal  percentages  of 
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TOTAL  TEACHING  EXPERIENCE  OF  NUMBERS  AND  PERCENTAGES  OF 
VICE-PRINCIPALS  CLASSIFIED  AS  TO  GEOGRAPHIC 
LOCATION  AND  SIZE  OF  SCHOOL 
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NOTE:  This  table  reads  as  follows:  in  South  Alberta  1  vice-principal,  or  3.0 
per  cent,  had  no  previous  teaching  experience. 
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LOCATION  AND  SIZE  OF  SCHOOL 
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NOTE:  This  table  reads  as  follows:  in  South  Alberta  10  vice-principals,  or  30.3 
per  cent,  had  had  no  teaching  experience  in  ungraded  schools. 


i 


33 


respondents  from  each  of  the  classifications  had  taught  in 
each  range.  Few  vice-principals  had  taught  for  more  than 
ten  years  in  ungraded  schools,  while  approximately  one- 
quarter  of  all  had  had  no  experience  in  such  schools.  This 
latter  group  was  made  up  mainly  of  younger  men  and  women  who 
had  entered  the  teaching  profession  since  the  trend  to 
extensive  centralization  of  schools. 

Experience  in  Primary  and  Elementary  Grades .  For  the 
purposes  of  Table  X,  experience  in  ungraded  schools  was  not 
classed  as  experience  in  primary  and  elementary  grades.  It 
was  evident  that  vice-principals  generally  had  not  taught 
long  at  these  grade  levels.  More  than  75  per  cent  had  spent 
five  years  or  fewer  with  primary  and  elementary  grades. 

This  was  an  indication  that  teachers  of  these  grades  were 
not  frequently  promoted  to  vice-principalships. 

Experience  in  Junior  High  School  Grades.  As  in  the 
case  of  primary  and  elementary  grades,  teaching  in  ungraded 
schools  was  not  classed  as  experience  in  junior  high  schools 
grades.  Table  XI,  page  35,  shows  that  almost  90  per  cent  of 
vice-principals  who  replied  to  the  questionnaire  had  spent 
ten  years  or  fewer  in  teaching  at  these  grade  levels. 
Approximately  70  per  cent  had  taught  there  from  one  to  ten 
years,  while  some  40  per  cent  had  done  so  from  one  to  five 
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TEACHING  EXPERIENCE  IN  PRIMARY  AND  ELEMENTARY  GRADES  OF  NUMBERS 
AND  PERCENTAGES  OF  VICE-PRINCIPALS,  CLASSIFIED  ACCORDING  TO 
GEOGRAPHIC  LOCATION  AND  SIZE  OF  SCHOOL 
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NOTE:  This  table  reads  as  follows:  in  South  Alberta  10  vice-principals,  or  30. 
per  cent  had  not  taught  primary  or  elementary  grades. 
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NOTE:  This  table  reads  as  follows:  in  South  Alberta  9  vice-principals,  or  27.3 
per  cent,  had  not  taught  junior  high  school  grades. 
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years.  Comparing  Table  X  with  Table  XI,  it  is  apparent  that 
vice-principals  had  taught  longer  in  junior  high  school 
grades  than  at  the  primary  and  elementary  level.  In  other 
words,  more  junior  high  school  teachers  than  elementary 
teachers  were  appointed  to  vice-principalships. 

Ninety-two  per  cent  of  central  Alberta  vice-principals 
had  taught  in  junior  high  school  grades  as  opposed  to  73  per 
cent  and  79  per  cent  for  south  Alberta  and  north  Alberta 
vice-principals  respectively. 

Experience  in  Senior  High  School  Grades .  Although  25 
per  cent  of  vice-principals  had  not  taught  at  senior  high 
school  levels,  as  shown  by  Table  XII,  approximately  75  per 
cent  reported  at  least  one  years  experience  there,  and 
approximately  20  per  cent  had  more  than  ten  years  experience 
in  high  school.  Generally,  vice-principals  in  central 
Alberta  had  done  more  high  school  teaching  than  had  those  of 
south  or  north  Alberta.  The  amount  of  high  school  teaching 
experience  dropped  steadily  as  the  size  of  the  school 
decreased.  This  was  in  agreement  with  the  fact  that,  as 
shown  previously,  median  experience  decreased  as  the  size 
of  the  school  decreased.  With  less  total  experience,  the 
vice-principals  of  small  schools  had  less  high  school  teaching 
experience  than  did  those  of  large  schools.  Comparatively 
few,  approximately  10  per  cent,  had  taught  these  grades  for 
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NOTE:  This  table  reads  as  follows:  in  South  Alberta  $  vice-principals,  or  24.2 
per  cent  had  not  taught  senior  high  school  grades. 
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more  than  fifteen  years. 

Length  of  Teaching  Experience  Before  Appointment . 

Some  vice-principals  had  received  their  promotions 
early  in  their  teaching  careers,  others  relatively  late. 

More  than  50  per  cent  of  the  group  had  become  vice-principals 
before  having  taught  for  ten  years.  Table  XIII  shows  that 
teachers  of  northern  areas  were  promoted  to  vice-principal- 
ships  later  in  their  teaching  careers  than  were  those  of 
south  and  central  areas.  The  smaller  the  school,  the  less 
was  the  average  length  of  teaching  experience  before  pro¬ 
motion.  The  relatively  large  group  of  teachers,  about  16 
per  cent,  who  were  not  promoted  until  after  they  had  had 
more  than  twenty  years  experience,  was  evidence  of  the  fact 
that  older  teachers  were  often  appointed  to  vice-principal- 
ships. 

Grades  Taught  Since  Appointment . 

Table  XIV,  page  40,  shows  that  the  majority  of  vice¬ 
principals  had  taught  at  the  high  school  level  since  appoint¬ 
ment  to  the  position.  Fewer  than  10  per  cent  remained  to 
teach  and  supervise  at  the  primary  and  elementary  level, 
and  fewer  than  25  per  cent  to  perform  such  duties  at  the 
junior  high  school  level.  The  exceptions  occurred  in  south 

Alberta  where  15.2  per  cent  taught  in  primary  and  elementary 


LENGTH  OF  TEACHING  EXPERIENCE  BEFORE  FIRST  APPOINTMENT  TO  A 
VICE-PRINCIPALSHIP  OF  VICE-PRINCIPALS,  CLASSIFIED  AS  TO 
GEOGRAPHIC  LOCATION  AND  SIZE  OF  SCHOOL 
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NOTE:  This  table  reads  as  follows:  in  south  Alta.  1  vice-principal,  or  3.0  per 
cent  had  been  appointed  to  his  position  without  previous  teaching  experience. 
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TABLE  XIV 

NUMBERS  AND  PERCENTAGES  OF  VICE-PRINCIPALS,  CLASSIFIED  ACCORDING  TO 
GEOGRAPHIC  LOCATION  AND  SIZE  OF  SCHOOL,  WHO  TAUGHT  AT  VARIOUS 
GRADE  LEVELS  FOLLOWING  APPOINTMENT  TO  THE  VICE-PRINCIPALSHIP 
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NOTE:  This  table  reads  as  follows:  in  south  Alberta  6  vice-principals, 
per  cent,  taught  primary  grades  following  appointment  to  the  vice-principalship. 
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grades,  in  small  schools  where  13  per  cent  taught  at  that 
level,  and  in  north  Alberta  where  29.6  per  cent  taught  in 
junior  high  school  grades  following  appointment  to  the  vice- 
principalship. 

Administrative  Experience  of  Vice-Principals . 

Often  vice-principals  have  been  appointed  to  their 
positions  from  principalships  of  smaller  schools.  To  obtain 
some  measure  of  the  extent  of  this  practice,  vice-principals 
were  asked  to  state  the  length  and  type  of  such  experience. 
Table  XV  summarizes  their  responses. 

Part  I  of  the  table  shows  numbers  and  percentages  of 
vice-principals  who  had  held  principalships,  while  Part  II 
shows  how  long  they  had  been  in  those  positions.  The  percent¬ 
ages  of  Part  II  were  calculated  on  the  number  who  had  held 
principalships . 

Almost  one-half  of  the  respondents  had  held  principal- 
ships  of  schools  ranging  from  two  to  eight  rooms  in  size. 

Of  those  who  had  held  such  positions,  approximately  60  per 
cent  had  done  so  for  from  one  to  five  years,  while  over  90 
per  cent  had  been  principals  for  ten  years  or  less. 

Principalships  held  had  been  mainly  of  two  to  four 
room  schools  in  small  hamlets  or  villages,  though  nine  vice¬ 
principals,  or  11.1  per  cent  of  the  total,  reported  having 
left  schools  ranging  in  size  from  nine  to  twenty-nine  rooms 
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NOTHj:  This  table  reads  as  follows:  in  south  Alberta  14  vice-principals,  or  42.4  per 
cent,  had  been  principals  before  becoming  vice-principals.  Of  those  14,  g,  or  57.1  per  cent, 
had  held  principalships  for  1-5  years. 
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to  assume  their  present  positions. 

Vice-principals  were  asked  to  state  the  length  of 
their  administrative  experience  in  present  schools,  and  in 
others  if  they  had  held  vice-principalships  immediately 
before  moving  into  present  schools.  Table  XVI  shows  total 
length  of  such  experience. 

Eighty  per  cent  reported  that  they  had  not  held  vice- 
principalships  in  other  schools,  and  of  the  twenty  persons 
who  had,  thirteen  stated  that  the  length  of  time  had  been 
from  one  to  three  years. 

Generally,  the  group  studied  was  not  widely  experi¬ 
enced  in  the  vice-principalship.  Some  twenty  per  cent 
indicated  that  this  was  their  first  year  as  vice-principals. 
From  south  and  north  Alberta,  and  from  small  schools,  approxi¬ 
mately  40  per  cent  reported  that  they  had  had  only  one  to 
three  years  experience  in  their  present  positions.  With  the 
exception  of  those  in  large  schools,  few  vice-principals 
had  had  more  than  six  years  of  this  type  of  administrative 
experience . 

Beyond  having  held  principalships  and  vice-principal¬ 
ships,  only  one  person  listed  further  administrative  experi¬ 
ence  in  education.  This  had  been  as  a  department  head  in  a 
large  school. 

Academic  and  Teacher-Training  of  Vice-Principals . 


Table  XVII,  page  45,  shows  considerable  consistency, 


'  . 

- 

• 

. 

r 

.  ' 

’  . 

. 

•  • 

• 

. 

. 

. 

* 

9 

LENGTH  OF  EXPERIENCE  IN  THE  VICE-PRINCIPALSHIP  OF  NUMBERS  AND  PERCENTAGES  OF 
VICE-PRINCIPALS,  CLASSIFIED  AS  TO  GEOGRAPHIC  LOCATION  AND  SIZE  OF  SCHOOL 


u 


u\ 

i — i 

g 

0 

Per 

cent 

oo  o 

♦  •  • 

coo  O 

O  O  02 

•  •  • 

O  O  02 

o 

• 

rH 

> 

• 

o 

o 

MOO 

O  O  rH 

i — 1 

5S5 

P 

rH  vO  O 

O  rH  02 

o 

IT\ 

G  G 

•  ♦  • 

•  •  • 

• 

a 

rH 

0)  <D 

'OwO 

O  >-0  02 

co 

•H 

i 

Oh  o 

co 

rH 

• 

l — 1 

o 

WHO 

O  02  rH 

co 

cd 

Z 

a 

•H 

o 

P 

rH  02  NO 

\D  O-  CO 

rH 

c 

02 

G  C 

•  •  • 

•  •  • 

• 

•H 

1 - 1 

CD  0 

On  coco 

to  P-  -4- 

On 

g 

1 

Oh  O 

rH 

02 

Q_ 

o 

1 

1 — 1 

• 

a) 

o 

COUArH 

-4-  CO  02 

ON 

o 

S 

V 

P 

H(M> 

vO  rH  CO 

rH 

0 

G  G 

•  •  • 

•  •  • 

• 

P 

0  0 

MD  O-  O 

to  Lf\  -4~ 

to 

P 

On 

| 

Oh  O 

rH 

02 

G 

• 

•H 

o 

W  c^c^ 

-4  02  02 

to 

s 

0) 

o 

G 

p 

02  \D  on 

-4nO  P- 

02 

0 

G  G 

•  •  • 

•  •  • 

• 

•H 

0  0 

■to  M  t> 

rH  *-0  rH 

CO 

g 

vO 

Oh  o 

rH  CO  rH 

02  02  02 

02 

0 

1 

0- 

• 

X 

o 

vOCV  IA 

COO  O 

CO 

CD 

S 

1 - \ 

rH  rH 

02 

<H 

1 

o 

| 

P 

-4  CO 

-4  coco 

-4 

G  G 

•  •  ♦ 

•  ♦  • 

• 

CO 

0  0 

OMX)  o 

rH  COM 

U"\ 

g 

co 

Oh  O 

COO!  CO 

02  CO -4 

CO 

vu 

H 

Q) 

rH 

• 

o 

CO  ( — |  rH 

CO  COCA 

U-\ 

s 

i — 1  i — 1  rH 

rH  rH 

CO 

p 

02  tOO 

OMO 

02 

G  G 

•  •  • 

•  •  • 

♦ 

0  0 

TXj  UAtO 

O  coco 

O 

pi 

Oh  O 

iH  rH  02 

02  02 

02 

• 

O 

vOvD  to 

O  On  M 

O 

s 

1 - 1 

02 

CO 

M 

•  * 

O 

co 

• 

1 — 1 

CO  O  0 

cd 

o 

i — 1  P  M 

a 

•  P  • 

o 

o  o  o 

cd  i — l  cd 

p 

O  CO  o 

G 

•H 

O 

p*=d  p 

o 

p  p 

o 

o 

•H 

1 — 1  I — 1 

0 

0*0  0 

G 

P 

<C  rH  <4 

co  G  co 

P 

•rH 

Oh 

cd 

cd 

cd 

G 

cd 

X  Gil 

o 

0  p  M 

o 

Ph 

G  G 

P  P  P 

hJO  G  M 

•rH 

i 

hO  O 

G  C  G 

0 

G  cd  cd 

4  • 

Ch 

0 

O  .h 

O  0  O 

IS) 

cd  P  £ 

0 

•H 

o 

0  p 

(0  0  2 

•H 

t-G  CO  CO 

1 - 1 

CO 

•H 

to  cd 

CO 

cd 

CO 

> 

o 

- - - -  - - - 

" — nx — ' 

P 

cd 

o 

cd  P  o 

cd  P  o 

o 

rH 

Cm 

PQ  r— 1 

— - - 

PQ 

■ — ■ — — 

EH 

o 

O 

• 

♦ 

• 

1 - 1 

02 

co 

NOTE:  This  table  reads  as  follows:  in  south  Alberta  6  vice-principals,  or  1$. 
per  cent  had  not  had  previous  experience  as  vice-principals. 


UNIVERSITY  EDUCATION  OF  NUMBERS  AND  PERCENTAGES  OF  VICE-PRINCIPALS, 
CLASSIFIED  ACCORDING  TO  GEOGRAPHIC  LOCATION  AND  SIZE  OF  SCHOOL 
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NOTE:  This  table  reads  as  follows:  in  south  Alberta  4  vice-principals,  or  12.1 
per  cent,  had  only  one  year  of  university  training. 


throughout  the  classifications,  in  the  amount  of  university- 
training  of  vice-principals,  as  evaluated  by  the  University 
of  Alberta.  Percentage  of  persons  with  fewer  than  four 
years  university  education  increased  slightly  from  south 
through  central  to  north  Alberta  areas;  percentage  of  those 
with  four  or  more  years  of  university  training  decreased 
slightly  from  south  to  north.  The  larger  the  school,  the 
more  extensive  was  the  university  training  of  its  vice¬ 
principal.  This  was  especially  evident  in  the  large  schools 
93  per  cent  of  whose  vice-principals  had  at  least  four  years 
of  such  training.  Standard  and  small  schools  had  approxi¬ 
mately  equal  percentages  of  vice-principals  with  less  than 
four  years  of  training,  and  of  those  with  at  least  four 
years.  As  a  whole,  34  per  cent  of  the  vice-principals 
reported  less  than  four  years  university  education,  while 
66  per  cent  reported  four  or  more  years. 

Considered  geographically,  the  percentages  of  vice¬ 
principals  without  degrees  were  relatively  constant  at 
approximately  40  per  cent,  as  demonstrated  by  Table  XVIII, 

On  the  basis  of  sizes  of  schools,  it  was  evident  that  the 
smaller  the  school,  the  lower  was  the  percentage  of  vice¬ 
principals  with  degrees.  In  small  schools,  almost  one-half 
the  vice-principals  held  no  university  degrees,  while  in 
large  schools  only  7  per  cent  fell  into  this  group.  The 
Bachelor  of  Education  was  the  most  commonly  held  degree, 
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1.  By  geographic 
location: 

i  South  Alta, 
i  Central  Alta, 
i  North  Alta. 

2.  By  size  of 
school: 

)  Large  schools 
)  Standard 
schools 

)  Small  schools 
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NOTE:  This  table  reads  as  follows:  in  south  Alberta  13  vice-principals,  or  39.4 
per  cent,  had  no  university  degree. 


followed  by  the  combined  Bachelor  of  Education,  Bachelor  of 
Arts  degree. 

Of  the  sixty-five  degrees  held,  fifty  had  been  awarded 
by  the  University  of  Alberta,  ten  by  other  Canadian  universi¬ 
ties,  and  five  by  universities  of  other  countries.  Some 
sixty  per  cent  of  all  degrees  had  been  awarded  within  the 
period  1948  to  1958. 

Slightly  over  50  per  cent  of  vice-principals  stated 
that  they  were  seeking  higher  academic  qualifications,  as  is 
shown  in  Part  I  of  Table  XIX.  Part  II  of  the  table  shows 
the  percentages  of  those  from  Part  I  seeking  each  of  the 
qualifications  listed.  Of  the  vice-principals  of  this 
group,  the  majority,  or  56.6  per  cent,  were  working  toward 
the  Bachelor  of  Education  degree.  A  further  25  per  cent 
were  working  toward  the  Master  of  Education  degree. 

As  is  shown  by  Table  XX,  page  50,  approximately  two- 
thirds  of  all  vice-principals  held  the  Professional  Certi¬ 
ficate.  The  percentage  of  holders  was  highest  in  central 
Alberta  schools,  and  in  large  schools,  where  it  was  73.7  per 
cent  and  85.7  per  cent  respectively.  Otherwise  the  percent¬ 
ages  from  each  classification  holding  other  types  of  certi¬ 
ficates  was  relatively  uniform.  Significantly,  32.7  per 
cent  of  all  vice-principals  held  certificates  below  the 
professional  level,  though  several  in  this  category  indicated 
that  they  held  an  undergraduate  degree  other  than  in 
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toward  the  B.  Ed.  degree. 
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NOTE:  This  table  reads  as  follows:  in  south  Alberta  21  vice-principals,  or  63.6  per 

cent,  held  the  Professional  Certificate. 
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education  with  their  teaching  certificates. 

Few  vice-principals  reported  that  they  had  received 
formal  training  or  instruction  in  administration,  super¬ 
vision,  guidance,  testing  or  curriculum  construction,  which 
might  have  been  of  assistance  to  them  in  their  work.  The 
following  is  a  summary  of  the  total  number  of  courses  in  the 
above  fields,  taken  by  ninety-nine  vice-principals: 


Number  taken 


Courses 


$ 

21 

29 

15 

1 

1 


Supervision 

Administration 

Guidance 

Testing 

Curriculum 

Primary  Education 


It  was  clear  from  answers  on  questionnaires  that 
many  of  these  courses  had  been  taken  at  the  undergraduate 
level  in  the  Bachelor  of  Education  program.  Since  the 
majority  of  vice-principals  had  not  proceeded  beyond  the 
bachelor* s  degree,  this  might  be  the  last  instruction  they 
would  receive  in  these  areas. 

Summary  of  Chapter  III . 

The  study  of  the  personal  history  of  these  Alberta 
vice-principals  could  be  summarized  as  follows: 

1.  Some  70  per  cent  of  all  vice-principals  studied 


worked  in  schools  offering  instruction  in  all  the 
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grades  from  one  to  twelve.  The  nature  and  organi¬ 
zation  of  these  schools  provided  opportunity  for 
widely  diversified  experience  in  educational 
administra tion. 

2.  Average  age  of  vice-principals  was  forty  to  forty- 

two  years,  and  more  were  in  the  forty-one  to  fifty 
year  age  range  than  in  any  other. 

3.  Only  16  per  cent  of  vice-principals  were  women,  and 

only  15  per  cent  of  all  vice-principals  were 
unmarried. 

4.  On  the  average,  vice-principals  earned  slightly  in 

excess  of  six  thousand  dollars  per  year.  Salaries 
varied  mainly  in  relation  to  sizes  of  schools, 
though  those  of  central  Alberta  tended  to  be  some¬ 
what  higher  than  those  of  other  parts  of  the 
province. 

5.  Few  vice- principals  belonged  to  professional  organi¬ 

zations  other  than  the  Alberta  Teachers’  Association 
or  their  own  principals’  and  vice-principals’ 
associations. 

6.  Approximately  SO  per  cent  of  vice-principals  had 

taught  only  in  Alberta.  Total  teaching  experience 
ranged  from  zero  to  forty-five  years;  median 
experience  was  fifteen  years. 

7.  Approximately  72  per  cent  of  vice-principals  had 
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taught  in  ungraded  schools,  but  only  29  per  cent 
had  done  so  for  more  than  five  years.  Only  13 
per  cent  had  taught  in  such  schools  for  more  than 
ten  years. 

$.  Slightly  over  half  the  respondents  had  taught  in 
primary  and  elementary  grades,  but  only  21  per 
cent  had  done  so  for  more  than  five  years  and  11 
per  cent  for  more  than  ten  years. 

9.  Approximately  82  per  cent  of  vice-principals  had 

taught  at  the  junior  high  school  level — 41.4  per 
cent  for  five  years  or  less,  and  29.3  per  cent  for 
six  to  ten  years.  Only  11  per  cent  had  taught 
there  for  more  than  ten  years. 

10.  Nearly  75  per  cent  of  vice-principals  had  taught  in 

senior  high  school  grades--32  per  cent  from  one  to 
five  years,  20  per  cent  from  six  to  ten  years  and 
some  23  per  cent  for  more  than  ten  years. 

11.  Some  50  per  cent  of  vice-principals  had  been  appointed 

to  their  positions  before  they  had  completed  ten 
years  of  teaching,  and  16  per  cent  after  more  than 
twenty  years  of  experience. 

12.  About  45  per  cent  of  vice-principals  had  had  experi¬ 

ence  as  principals  of  schools  of  two  to  eight 
rooms,  though  several  had  left  principalships  of 
standard  and  large  schools  to  assume  their  present 
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duties. 

13.  Almost  one-fifth  of  people  questioned  were  in  their 

first  year  as  vice-principals,  while  some  5$  per 
cent  had  given  one  to  six  years  of  such  service. 
Only  20  per  cent  had  been  vice-principals  in 
schools  other  than  those  in  which  they  were 
presently  employed. 

14.  After  appointment,  most  vice-principals  taught 

mainly  at  senior  high  school  levels. 

15.  Ten  per  cent  of  vice-principals  had  teacher  training, 

calculated  to  the  nearest  whole  year,  of  only  one 
year,  and  34.3  per  cent  had  training  less  than 
four  years.  Sixty  five  per  cent  had  training  of 
four  or  more  years. 

16.  Some  3$. 4  per  cent  held  no  university  degree,  50.5 

per  cent  held  single  bachelors  degrees,  9  per 
cent  held  two  bachelor fs  degrees,  and  2  per  cent 
held  master1 s  degrees. 

17.  More  than  half  the  respondents  reported  that  they 

were  working  toward  higher  qualifications,  most 
frequently  the  B.  Ed.  degree,  followed  by  the 
M.  Ed.  degree. 

IS.  The  Professional  Certificate,  requiring  three  com¬ 
pleted  years  on  the  B.  Ed.  program,  was  held  by 
67.3  per  cent  of  the  personnel  contacted. 
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19.  Few  vice-principals  of  this  study  had  had  formal 

training  in  school  administration  or  supervision. 


CHAPTER  IV 


PROMOTION  TO  THE  VICE-PRINCIPALSHIP 
Purpose  of  the  Chapter. 

On  what  basis  are  vice-principals  appointed?  Are 
teachers  on  the  staff  of  the  school  given  preference?  To 
what  extent  is  seniority  a  factor  in  promotion?  Is  it 
administrative  ability  that  is  sought?  Are  more  high  school 
teachers  than  others  appointed?  What  factors  motivate 
teachers  to  apply  for  and  accept  vice-principalships?  To 
answer  these  and  similar  questions  was  another  purpose  of 
the  study,  reported  in  this  chapter. 

Sources  and  Treatment  of  Data. 

Vice-principals  were  asked  to  state  the  school  or 
system  from  which  they  had  been  appointed,  give  the  positions 
they  had  held  and  their  qualifications  at  the  time  of 
appointment.  Further,  from  a  list  of  ten  possible  reasons, 
they  were  asked  to  select  and  mark  in  order  of  importance, 
those  three  which  were  most  influential  in  causing  them  to 
apply  for  and  accept  their  present  positions.  They  were 
also  asked  to  select  from  another  list  of  eight  reasons,  and 
mark  in  order  of  importance,  those  three  which,  in  their 
opinion,  were  most  important  in  causing  the  board  to  appoint 
them  to  vice-principalships.  The  same  list  of  reasons  was 
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submitted  to  principals  in  an  attempt  to  assess  the  board's 
reasons  for  appointing  the  vice-principals.  In  treating  the 
data  on  these  questions,  three  points  were  assigned  to  a 
first  choice,  two  to  a  second  and  one  to  a  third.  Total 
points  were  found  for  each  of  the  reasons  in  the  list  for 
each  geographic  area  and  each  class  of  school.  Finally, 
since  numbers  of  responses  in  these  divisions  were  unequal, 
point  scores  for  each  reason  were  converted  to  percentages 
of  the  total  for  an  area  or  school,  for  purposes  of  compari¬ 
son.  Therefore,  percentage  scores  in  Tables  XXV,  XXVI,  and 
XXVII,  pages  65,  67,  and  70  respectively,  do  not  refer  to 
the  number  of  vice-principals,  but  rather,  are  numbers 
showing  comparative  importance  of  the  items  to  which  they 
refer. 

Superintendents  were  also  questioned  regarding  their 
boards1  policies  in  selecting  and  promoting  teachers  to  vice 
principalships. 

School  Systems  From  Which  Vice-Principals  Came . 

In  large  measure,  vice-principals  were  promoted  to 
their  positions  from  within  the  staff  of  the  school  system, 
the  majority  coming  from  the  staff  of  the  school  in  which 
they  had  been  teaching.  As  is  indicated  by  Table  XXI,  this 
was  general  practice  in  all  parts  of  the  province  and  in  all 
types  of  schools.  South  Alberta  had  the  lowest  rate  of 
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NOT-lj .  Inis  table  reads  as  follows:  in  south  Alberta  14  vice—  principals ,  or  42. 
per  cent,  had  come  to  their  present  positions  from  the  staff  of  the  present  school. 
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promotion  from  within  the  school  staff  and  the  highest  rate 
from  within  the  school  system.  Large  schools  had  the 
highest  percentage  of  promotion  from  within  the  school  staff 
and  the  lowest  rate  from  outside  the  system.  Promotion  from 
outside  the  school  system  had  been  most  frequent  among  vice¬ 
principals  of  standard  schools.  Slightly  more  than  half  of 
all  vice-principals  had  been  promoted  from  the  staff  of  the 
same  school,  about  one-quarter  from  another  school  in  the 
same  division  or  county,  and  fewer  than  one-fifth  from 
schools  outside  the  system. 

Positions  Held  Prior  to  Promotion. 

Table  XXII  summarizes  the  positions  held  by  vice¬ 
principals  at  the  time  of  appointment.  Only  4  per  cent  of 
those  who  answered  this  part  of  the  questionnaire  had  come 
to  their  present  positions  from  vice-principalships  of  other 
schools.  Some  11  per  cent  had  been  principals  of  schools, 
and  75.3  per  cent  had  been  classroom  teachers.  In  all 
regions  of  the  province  the  largest  percentage  of  teachers 
promoted  were  chosen  from  the  senior  high  school,  the 
second  group  from  the  junior  high  school  and  the  third  from 
the  elementary  school.  The  same  tendency  was  apparent 
among  vice-principals  of  large  and  standard  schools,  but  in 
small  schools  the  largest  percentage  of  vice-principals  had 
come  from  among  teachers  of  junior  high  school  grades. 
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NUMBERS  AND  PERCENTAGES  OF  VICE-PRINCIPALS,  CLASSIFIED  ACCORDING  TO  GEOGRAPHIC 
LOCATION  AND  SIZE  OF  SCHOOL,  WHO  HAD  BEEN  CLASSROOM  TEACHERS,  PRINCIPALS 
OR  VICE-PRINCIPALS  AT  THE  TIME  OF  THEIR  PRESENT  APPOINTMENTS 
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NOTE:  This  table  reads  as  follows:  in  south  Alberta  4  vice-principals,  or  12.1  per 

cent  had  been  teachers  of  elementary  grades  at  the  time  of  their  present  appointment. 
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The  percentage  of  vice-principals  who  had  been  ap¬ 
pointed  directly  from  principalships  was  largest  in  south 
Alberta  and  smallest  in  north  Alberta.  This  percentage 
decreased  with  the  size  of  the  school. 

Qualifications  at  the  Time  of  Appointment . 

As  shown  by  Table  XXIII,  fewer  than  50  per  cent  of 
vice-principals  had  held  the  Professional  Certificate  at 
the  time  of  appointment.  Slightly  more  than  25  per  cent  had 
held  First  Class  or  Standard  S  Certificates.  Almost  25 
per  cent  had  held  certificates  of  lower  classification. 
Percentages  with  Professional  Certificates  varied  little 
either  by  geographic  regions  or  by  sizes  of  schools.  First 
Class  Certificates  had  been  more  common  in  south  Alberta 
than  in  central  regions,  and  there,  more  than  in  the  north. 
The  percentage  of  vice-principals  with  First  Class  Certifi¬ 
cates  appointed  to  large  schools  was  twice  as  high  as  for 
standard  and  small  schools.  Other  classes  of  certificates 
were  distributed  more  or  less  uniformly,  though  the  lowest 
percentage  holding  Standard  S  Certificates  and  the  highest 
percentage  holding  E.  &  I.  Certificates  at  the  time  of 
appointment,  were  those  of  large  schools. 

Table  XXIV,  page  63,  shows  the  university  education 
of  vice-principals  at  the  time  of  their  appointment.  Per¬ 
centage  of  those  with  less  than  four  years  of  training  was 
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NOTE:  This  table  reads  as  follows:  in  south  Alberta  16  vice-principals,  or  A&.5 
per  cent,  held  the  Professional  Certificate  at  the  time  of  their  appointment  to  the  vice 
princi palship. 


UNIVERSITY  EDUCATION  AT  THE  TIME  OF  APPOINTMENT  OF  NUMBERS  AND  PERCENTAGES 
OF  VICE-PRINCIPALS,  CLASSIFIED  ACCORDING  TO  GEOGRAPHIC 

LOCATION  AND  SIZE  OF  SCHOOL 
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NOTE:  This  table  reads  as  follows:  in  south  Alberta  9  vice-principals,  or  27.3 
per  cent  had  only  one  year  of  university  training  at  the  time  of  appointment  to  the  vice 
principalship. 
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highest  in  south  Alberta,  next  in  central  Alberta  and  lowest 
in  north  Alberta.  Percentage  of  those  with  four  or  more 
years  of  university  education  decreased  with  the  size  of 
the  school.  Of  all  vice-principals,  53.1  per  cent  had  had 
one  to  three  years  of  professional  training  at  the  time  of 
appointment,  35.7  per  cent  had  had  four  years,  and  11.2  per 
cent  had  had  more  than  four  years. 

Among  qualifications  other  than  those  listed  above, 
a  number  of  vice-principals  had  held  training  in  such 
specialized  fields  as  foreign  languages,  commercial  work  and 
physical  education. 

Factors  Which  Motivate  Teachers  to  Seek  Promotion.  (See 
Table  XXV) 

Of  the  ten  possible  reasons  suggested  in  the  question¬ 
naire,  the  six  rated  most  highly  by  vice-principals  were  in 
order:  (1)  salary,  (2)  opportunity  for  professional  advance¬ 

ment,  (3)  encouragement  from  the  superintendent,  (4)  oppor¬ 
tunity  to  receive  further  training,  (5)  encouragement  from 
the  principal,  and  (6)  location  of  the  community.  Salary 
was  listed  as  the  greatest  attraction  by  all  vice-principals 
except  those  of  north  Alberta  and  those  of  large  schools, 
both  of  which  groups  listed  opportunity  for  advancement  as 
the  primary  reason  and  salary  as  second  or  third.  Encourage¬ 
ment  from  superintendents  and  principals,  in  that  order, 
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COMPARATIVE  PERCENTAGE  RATINGS  GIVEN  BY  VICE-PRINCIPALS,  CLASSIFIED 
ACCORDING  TO  GEOGRAPHIC  LOCATION  AND  SIZE  OF  SCHOOL, 

TO  REASONS  FOR  ACCEPTING  THEIR  PRESENT  POSITIONS 
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NOTE:  This  table  reads  as  follows:  vice-principals  of  south  Alberta  rated  salary  about 
one  and  one-half  times  as  important  as  the  opportunity  to  advance,  in  causing  them  to  accept 
their  present  positions. 
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were  considered  to  be  influential  in  prompting  teachers  to 
seek  promotion.  Teachers  ambitious  to  move  into  admini¬ 
stration,  thought  of  the  vice-principalship  as  a  step  in  the 
promotion  scale  and  an  opportunity  to  receive  training  for 
further  advancement. 

Since,  as  is  shown  in  Table  XXI,  page  5&,  large 
percentages  of  teachers  were  promoted  from  the  same  school 
or  school  system,  reputation  or  size  of  the  school,  and 
community  attractions  were  relatively  insignificant  as 
factors  encouraging  application  for  and  acceptance  of  vice- 
principalships. 

Attractive  living  accommodations,  desire  on  the  part 
of  a  teacher  to  test  his  administrative  abilities,  and 
desire  to  specialize  in  high  school  teaching,  were  other 
reasons  listed  by  several  respondents  as  causing  them  to 
seek  appointments. 

Factors  Considered  By  Boards  in  Making  Appointments. 

As  is  shown  by  Table  XXVI,  vice-principals  believed 
that  the  six  most  important  factors  leading  to  their  pro¬ 
motion  were,  in  order:  (1)  ability  and  qualifications  to 
teach  high  school,  (2)  demonstrated  administrative  ability, 
(3)  the  promotion  was  a  device  for  rewarding  past  good 
service,  (4)  seniority,  which  placed  them  in  line  for 
promotion,  (5)  ability  to  supervise  the  educational  program 
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at  a  particular  grade  level,  and  (6)  the  appointment  was  a 
device  for  attracting  them  to  the  staff  of  a  school. 

Ability  to  teach  high  school  was  considered  twice  to  three 
times  as  important  as  demonstrated  administrative  ability, 
and  three  to  four  times  as  important  as  ability  to  supervise 
a  grade  or  a  subject.  Only  vice-principals  of  large  schools 
thought  that  their  administrative  and  supervisory  abilities 
had  been  thought  by  boards  to  be  as  important  as  their  high 
school  teaching  qualifications. 

Vice-principals  also  felt  that  their  promotions  had 
been  ways  in  which  boards  could  reward  competent  service  in 
the  past  and  at  the  same  time  recognize  seniority.  The  use 
of  the  vice-principalship  to  attract  a  good  teacher,  listed 
sixth,  followed  closely  the  ability  to  supervise,  as  a 
reason  for  appointment.  Using  promotion  to  retain  a  good, 
well-qualified  teacher,  was  not  rated  as  important.  Nor 
was  the  administrative,  supervisory  or  guidance  training  of 
the  teacher  being  promoted  rated  highly.  The  latter  was 
probably  disregarded  because,  as  was  shown  in  Table  XXIII, 
page  62,  and  Table  XXIV,  page  63,  such  training  was  rare 
among  vice-principals. 

Vice-principals  were  given  an  opportunity  to  list 
other  factors  which  they  thought  had  had  important  bearing 
on  their  appointments.  Subject-matter  specialties,  which 
were  obviously  related  to  high  school  teaching  qualifications 
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were  listed  by  10  per  cent  of  respondents.  These  special¬ 
ties  included  training  in  French,  physical  education,  and 
business  education.  Other  reasons  given  less  frequently 
were:  (1)  the  appointee  had  been  the  only  available  male, 

and  (2)  the  appointment  had  been  made  on  the  recommendation 
of  the  principal. 

Principals  were  asked  to  rate  the  same  list  of 
reasons  which  was  submitted  to  vice-principals.  Their 
responses  are  presented  in  Table  XXVII,  for  which  data  were 
treated  as  in  Table  XXV,  page  65,  and  Table  XXVI,  page  67. 

Principals  rated  the  following,  in  order,  as  the  six 
most  important  considerations  leading  to  the  vice-principals 
appointment:  (1)  ability  and  qualifications  to  teach  high 

school,  (2)  demonstrated  administrative  ability,  (3)  senior¬ 
ity,  (4)  reward  for  past  good  service,  (5)  a  device  to  help 
attract  the  teacher  to  the  staff  and  (6)  ability  of  the 
teacher  to  supervise  at  a  particular  grade  level.  This 
order  of  choice  was  in  close  agreement  with  that  of  vice- 
principals,  except  that  factors  (3)  and  (4)  were  reversed 
and  factors  (5)  and  (6)  were  reversed.  Scores  for  these 
factors  were  so  nearly  equal  that  such  reversals  did  not 
appear  to  be  significant.  Principals  also  indicated  that 
retention  of  the  teacher,  or  his  qualifications  in  admini¬ 
stration,  guidance  or  testing  were  negligible  factors  in  the 
appointment  of  vice-principals. 
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NOTE:  This, table  reads  as  follows:  principals  of  south  Alberta  rated  the  teacher^ 
akility  and  qualifications  to  teach  high  school  slightly  more  important  than  his  demonstrated 
administrative  ability  when  he  was  being  considered  for  promotion  to  a  vi ce-principalship. 
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Variation  in  principals1  ratings  of  the  given  factors, 
both  by  geographic  distribution  and  by  size  of  school,  was 
small . 

Principals  too,  were  given  the  opportunity  to  list 
additional  reasons  which  they  believed  had  had  a  significant 
bearing  on  the  selection  of  the  vice-principals.  That  there 
was  no-one  else  with  the  necessary  qualifications  to  promote, 
was  stated  seven  times.  Good  rapport  of  the  appointee  with 
both  staff  and  students  was  listed  three  times,  and  the 
eagerness  of  the  teacher  to  learn  administrative  techniques 
was  given  twice. 

Asked  whether  a  definite  policy  regarding  promotion 
of  teachers  to  vice-principalships ,  and  vice-principals  to 
principalships  was  in  effect  in  their  inspectorates,  94.3  per 
cent  of  superintendents  replied  that  no  written  policy 
existed  for  the  promotion  of  teachers,  and  96.6  per  cent 
that  none  existed  for  promotion  of  vice-principals.  However, 
in  practice,  good  potential  was  promoted  if  a  vacancy 
occurred. 

Although  not  asked  to  give  the  basis  for  appoint¬ 
ment  unless  a  stated  policy  existed,  a  number  of  superinten¬ 
dents  volunteered  the  information  that  cases  were  considered 
on  their  individual  merits.  Seniority  was  listed  by  30.2 
per  cent,  ability  to  teach  high  school  grades  by  45.3  per 
cent  and  administrative  ability  by  43.4  per  cent.  Other 
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factors  given  less  frequently  were:  (1)  personality, 

(2)  public  and  community  relations. 

Further,  54.7  per  cent  of  superintendents  stated  that 
to  their  knowledge,  the  vice-principalship  had  been  used  at 
least  once  to  retain  a  well-qualified  teacher.  Eighty-three 
per  cent  indicated  that  the  position  had  been  used  one  or 
more  times  in  the  past  to  reward  a  competent  teacher  for 
good  service.  Several  superintendents  also  volunteered  the 
information  that  the  position  had  been  used  as  added  in¬ 
ducement  to  attract  high  school  teachers  to  relatively 
isolated  and  otherwise  undesirable  locations. 

Since  some  vice-principalships  are  difficult  to  fill, 
vice-principals  were  asked  if  theirs  had  been  the  only 
application.  Table  XXVIII  shows  their  responses. 

Approximately  two-thirds  of  the  vice-principals 
denied  that  there  had  been  no-one  else  with  the  necessary 
qualifications.  Between  one-quarter  and  one-third,  however, 
replied  that  theirs  had  been  the  only  application.  A  fairly 
large  group,  especially  from  south  Alberta  and  from  large 
schools,  declined  comment.  Earlier  statements  by  several 
principals  to  the  effect  that  the  appointee  had  been  the  only 
one  available,  were  borne  out  by  the  generalization  of  Table 
XXVIII. 
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NOTE:  This  table  reads  as  follows:  in  south  Alberta  5  vice-principals, 
or  15.2  per  cent,  believed  that  they  had  been  the  only  persons  available  at  the 
time  of  their  appointments  to  vi ce-principalships. 
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Summary  of  Chapter  IV. 

1.  Vice-principals  were  usually  promoted  either  from 

within  the  school  in  which  they  were  teaching,  or 
from  another  school  within  the  same  administrative 
unit. 

2.  Most  vice- principals  had  been  appointed  from  class¬ 

room  teaching  positions.  The  largest  percentage 
came  from  the  ranks  of  high  school  teachers,  the 
next  from  among  junior  high  school  teachers  and 
the  least  from  among  elementary  teachers. 

3.  Fewer  than  50  per  cent  of  vice- principals  had  held 

the  Professional  Certificate  at  the  time  of 
appointment,  and  fewer  than  50  per  cent  had  four 
or  more  years  of  university  education. 

4.  Salary  level  and  the  opportunity  to  advance  in  the 

profession  were  given  as  the  two  greatest 
attractions  of  the  vice-principalship. 

5.  Principals  and  vice-principals  agreed  that  the  two 

most  important  factors  in  the  latter1 s  promotion, 
were  his  ability  and  qualification  to  teach  at 
the  high  school  level,  and  his  demonstrated 
administrative  ability. 

6.  Definite  board  policies  regarding  selection  and 

promotion  of  either  teachers  or  vice-principals 
to  higher  administrative  positions  were  rare. 
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Individual  cases  were  considered  on  their  own 
merits  when  the  need  to  fill  a  vacancy  arose. 

7.  Superintendents  reported  that  at  times  the  vice- 
principalship  had  been  used  either  to  reward  a 
teacher  for  past  good  service,  to  retain  a  good 
teacher,  or  to  attract  one  to  a  school. 

S.  Vice-principals,  generally,  did  not  believe  that  they 
had  been  appointed  because  there  had  been  no-one 
else  with  the  necessary  qualifications. 


. 


CHAPTER  V 


DUTIES  OF  VICE-PRINCIPALS 
Purpose  of  the  Chapter . 

As  reported  in  Chapter  II,  other  investigators  found 
that  duties  of  vice-principals  were  many  and  varied. 

Chapter  V  of  this  study  will  examine,  to  a  limited  degree, 
the  type,  extent  and  importance  of  the  duties  performed  by 
vice-principals  in  Alberta  schools.  It  was  assumed  that  many 
of  the  administrative  tasks  in  a  school  were  carried  out 
co-operatively  by  principals  and  vice-principals.  Conse¬ 
quently,  vice-principals  were  asked  to  check  only  those 
duties  listed  in  the  questionnaire  for  which  they  had 
complete,  or  almost  complete,  responsibility. 

The  check-list  of  duties  submitted  was  not  intended  to 
be  comprehensive  or  exhaustive.  Rather  it  was  thought  that 
respondents  would  receive  enough  suggestions  from  it  to 
enable  them  to  recall  others,  and  that  these  could  be  listed 
in  an  open  question  at  the  end  of  the  list. 

Vice-principals  were  further  asked  to  give  a  reason¬ 
able  estimate  of  the  time  they  spent  on  duties  other  than 
those  involved  in  their  classroom  teaching,  and  to  give  the 
degree  of  independence  with  which  they  carried  out  such 
duties.  Finally,  they  were  asked  to  indicate  the  extent  to 
which  they  believed  the  vice-principalship  to  be  essential 
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to  the  operation  of  the  school. 

Principals  were  asked  to  assess  the  value  of  the 
vice-principalship  in  the  administration  and  supervision  of 
the  school,  and  to  indicate  reasons  for  the  lack  of  assis¬ 
tance,  if  that  were  the  case.  They  too  gave  an  estimate  of 
the  extent  to  which  the  vice-principalship  was  essential  in 
the  operation  of  the  school. 

Superintendents  were  requested  to  state  whether  or 
not  boards  believed  that  vice-principals  filled  a  definite 
administrative  need  in  schools. 

Duties  of  Vice- Principals . 

Table  XXIX  shows  the  percentages  of  vice-principals 
who  marked  each  of  the  duties  in  the  check-list  submitted  to 
them.  The  list  was  divided  into  sections  dealing  with 
administrative  duties,  supervision,  guidance,  pupil  direction, 
and  clerical  work. 

Administrative  duties  most  frequently  checked  were 
the  direction  of  the  audio-visual  program,  distribution  of 
instructional  supplies,  ordering  and  requisitioning  supplies 
and  equipment,  and  overseeing  the  textbook  rental  plan  in 
the  school.  Responsibility  for  time-tables,  the  library  or 
the  laboratory,  though  next  in  order,  were  marked  much  less 
frequently. 


Percentages  of  vice-principals  responsible  for 
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administrative  duties  was  low  but  relatively  uniform  through 
out  the  categories  of  the  table*  The  exception  was  that  a 
larger  percentage  of  vice-principals  of  large  schools  was 
responsible  for  the  school Ts  testing  program,  time-tables 
and  staff  meeting  agendas  than  was  the  case  in  other  cate¬ 
gories.  Most  frequently  performed  administrative  duties, 
expecially  by  vice-principals  of  large  schools,  were  order¬ 
ing,  requisitioning  and  distributing  supplies  and  equipment. 

Responsibility  for  supervisory  duties,  even  in  large 
schools,  was  rare.  In  schools  where  the  vice-principal  was 
responsible  for  such  work,  he  was  also  in  charge  of  a 
separate  building,  and  therefore  had  oversight  of  the  day 
by  day  operation  of  that  part  of  the  school  plant. 

Ordinarily,  vice-principals  did  not  assume  direction 
of  the  guidance  work  of  the  school.  Although  some  of  them 
in  each  category  performed  each  of  the  listed  functions  of 
guidance,  the  percentage  that  did  so  was  not  high.  The 
only  one  of  these  duties  which  was  carried  out  by  more  than 
25  per  cent  of  vice-principals,  was  the  administration  of 
the  cumulative  record  card  system. 

Direction  of  student  affairs,  especially  the  students 
union,  the  sports  program  and  social  functions,  was  reported 
as  a  relatively  common  responsibility  of  vice-principals. 
However,  except  for  the  sports  program,  well  under  50  per 
cent  of  vice-principals  were  directly  in  charge  of  extra¬ 
curricular  activities. 
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Pupil  supervision  at  school  during  recess  and  noon- 
hour  was  also  relatively  common,  but  most  items  in  this  part 
of  the  list  were  checked  by  fewer  than  50  per  cent  of  vice¬ 
principals  in  almost  all  categories. 

Clerically,  vice-principals  had  few  duties  for  which 
they  were  completely  responsible.  Attendance  forms  were 
completed  by  approximately  one-third  of  those  reporting. 

Other  forms  did  not  constitute  major  responsibility  in  any 
categories.  Clerical  duties  were  more  commonly  assigned  to 
vice-principals  of  large  schools  than  to  those  of  other  types 
of  schools. 

Duties  not  included  in  the  check- list,  but  recorded 
by  vice-principals  as  others  for  which  they  were  responsible, 
were  as  follows: 

Checking  school  bus  drivers 1  monthly  report  forms 
Ringing  bells 

Supervision  of  the  school  traffic  patrol 
Taking  complete  charge  of  one  of  the  school  buildings 
Organization  of  the  noon-hour  supervision  program 
Organizing  the  noon-hour  lunch  program  for  pupils 
coming  on  buses 

Being  staff  adviser  to  the  boys 
Supervising  the  janitor  work 
Arranging  for  parent-teacher  interviews 
Handling  difficult  discipline  cases 
Conducting  fire-drills 

None  of  the  above  duties  was  listed  more  than  eight  times, 
and  most  were  given  only  once. 

No  general  pattern  of  duties  was  apparent  from  the 
responses  to  questionnaires.  A  wide  variety  of  tasks  was 
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performed,  but  no  large  percentage  of  vice-principals  in 
any  of  the  categories  studied  was  held  responsible  for  any 
of  them.  Matters  of  discipline,  the  sports  program  and 
those  tasks  having  to  do  with  procuring  and  distributing 
instructional  supplies  were  the  activities  most  frequently 
assigned  to  vice-principals.  The  direction  of  the  audio¬ 
visual  program,  the  textbook  rental  scheme,  the  students’ 
union  and  its  activities,  and  the  completion  of  attendance 
reports  were  items  checked  next  in  order  of  frequency. 

Other  duties  were  marked,  almost  without  exception,  by 
fewer  than  20  per  cent  of  all  vice-principals.  Several 
vice-principals  commented  that  all  duties  were  carried  out 
co-operatively  with  the  principal. 

Time  Spent  by  Vice- Principals  in  Non-Teaching  Work. 

As  further  evidence  of  their  administrative  responsi¬ 
bilities,  vice-principals  were  asked  to  give  the  number  of 
hours  per  week  which  they  spent  on  duties  not  connected  with 
their  teaching.  Replies  are  summarized  in  Table  XXX. 

More  than  50  per  cent  of  respondents  spent  six  hours 
or  fewer,  in  a  week,  on  work  not  connected  with  actual 
classroom  teaching.  In  other  words,  this  amounted  to  about 
one  hour  per  day.  Thirteen  per  cent  spent  ten  to  twelve 
hours  per  week,  or  up  to  two  hours  per  day,  and  approxi¬ 
mately  11  per  cent  reported  spending  more  than  twelve  hours 
per  week. 
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Little  variation  in  these  amounts  of  time  was  evident 


among  vice-principals  of  different  parts  of  the  province. 

In  general,  however,  the  larger  the  school,  the  greater  was 
the  amount  of  time  spent  on  duties  of  the  vice-principalship. 
This  was  particularly  true  in  the  large  schools,  and  to  a 
much  lower  degree  in  standard  schools,  where  times  spent 
were  only  slightly  above  those  of  the  small  schools. 


Ranges  and  medians  of  time  spent  on  the  duties  of 


the  vice-principalship  were  as  follows: 

Range 

Large  schools  1  to  23  hours 

Standard  schools  1  to  15  hours 

Small  schools  1  to  20  hours 


Median 

10  hours 
5  hours 
5  hours 


All  schools 


1  to  23  hours  5  hours 


Extent  of  Independence  With  Which  Vi ce-Principals  Acted. 

Vice-principals  had  been  instructed  to  mark  only 
those  duties,  in  the  check-list  previously  discussed,  for 
which  they  were  completely,  or  almost  completely,  responsi¬ 
ble.  They  were  further  asked  to  state  whether  or  not  they 
referred  matters  to  their  principals  for  final  decision. 
Table  XXXI  shows  their  replies. 

Approximately  90  per  cent  of  vice-principals  stated 
that  they  referred  matters,  either  sometimes  or  always,  to 
their  principals  for  final  decision.  Only  in  the  category 
of  south  Alberta  was  the  percentage  smaller.  Even  in  large 
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NUMBERS  AND  PERCENTAGES  OF  VICE-PRINCIPALS,  CLASSIFIED  ACCORDING  TO  GEOGRAPHIC 

LOCATION  AND  SIZE  OF  SCHOOL,  WHO  REFERRED  PROBLEMS 
TO  THEIR  PRINCIPALS  FOR  FINAL  DECISION 
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NOTE:  This  table  reads  as  follows:  in  south  Alberta  22  vice-principals, 
or  66.7  per  cent,  always  referred  problems  to  their  principals  for  final 
decision. 
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schools  vice-principals  did  not  act  on  their  own  initiative. 

Notwithstanding  these  general  statements,  when  asked 
whether  they  thought  of  their  positions  as  distinct  from 
those  of  principals,  in  that  they  assumed  complete  responsi¬ 
bility  for  certain  specified  duties,  almost  40  per  cent  of 
all  vice-principals  answered  affirmatively.  Replies  are 
shown  in  Table  XXXII. 

Affirmative  statements  were  particularly  frequent 
from  vice-principals  of  south  Alberta  and  from  those  of 
standard  schools.  Vice-principals  of  large  schools  were 
much  less  positive  on  this  question  than  were  those  of  other 
types  of  schools.  In  this  they  were  more  consistent  with 
their  responses  to  the  previous  question,  as  shown  in  Table 
XXX,  page  $4,  than  were  those  of  other  schools  or  areas. 

The  Importance  of  the  Vice-Principalship  in  School  Admini¬ 
stration. 

A  further  attempt  was  made  to  determine  the 
importance  of  the  duties  being  performed,  and  to  test  whether 
they  were  of  a  nature  that  required  the  skills  of  a  specially 
qualified  person,  or  on  the  contrary,  fell  by  custom  or 
tradition  to  the  vice-principal  rather  than  to  other  staff 
members.  Both  vice-principals  and  principals  were  asked 
whether,  if  duties  were  equitably  distributed  among  staff 
members,  these  duties  could  be  discharged  as  well  as  they 
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NUMBERS  AND  PERCENTAGES  OF  VICE-PRINCIPALS,  CLASSIFIED  ACCORDING  TO  GEOGRAPHIC 
LOCATION  AND  SIZE  OF  SCHOOL,  WHO  THOUGHT  OF  THEIR  POSITIONS 
AS  DISTINCT  FROM  THE  PRINCIPAL’S  POSITION 
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NOTE:  This  table  reads  as  follows:  in  south  Alberta  15  vice-principals, 
or  45*5  per  cent,  thought  of  their  positions  as  distinct  from  the  principal’s 
position. 


were  now  being  done  by  vice-principals.  Responses  are 
summarized  and  compared  in  Tables  XXXIII,  XXXIV,  page  91, 
and  XXXV,  page  92. 

Vice-principals1  replies  as  shown  in  Table  XXXIII 
were  significantly  distributed.  Geographically  there  was 
little  variation  throughout  the  province,  but  as  the  size 
of  the  school  decreased,  the  percentage  of  vice-principals 
who  felt  that  their  work  could  be  done  equally  as  well  by 
other  staff  members  increased.  Fifty  per  cent  of  the  vice¬ 
principals  of  large  schools  believed  that  to  be  true.  Two- 
thirds  of  all  vice- principals  believed  that  their  duties 
were  such  that  they  could  be  carried  out  by  other  staff 
members  in  the  ordinary  course  of  their  work  as  teachers. 

Principals,  on  the  whole,  were  not  as  positive  as 
vice-principals  in  their  responses  to  the  question,  as  is 
shown  in  Table  XXXIV,  page  91. 

Only  30  per  cent  of  the  principals  of  central  Alberta 
believed  that  the  vice-principals  work  could  be  distributed 
among  other  teachers,  as  opposed  to  4 6  per  cent  and  47.3 
per  cent  of  principals  in  south  and  north  Alberta  respective 
ly.  Again  a  greater  percentage  of  principals  of  the  smaller 
schools  agreed  than  did  those  of  larger  schools.  However, 

40  per  cent  of  all  principals  believed  that  present  duties 
of  vice-principals  could  be  carried  out  by  other  staff 
members. 
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NOTE:  This  table  reads  as  follows:  in  south  Alberta  21  vice-principals 
or  03.6  per  cent,  believed  that  their  duties  could  be  carried  out  by  other 
members  of  the  school  staff. 


NUMBERS  AND  PERCENTAGES  OF  PRINCIPALS,  CLASSIFIED  ACCORDING  TO  GEOGRAPHIC 
LOCATION  AND  SIZE  OF  SCHOOL,  WHO  BELIEVED  THAT  THE  VICE- PRINCIPAL’ S 
NON-TEACHING  DUTIES  COULD  BE  DONE  AS  WELL  BY  OTHER  STAFF  MEMBERS 
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NOTE:  This  table  reads  as  follows:  in  south  Alberta  17  principals, 
or  46.0  per  cent,  believed  that  the  vice-principal’s  duties  could  be  performed 
as  well  by  other  members  of  the  school  staff. 
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NUMBERS  AND  PERCENTAGES  OF  PAIRS  OF  PRINCIPALS  AND  VICE-PRINCIPALS  WHO  AGREED 
OR  DISAGREED  THAT  OTHER  STAFF  MEMBERS  COULD  DO  THE  VICE-PRINCIPAL » S  WORK 
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The  extent  of  agreement  between  principal  and  vice¬ 
principal  of  the  same  school  was  tested.  Results,  based  on 
ninety  pairs  of  questionnaires  returned,  are  presented  in 
Table  XXXV. 

It  was  evident  that  considerable  disagreement  existed 
between  principal  and  vice-principal  in  assessing  the 
importance  of  the  duties  assigned  to  the  latter,  and  hence 
of  the  vice-principalship  itself.  Principals  tended  to 
regard  both  the  duties  and  the  position  more  highly  than  did 
vice- principals. 

To  pursue  this  line  of  development,  principals  were 
asked  to  rate  the  value  of  the  vice-principalship  as  a  help 
in  administering  the  school.  Responses  were  given  in 
Table  XXXVI. 

Only  minor  variations  in  the  rating  were  noted  in  all 
categories,  with  some  SO  per  cent  of  principals  having  rated 
the  assistance  of  their  vice-principals  as  rrgoodTf  or  better. 
The  percentage  of  those  in  the  larger  schools  who  gave 
ratings  of  ngoodTt  or  better  was  slightly  higher  than  that 
in  the  smaller  schools. 

However,  when  principals  were  asked  to  state  whether 
the  assistance  of  the  vice-principal  freed  them  extensively 
for  supervisory  work  in  the  school,  answers  were  largely 
negative.  Replies  are  summarized  in  Table  XXXVII,  page  95. 

Approximately  one-quarter  of  the  principals  who 
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replied  felt  that  they  were  being  freed  extensively  for 
supervision.  Percentages  of  principals  reporting  such 
assistance  was  highest  in  central  Alberta  and  in  schools  of 
over  fifteen  rooms.  It  was  lowest  in  south  Alberta,  and  in 
schools  of  fewer  than  fifteen  rooms.  It  was  evident  that  the 
vice-principal  was  not  able  to  take  enough  other  tasks  from 
the  principal  to  make  it  possible  for  the  latter  to  conduct 
an  adequate  program  of  supervision. 

Principals  who  found  that  they  were  not  being  freed 
extensively  for  supervisory  work  were  asked  to  select  from 
a  list  of  five  factors,  and  name  in  order,  the  two  most 
important  reasons  for  such  a  condition.  Replies  were  treated 
as  explained  in  Chapter  IV.  Results  are  reported  in  Table 
XXXVIII. 

It  was  clear  from  the  table  that,  in  the  opinion  of 
principals,  the  vice-principal’s  lack  of  time  free  from 
classroom  teaching  was  the  most  important  factor  in  prevent¬ 
ing  his  being  of  the  assistance  he  should  be.  His  lack  of 
training  and  lack  of  interest  were  next  in  importance, 
though  very  much  less  so.  Principals  of  schools  of  fifteen 
or  more  rooms  were  somewhat  less  concerned  with  time  as  a 
factor  than  were  others.  They  were  more  concerned  with  lack 
of  training,  interest  and  ability  of  the  vice-principal. 

Finally,  to  conclude  this  section  of  the  investi¬ 
gation,  superintendents  were  asked  whether  or  not  boards 
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felt  that  vice-principals  fill  a  definite  administrative 
need  in  the  schools  under  their  jurisdiction.  Some  62  per 
cent  replied  tryesrT  to  the  question,  35.3  per  cent  replied 
"no"  and  2.0  per  cent  replied  that  boards  were  doubtful. 
Several  of  those  who  replied  affirmatively,  qualified  their 
answers  by  saying  that  this  applied  only  in  schools  of 
twelve  or  more  rooms,  and  that  the  value  of  the  vice- 
principalship  in  smaller  schools  was  in  some  doubt. 

Summary  of  Chapter  V. 

1.  Vice-principals  performed  a  wide  range  of  duties, 

the  six  most  common  of  which,  in  order  of  frequency, 
were : 

(a)  Distribution  of  instructional  supplies 

(b)  Directing  the  school  sports  program 

(c)  Ordering  and  requisitioning  supplies  and 

equipment 

(d)  Supervising  pupils  at  school,  particularly 

at  noon 

(e)  Directing  the  textbook  rental  plan  in  the 

school 

(f)  Completing  attendance  forms  for  the  school 

2.  Although  the  range  of  duties  performed  was  wide, 

frequency  with  which  individual  duties  were  marked 
was  not  high. 

3.  It  was  not  possible  to  detect  a  general  trend  of 

duties  which  were  being  assigned  to  vice-principals 
throughout  the  province. 

4.  Except  for  those  in  large  schools,  more  than  90  per 
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cent  of  vice-principals  spent  fifteen  hours  or 
less,  per  week,  at  their  administrative  duties. 
About  70  per  cent  spent  less  than  ten  hours  per 
week.  Median  amounts  of  time  spent  by  all  groups 
of  vice-principals,  except  those  in  large  schools, 
was  five  hours  per  week, 

5.  In  most  matters  vice-principals  referred  to  their 

principals  for  the  final  decision. 

6.  Although  they  usually  referred  matters  for  decision, 

vice-principals  considered  their  positions  to  be 
distinct  from  those  of  principals. 

7.  Approximately  two-thirds  of  all  vice-principals 

were  of  the  opinion  that  their  duties,  if 
properly  distributed,  could  be  done  just  as 
well  by  other  staff  members.  This  opinion  was 
held  by  50  per  cent  of  vice-principals  of  large 
schools,  and  increased  to  76  per  cent  of  those  of 
small  schools. 

£.  Principals,  as  a  whole,  did  not  agree  that  the 

duties  presently  carried  out  by  vice- principals 
could  be  passed  to  other  staff  members.  However, 
a  fairly  large  percentage,  40.7,  did  believe 
that  such  an  arrangement  was  possible. 

9.  Almost  $0  per  cent  of  principals  rated  the  help  of 
the  vice-principal  in  school  administration,  as 
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"good"  or  better,  but  they  also  stated,  with  few 
exceptions,  that  the  help  of  the  vice-principal 
was  not  sufficient  to  free  them  extensively  for 
supervisory  work. 

10.  The  chief  reason  given  for  the  lack  of  help  from 

the  vice-principal  was  his  lack  of  time  free  from 
teaching . 

11.  Not  all  school  boards  were  convinced  that  vice¬ 

principals  filled  a  definite  administrative  need 
in  schools,  especially  those  with  fewer  than 
twelve  rooms. 
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CHAPTER  VI 


HOW  VICE-PRINCIPALS !  DUTIES  WERE  DETERMINED 
Purpose  of  the  Chapter* 

Chapter  V  focused  attention  on  the  work  of  the  vice¬ 
principal  and  its  importance  in  the  functioning  of  the 
school.  The  purpose  of  Chapter  VT  was  to  examine  the  ways 
in  which  those  duties  were  evolved.  Were  they  assigned  by 
the  principal,  by  the  superintendent,  or  by  the  school 
board?  Were  the  duties  developed  through  principals 1  associ¬ 
ations?  Were  they  part  of  a  system-wide  policy,  or  did 
they  vary  from  school  to  school  where  they  had  been  derived 
through  the  co-operative  effort  of  the  principal  and  vice¬ 
principal?  Questions  such  as  these  were  asked  of  vice¬ 
principals,  principals  and  superintendents. 

System-Wide  Policies  on  Duties  of  Vice-Principals . 

Vice-principals1  replies  to  the  question  of  whether 
their  school  systems  had  specific  outlines  of  duties  were 
presented  in  Table  XXXIX. 

The  majority  of  systems  had  no  general  design  for 
vice-principals,  providing  neither  specific  lists  nor  broad 
policies  within  which  local  units  might  spell  out  their  own 
details.  Although  almost  20  per  cent  of  vice-principals 
stated  that  there  were  policies  in  effect,  it  was  probable 
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that  the  reference  was  to  policies  at  the  local  level,  for, 
of  superintendents  replying  to  the  same  question,  only  7.5 
per  cent  said  "yes"  while  92.5  per  cent  said  "no". 

Of  the  eighteen  vice-principals  who  reported  the 
existence  of  such  policies,  eight  stated  that  duties  had 
been  assigned  by  the  board  in  co-operation  with  the  principals 
association,  four  that  it  had  been  done  by  the  principal, 
three  that  it  had  been  done  by  the  board  alone,  and  three 
that  it  had  been  done  by  the  principals f  association  alone. 

Local  School  Policies. 

If  no  system-wide  policy  was  effective,  vice-princi¬ 
pals  were  asked  to  state  how  duties  had  been  determined. 

Replies  are  summarized  in  Table  XL. 

From  the  table  it  was  evident  that  most  principals 
and  vice-principals  shaped  the  duties  of  the  latter  co¬ 
operatively,  though  in  a  fairly  large  percentage  of  cases 
duties  were  assigned  directly  by  the  principal.  To  all 
intents  and  purposes,  superintendents  were  not  involved  in 
the  process  which  seemed  to  be  considered  a  local  matter. 
Several  superintendents  made  comments  to  this  effect  in 
replying  to  their  questionnaires. 

Principals  were  also  asked  if  the  duties  of  the  vice¬ 
principals  had  been  defined  in  their  schools,  and  whether 
these  duties  were  recorded  in  a  written  list.  Responses  are 
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NUMBERS  AND  PERCENTAGES  OF  VICE-PRINCIPALS,  CLASSIFIED  ACCORDING  TO  GEOGRAPHIC 
LOCATION  AND  SIZE  OF  SCHOOL,  INDICATING  HOW  THEIR  DUTIES  WERE  DETERMINED 

WHEN  THERE  WAS  NO  SYSTEM-WIDE  POLICY 
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given  in  Table  XU. 

Part  I  of  the  table  shows  that  approximately  $0  per 
cent  of  principals  thought  that  they  had  defined  the 
functions  of  the  vice-principal,  though  some  14  per  cent  had 
not  done  so.  The  largest  percentage  of  those  who  had  not 
done  so  were  principals  of  larger  schools.  Part  II  shows 
that,  in  general,  the  definition  of  duties  did  not  consti¬ 
tute  a  written  list.  More  principals  of  south  and  north 
Alberta  reported  having  such  lists  than  did  those  of  central 
Alberta,  but  even  their  percentages  were  small.  Written 
lists  were  used  slightly  more  frequently  in  schools  with 
fifteen  or  more  rooms  than  in  smaller  ones. 

Since  so  few  lists  were  reported,  it  was  difficult  to 
determine  accurately  whether  or  not  lists  were  being  followed 
closely.  However,  as  reported  by  principals,  the  ratio  of 
vice-principals  who  did  follow  such  lists  closely  to  those 
who  did  not  was  approximately  two  to  one. 

Although  both  principals  and  vice-principals  reported 
that  duties  had  been  set  out,  vice-principals  were 
not  entirely  certain  what  was  expected  of  them.  Table  XLII 
reports  the  extent  to  which  they  knew  at  all  times  what 
they  were  to  do. 

Apparently  methods  of  assigning  duties  to  vice¬ 
principals  were  not  completely  satisfactory,  for  only  19.2 
per  cent  of  all  personnel  knew  specifically  at  all  times 
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NUMBERS  AND  PERCENTAGES  OF  PRINCIPALS,  CLASSIFIED  ACCORDING  TO  GEOGRAPHIC 
LOCATION  AND  SIZE  OF  SCHOOL,  WHO  FELT  THEY  HAD  DEFINED  THE  VICE¬ 
PRINCIPAL’S  DUTIES,  AND  THE  EXTENT  TO  WHICH  THAT  HAD  BEEN  DONE 
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NOTE:  This  table  reads  as  follows:  in  south  Alberta  32  principals  or  $6.5 
er  cent  reported  that  they  had  defined  their  vice-principal’s  duties.  Thirteen,  or 
5.1  per  cent  reported  that  they  used  a  written  list  of  such  duties. 
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NOTE:  This  table  reads  as  follows:  in  south  Alberta  6  vice-principals, 
or  18.2  per  cent,  stated  that  they  knew  specifically  at  all  times  what  was 
required  of  them. 


what  was  expected  of  them,  and  in  small  schools  this  per¬ 
centage  dropped  to  3.7.  Between  50  and  65  per  cent  of  vice¬ 
principals  had  a  general  idea  of  what  they  were  expected  to 
do,  but  another  20  per  cent  felt  that  their  assignments  had 
been  too  vague  to  permit  them  to  act  effectively. 

Vice-principals  who  did  not  know  their  function 
specifically  at  all  times  were  asked  whether  they  would  like 
to  have  a  definite  outline  of  their  duties,  or  would  rather 
have  organization  more  flexible  than  was  suggested  by  such 
a  list.  Replies  are  shown  in  Table  XLIII. 

Almost  without  exception  those  vice-principals  who 
reported  that  their  duties  were  vague  and  that  they  did  not 
really  know  what  they  were  expected  to  do,  stated  that  they 
would  like  to  have  specific  lists  of  duties  by  which  to  work. 
A  number  of  these  persons  suggested  that  the  list  might 
state  in  some  detail  the  routine  tasks  of  the  vice-principal, 
and  outline  in  broader,  more  flexible  form,  other  general 
functions. 

Summary  of  Chapter  VI. 

1.  Very  few  school  systems  had  policies  outlining  the 

function  and  duties  of  vice-principals  in  their 
employ. 

2.  In  approximately  30  per  cent  of  the  schools,  duties 

were  derived  co-operatively  by  principal  and  vice- 
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TABLE  XLIII 

NUMBERS  AND  PERCENTAGES  OF  VICE-PRINCIPALS,  CLASSIFIED  ACCORDING  TO 
GEOGRAPHIC  LOCATION  AND  SIZE  OF  SCHOOL,  STATING  THEIR 
DESIRE  FOR  LISTS  OF  SPECIFIC  DUTIES 
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NOTE:  This  table  reads  as  follows:  in  south  Alberta  11  vice-principals 
or  33.3  per  cent  wanted  lists  of  specific  duties. 
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principal  to  meet  local  needs. 

3.  Although  over  SO  per  cent  of  principals  stated  that 

they  had  defined  the  vice-principals  duties,  few 
had  written  lists  to  which  personnel  could  refer. 
At  the  same  time  only  some  20  per  cent  of  vice- 
principals  were  confident  that  they  knew  exactly 
what  was  required  of  them. 

4.  Though  SO  per  cent  were  not  completely  sure  of 

their  duties,  only  40  per  cent  of  vice-principals 
wanted  duties  stated  specifically  in  lists.  They 
desired  flexibility  of  organization  together  with 
a  somewhat  clearer  definition  of  their  area  of 
responsibility  than  was  currently  the  case. 
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CHAPTER  VII 


PAYMENT  OF  THE  VICE-PRINCIPAL 
Purpose  of  the  Chapter. 

In  Chapter  III  total  salaries  of  vice-principals 
were  examined.  The  purpose  of  Chapter  VII  was  to  discover 
amount  and  method  by  which  they  were  paid  for  their  duties 
other  than  classroom  teaching.  Vice-principals  were  asked 
to  state  the  method  by  which  they  were  paid,  whether  a  flat 
bonus  or  an  allotment  per  school  classroom.  They  were  also 
asked  to  state  the  amount  that  they  were  paid  in  recognition 
of  their  positions. 

How  Vice-Principals  Were  Paid . 

Table  XLIV  shows  the  basis  on  which  payment  for  the 
vice-principalship  was  calculated.  In  almost  all  instances 
vice-principals  received  basic  salaries  as  teachers,  plus 
administrative  allowances  based  on  the  number  of  rooms  in  the 
school.  The  majority  reported  that  for  purposes  of  cal¬ 
culating  the  allowance,  the  vice-principal’s  room  was  included 
but  the  principal’s  home-room  was  excluded.  Approximately 
one-quarter  of  all  vice-principals  reported  that  they  received 
an  amount  equal  to  one-half  of  the  principal’s  administrative 
allowance . 


NUMBERS  AND  PERCENTAGES  OF  VICE-PRINCIPALS,  CLASSIFIED  ACCORDING  TO 
GEOGRAPHIC  LOCATION  AND  SIZE  OF  SCHOOL,  STATING  THE  METHOD 
OF  PAYMENT  FOR  THEIR  ADMINISTRATIVE  DUTIES 
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NOTE:  This  table  reads  as  follows:  in  south  Alberta  5  vice 
principals,  or  15.2  per  cent,  received  a  flat  bonus  in  addition  to 
their  regular  salaries  as  teachers. 
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Amounts  of  Administrative  Allowances  of  Vice-Principals. 

Wide  variation  in  the  amount  paid  the  vice- principal 
for  administration  was  noted.  Table  XLV  shows  the  amounts 
paid  in  ranges  of  three  hundred  dollars.  Figures  for  various 
areas  of  the  province  had  little  meaning,  for,  as  is  shown 
in  Table  XLV,  administrative  allowances  were  directly  related 
to  the  size  of  the  school.  Sixty  per  cent  of  the  vice¬ 
principals  received  from  three  hundred  to  six  hundred  dollars 
above  their  teacher Ts  salaries,  about  30  per  cent  received 
from  six  hundred  to  nine  hundred  dollars,  and  only  2  per 
cent  received  more  than  nine  hundred  dollars. 

Ranges  and  medians  of  administrative  allowances  were 
more  revealing,  as  is  shown  below. 


Range 

Median 

1. 

By  geographic  location: 

(a)  South  Alta. 

(b)  Central  Alta. 

(c)  North  Alta. 

$100  to  600 
320  to  863 
225  to  1538 

$500 

550 

600 

2. 

By  size  of  school: 

(a)  Large  schools 

(b)  Standard  schools 

(c)  Small  schools 

#413  to  1187 
300  to  1538 
100  to  800 

$610 

581 

500 

3. 

Totals: 

$100  to  1538 

#525 

Median  amounts  decreased  with  the  size  of  the  school,  but  the 
differences  were  relatively  small:  only  one  hundred  ten 
dollars  between  large  and  small  schools. 
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Summary  of  Chapter  VII . 

1.  Administrative  allowances  of  vice-principals  were 

usually  based  on  the  number  of  rooms  in  the  school. 

2.  One  or  both  of  the  principals  and  vice-principal T  s 

home-rooms  were  included  in  calculating  allowances. 

3.  Amounts  paid  varied  from  one  hundred  dollars  to  one 

thousand  five  hundred  thirty-eight  dollars,  with 
a  median  of  five  hundred  twenty-five  dollars. 

4*  Though  larger  amounts  were  paid  to  vice-principals 
of  larger  schools,  differences  in  median  amounts 
were  not  large  among  schools  of  various  sizes. 


CHAPTER  VIII 


FACILITIES  AND  TIME  AVAILABLE  TO  VICE- PRINCIPALS 
Purpose  of  the  Chapter. 

The  purpose  of  Chapter  VIII  was  to  examine  the 
provisions  made  to  enable  vice-principals  to  discharge  the 
responsibilities  for  which  they  were  appointed.  Did  they 
have  offices  from  which  to  work,  and  clerical  assistance  to 
free  them  from  routines  so  that  they  might  assume  more 
significant  tasks  in  the  administration  of  the  school?  To 
what  extent  were  they  being  released  from  teaching  or  super¬ 
vising  pupils  in  study  periods? 

Vice-principals  were  asked  how  much  time  they  had 
free  from  classwork,  and  how  much  they  felt  that  they  should 
have  to  perform  their  duties  satisfactorily.  Principals 
were  also  asked  to  state  the  amount  of  released  time  vice- 
principals  should  have  to  be  of  maximum  help  in  directing 
the  school. 

Offices  and  Clerical  Help. 

Was  the  vice-principal's  work  being  considered 
important  enough  to  warrant  his  having  his  own  office?  If 
he  was  not  provided  with  such  facilities,  did  he  work  from 
the  principals  office,  or  did  he  have  no  such  accommodation 
at  his  disposal?  Vice-principals1  replies  to  these  queries 
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are  reported  in  Table  XL VI . 

It  was  apparent  from  Table  XLVI  that  few  vice¬ 
principals  had  offices  of  their  own  in  the  schools.  Only 
19.2  per  cent  of  all  vice-principals  were  so  accommodated. 
However,  the  larger  the  school,  the  greater  was  the  percent¬ 
age  that  had  their  own  offices.  Percentages  ranged  from 
fifty  in  large  schools  and  25.6  in  standard  schools,  to  4.3 
in  small  schools.  This  was  in  agreement  with  requirements, 
for,  as  reported  in  Table  XXIX,  page  7$,  vice-principals  of 
large  schools  assumed  more  duties  than  did  those  of  other 
schools.  It  was  also  in  keeping  with  amounts  of  time  spent 
on  duties  as  shown  in  Table  XXX,  page  $4. 

Table  XLVI  also  shows  the  percentages  of  vice¬ 
principals  who  shared  the  principals  office.  Only  slightly 
more  than  one-half  the  respondents  did  so,  which,  considered 
with  the  first  column  of  the  table,  indicated  that  sub¬ 
stantial  numbers  had  no  regular  office  facilities  but 
carried  on  their  work  from  classrooms,  the  library,  or  other 
rooms  in  the  school.  Approximately  20  per  cent  of  vice¬ 
principals  belonged  to  this  group. 

Clerical  assistance  for  vice-principals  is  summarized 
in  Table  XL VII,  page  119.  Such  help  was  rare,  though  13.4 
per  cent  of  personnel  in  central  Alberta  reported  that  it 
was  being  provided.  Large  schools  had  a  greater  amount  of 
help  than  did  standard  schools,  which  in  turn,  had  more  than 
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OFFICE  FACILITIES  OF  NUMBERS  AND  PERCENTAGES  OF  VICE- PRINCIPALS ,  CLASSIFIED 

ACCORDING  TO  GEOGRAPHIC  LOCATION  AND  SIZE  OF  SCHOOL 
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NOTE:  This  table  reads  as  follows:  in  south  Alberta  2  vice-principals,  or 
6.1  per  cent,  reported  that  they  had  clerical  assistance. 
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did  small  schools.  Altogether,  only  11.1  per  cent  of  vice¬ 
principals  reported  that  it  was  available.  Of  those  who  had 
clerical  assistance,  five  stated  that  it  was  provided  one- 
half  day  per  week,  three  that  they  had  three  half  days  per 
week,  and  three  that  they  had  all  the  help  they  required. 

Amount  of  Time  Vice-Princ ipals  Had  Free  From  Teaching. 

To  what  extent  were  vice-principals  released  from 
teaching  so  that  they  could  assume  tasks  related  to  the 
administration  of  the  school?  Table  XLVIII  shows  the  number 
of  class  periods  of  thirty-five  minutes  per  week  in  which 
they  did  not  actually  teach.  This  table  shows  that  12  per 
cent  taught  during  every  period  of  the  school  week.  About 
34  per  cent  were  released  for  one  to  five  periods  per  week, 
35.4  per  cent  for  six  to  ten  periods,  and  only  17.2  per  cent 
for  more  than  ten  periods.  Vice-principals  of  large  schools 
had  most  free  time,  those  of  standard  schools  were  next  and 
those  of  small  schools  had  least. 

The  following  are  ranges  and  medians  of  the  number 
of  periods  vice-principals  were  released  from  classroom 
teaching: 


Range 


Median 
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NOTE:  This  table  reads  as  follows:  in  south  Alberta  4  vice-principals,  or  12.1  per 
cent,  had  no  time  free  i rom  teaching,  thirteen,  or  39*4  per  cent,  had  one  to  five  class 
periods  free  from  teaching. 
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Range 


Median 


2.  By  size  of  school: 


(a)  Large  schools 

(b)  Standard  schools 

(c)  Small  schools 


0-20  periods 
0-20 
0-12 


12  periods 

a 

5 


3.  Totals: 


0-20 


6 


The  median  for  schools  of  central  Alberta  was  somewhat  higher 
than  for  south  and  north  Alberta.  Medians  also  varied 
according  to  the  size  of  school,  being  greatest  for  large 
schools  and  least  for  small  schools. 

Frequently  in  school  organization,  teachers  who  have 
free  periods  are  assigned  to  supervise  study  halls,  library 
classes  or  other  student  groups  not  taking  instruction.  The 
extent  to  which  such  duties  were  assigned  to  vice-principals 
is  reported  in  Table  XLIX. 

Almost  one-third  of  vice-principals  supervised  no 
study  periods,  but  this  group  included  those  who  had  no 
time  free  from  teaching.  Just  over  45  per  cent  supervised  up  to 
five  study  periods  per  week,  and  17  per  cent  supervised  six 
to  ten.  Greatest  percentages  of  vice-principals  doing  such 
supervision  came  from  small  schools.  They  were  also  the 
ones  with  the  least  time  available  for  administrative  work. 

Ranges  and  medians  of  the  number  of  class  periods 
spent  in  such  supervision  were  as  follows: 
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NOTii:  This  table  reads  as  follows:  in  south  Alberta  $  vice-principals,  or  24.2  per 
cent  spent  no  time  supervising  study  periods*,  19,  or  57.6  per  cent,  supervised  from  one  to  five 
study  periods  per  week. 
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Range 

Median 

1.  By  geographic  location: 

(a)  South  Alta. 

0-15  periods 

4  peril 

(b)  Central  Alta. 

0-12 

3 

(c)  North  Alta. 

0-14 

1 

2.  By  size  of  school: 

(a)  Large  schools 

0-12 

2 

(b)  Standard  schools 

0-15 

2 

(c)  Small  schools 

0-10 

2.5 

3.  Totals: 

0-15 

2 

Some  vice-principals  supervised  as  many  as  fifteen  study 
classes  per  week,  but  the  medians  for  all  sizes  of  schools 
were  approximately  two  periods. 

If  as  was  pointed  out  in  Tables  XL VIII  and  XLIX, 
pages  121  and  123,  free  time  limited  as  it  was,  was  further 
reduced  by  the  assignment  of  study  period  supervision,  what 
was  the  real  amount  of  free  time  during  the  week  in  which 
vice-principals  could  carry  on  administrative  work?  Table  L, 
page  125,  answers  the  question. 

It  was  evident  that  about  70  per  cent  of  all  vice¬ 
principals  had  five  or  fewer  periods  per  week  at  their 
disposal,  and  almost  half  of  these  had  no  time  at  all,  other 
than  after  school  or  on  week-ends.  Vice-principals  of 
central  Alberta  schools  were  slightly  more  fortunate  in  this 
respect  than  those  of  north  and  south  Alberta.  The  amount 
of  time  really  free  from  classroom  work  was  directly  related 
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NOTE:  This  table  reads  as  follows:  in  south  Alberta  13  vice-principals,  or  39.4 
per  cent,  had  no  scheduled  time  for  administrative  work  during  the  school  day. 
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to  the  size  of  the  school,  vice-principals  of  large  schools 
having  most  and  those  of  small  schools  having  least. 

This  fact  was  clearly  indicated  by  the  following 
ranges  and  medians  of  numbers  of  periods  really  free  for 
administrative  work: 


Range 


Median 


1.  By  geographic  location: 

(a)  South  Alta. 

(b)  Central  Alta. 

(c)  North  Alta. 

2.  By  size  of  school: 

(a)  Large  schools 

(b)  Standard  schools 

(c)  Small  schools 

3.  Totals: 


0-10  periods 

1.0  periods 

0-16 

4.0 

0-15 

4.0 

0-16 

3.5 

0-15 

3.5 

0-10 

1.0 

0-16 

2.0 

The  median  number  of  free  periods  for  vice-principals  of 
large  schools  was  3.5,  for  those  of  standard  schools  3.5 
and  for  those  of  small  schools  only  one  per  week. 

Having  indicated  the  number  of  periods  which  were 
available  to  them  during  the  school  week,  vice-principals 
were  asked  to  state  the  number  they  felt  they  should  have 
to  carry  out  their  duties  properly.  Table  LI  summarizes 
their  replies. 

Estimates  of  time  required  were  realistic,  even 
modest.  Almost  40  per  cent  asked  for  one  to  five  periods 
per  week,  36.4  per  cent  for  six  to  ten  and  only  15  per  cent 
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NOTE:  This  table  reads  as  follows:  in  south  Alberta  12  vice-principals,  or 
36.4  per  cent,  stated  that  one  to  five  periods  per  week  were  required  to  perform  their 
duties. 
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for  more  than  ten,  though  9.1  per  cent  declined  comment. 

It  was  evident  from  the  table  that  vice-principals  believed 
that  the  larger  the  school,  the  more  time  should  be  avail¬ 
able.  About  4.3  per  cent  of  those  in  large  schools  felt 
that  six  to  ten  periods  per  week  would  be  adequate,  and  the 
same  percentage  felt  that  eleven  to  fifteen  were  necessary. 
None  asked  for  more  than  fifteen  periods.  Vice-principals 
of  standard  schools  felt  that  they  required  somewhat  more 
time  than  did  those  of  small  schools,  but  amounts  requested 
were  only  slightly  higher. 

Estimates  of  requirements  of  released  time  were  not 
much  higher  than  the  actual  time  in  which  vice-principals 
did  not  teach.  The  main  difference  was  that  the  requested 
time  did  not  include  supervision  of  study  periods. 

Principals,  who  according  to  Table  XXXVIII,  page  97, 
had  stated  definitely  that  the  vice-principal T s  shortage  of 
time  free  of  teaching  was  the  chief  reason  for  their  own 
lack  of  supervisory  time,  stated  the  needs  of  time  for  the 
vice-principal  as  given  in  Table  LII. 

They  too  were  restrained  and  realistic  in  their 
estimates  of  the  amount  of  free  time  the  vice-principal  should 
have.  However,  they  did  request  somewhat  greater  amounts 
than  did  vice-principals  themselves.  Almost  one-half  thought 
it  should  be  six  to  ten  periods  per  week,  one-quarter  that 
it  should  be  more  than  ten  periods,  and  about  one-fifth  that 
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NOTE:  This  table  reads  as  follows:  in  south  Alberta  13  principals,  or  34.2  per  cent 
stated  that  one  to  five  periods  per  week  were  required  by  vice-principals  to  perform  their 
duties. 
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it  should  be  only  one  to  five  periods.  Principals  too  felt 
that  the  amount  of  free  time  required  by  the  vice-principal 
was  a  function  of  the  size  of  the  school. 

Summary  of  Chapter  VIII . 

1.  Private  offices  for  vice-principals,  especially  in 

small  schools,  were  few.  They  were  provided  for 
50  per  cent  of  vice-principals  in  large  schools, 
and  25  per  cent  of  those  in  standard  schools. 
Generally,  principal  and  vice-principal  shared  the 
same  office,  though  about  20  per  cent  of  all  vice¬ 
principals  stated  that  they  had  no  office  accom¬ 
modation  at  all. 

2.  Clerical  help  reported  by  vice-principals  was 

uncommon.  The  probable  reason  was  that  such 
assistance  was  rare  in  the  schools.  As  was  expected 
it  was  provided  more  frequently  in  large  schools 
than  in  others.  Apparently  when  it  was  available 
in  the  school,  it  was  available  to  the  vice- 
principal . 

3.  Although  most  vice-principals  had  some  time  off  from 

teaching  classes,  such  time  was  not  used  effective¬ 
ly  for  administrative  work,  but  was  assigned 
rather  to  supervision  of  classes  in  study  halls. 

In  larger  schools  it  seemed  easier  to  make  arrange- 
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merits  whereby  the  vice-principal  was  really  freed 
for  administrative  duties. 

4.  Both  principals  and  vice-principals  indicated  that 
though  the  total  amount  of  non-teaching  time  did 
not  need  to  be  greatly  increased,  it  did  require 
reorganization  to  be  properly  utilized. 


. 


. 


CHAPTER  IX 


THE  VICE-PRINCIPALSHIP  AS  PREPARATION 
FOR  EDUCATIONAL  LEADERSHIP 

Purpose  of  the  Chapter. 

Chapter  I  of  the  study  raised  the  question  of  the 
value  of  the  experiences  encountered  by  vice-principals  in 
preparing  them  for  positions  of  responsibility  and  leader¬ 
ship.  Succeeding  chapters  have  presented  a  number  of 
generalizations  related  to  the  question,  in  connection  with 
the  vice-principal  himself,  his  duties  and  the  nature  of 
his  position  in  the  school.  Chapter  IX  inquires  further 
into  whether  or  not  the  vice-principalship  actually  prepare 
personnel  for  promotion  to  principalships . 

Before  attempting  to  arrive  at  any  indication  of 
such  preparation,  it  was  deemed  advisable  to  determine  the 
extent  to  which  vice-principals  were  planning  to  become 
principals  and  were  being  actively  encouraged  to  prepare 
for  promotion.  It  was  also  considered  important  to  obtain 
some  measure  of  past  practice  by  studying  the  promotion 
routes  of  principals  currently  in  the  schools,  since  such 
information  might  have  a  predictive  value  in  determining 
possible  placement  of  vice-principals. 

To  get  an  evaluation,  both  principals  and  vice¬ 
principals  were  asked  to  rate  their  experiences  as 
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vice-principals.  Principals  also  outlined  other  experiences 
which  they  had  found  valuable  in  preparing  them  for  present 
positions. 

Vice-principals  were  then  asked  to  state  why  their 
training  had  been  unsatisfactory.  Both  school  officers 
were  asked  if  they  had  gone  through  a  well-defined  training 
for  educational  leadership,  and  principals  were  asked  if 
they  considered  it  part  of  their  duties  to  provide  for  the 
in-service  development  of  the  vice-principal. 

Some  attempt  was  made  to  determine  the  type  of  activi¬ 
ties  which  might  be  included  in  an  organized  program 
designed  to  prepare  interested  persons  for  promotion,  the 
extent  of  participation  which  might  be  expected  from  vice¬ 
principals,  and  who  should  develop  and  conduct  such  a  plan. 

The  Vice- Principal ship  as  a  Route  of  Promotion. 

The  number  of  vice-principals  planning  to  move  on 
to  the  princi palship  is  shown  in  Table  LIII. 

Fewer  than  50  per  cent  of  those  who  replied  planned 
to  seek  further  advancement.  The  lowest  percentage  of  these 
was  in  south  Alberta  and  the  highest  in  the  north.  Almost 
equal  percentages  of  vice-principals  in  the  three  types  of 
schools  were  prepared  to  seek  promotion. 

Of  the  one  hundred  eight  principals  who  returned 
questionnaires  only  fifty-four  had  held  vi ce-principalships , 
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and  of  these  only  thirty-nine  had  held  them  at  the  time  of 
appointment  to  their  present  positions.  Length  of  such 
experience  ranged  from  one  to  nineteen  years,  the  median 
being  three  years.  Table  LIV  shows  the  positions  principals 
had  held  just  before  their  present  appointments. 

It  was  evident  that  while  the  largest  single  group 
of  principals  had  been  promoted  from  the  vice-principalship, 
almost  as  many  had  been  classroom  teachers  and  a  substantial 
number  had  been  principals  of  smaller  schools.  High  school 
teachers  had  been  advanced  much  more  frequently  than  had 
othe  rs. 

Of  principals  who  had  been  promoted  directly  from 
vice-principalships ,  most  had  moved  up  within  the  same 
school,  as  is  shown  in  Table  LV,  page  13$.  Evidently  the 
vice-principal T s  greatest  opportunity  for  further  promotion 
had  been  within  the  same  school,  at  a  time  when  the  principal- 
ship  became  vacant. 

Principals  who  had  not  been  vice-principals  at  any 
time  had  been  selected  as  indicated  in  Table  LVI ,  page  13$. 
Apparently  when  the  administration  had  to  go  outside  the 
system  to  procure  principals  it  did  not  insist  on  vice- 
principalship  experience.  More  than  50  per  cent  of  principals 
without  such  experience  came  from  outside  the  system  which 
appointed  them.  Some  25.$  per  cent  had  advanced  directly 
from  staff  positions  to  the  principalship  of  the  same  school. 
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NUMBERS  AND  PERCENTAGES  OF  PRINCIPALS  WHO  HAD  HELD  LISTED  POSITIONS 
IMMEDIATELY  PRIOR  TO  THEIR  PRESENT  APPOINTMENTS 
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As  a  group,  principals  had  been  promoted  as  shown  in 
Table  LVII. 

Again  it  was  evident  that  attempts  had  been  made  to 
promote  within  the  system,  as  had  been  done  in  61.8  per  cent 
of  the  cases.  However,  the  fact  that  3$.  2  per  cent  of 
principals  had  been  appointed  from  outside  the  school  system 
was  an  indication  that  not  enough  persons  were  being  trained 
and  retained  by  these  systems  to  fill  their  own  needs. 

Principals  had  come  from  all  types  of  schools  as  is 
shown  by  Table  LVIII,  page  139.  The  greatest  percentage 
had  come  from  schools  offering  instruction  in  all  grades 
from  one  to  twelve.  Only  20.4  per  cent  had  come  from  schools 
in  which  no  high  school  grades  were  taught,  and  a  small 
group,  1.8  per  cent,  were  appointed  directly  from  university 
training  courses. 

Replies  indicated  that  about  73  per  cent  had  held 
prior  positions  for  five  years  or  less,  and  only  9.1  per  cent 
for  more  than  ten  years. 

Sizes  of  schools  in  which  principals  had  worked 
before  their  present  appointments  were  varied,  as  shown  by 
Table  LIX,  page  139.  Schools  of  twelve  rooms  or  less  pro¬ 
duced  about  72  per  cent  of  the  principals  of  this  study, 
schools  of  thirteen  to  twenty  rooms  produced  only  13.$  per 
cent  and  those  over  twenty  rooms,  only  10.1  per  cent. 
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TABLE  LV 

PERCENTAGES  OF  PRINCIPALS  PROMOTED  DIRECTLY 
FROM  THE  VICE-PRINCIPALSHIP 


Promoted  from 

The  present  school 

The  present  school 

Outside  the  school 

system 

system 

77. 5$ 

5.0$ 

17.5$ 

TABLE  LVI 

PERCENTAGES  OF  PRINCIPALS  APPOINTED  WITHOUT  EXPERIENCE 

IN  THE  VICE-PRINCIPALSHIP 


Promoted  from 

The  present  school 

The  present  school 

Outside  the  school 

system 

system 

25.8$ 

18.5$ 

55.6$ 

TABLE  LVI I 

PERCENTAGES  OF  ALL  PRINCIPALS  IN  RELATION  TO  THE 
SCHOOLS  FROM  WHICH  THEY  CAME 


The  present  school 

Another  school 
in  the  same  system 

A  school  outside 
the  present  system 

43.5$ 

18 . 3$ 

38.2$ 

■ 
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NUMBERS  AND  PERCENTAGES  OF  PRINCIPALS  WHO  CAME  TO  THEIR 
POSITIONS  FROM  DIFFERENT  TYPES  OF  SCHOOLS 
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Summary . 

Vice-principalship  experience  while  desirable  had  not 
been  considered  necessary  for  promotion  to  the  principal- 
ship,  since  only  50  per  cent  of  principals  had  had  such 
experience.  It  was  valuable,  however,  to  the  vice-principal 
who  was  to  be  promoted  in  the  same  school.  High  school 
teachers  had  an  advantage  over  others  in  the  promotion 
pattern,  since  greater  numbers  had  been  advanced  from  their 
ranks  than  from  among  others. 

Whenever  possible  promotions  had  been  made  from 
within  the  staff  of  the  school  system,  indicating  that  some 
attention  was  given  to  factors  such  as  familiarity  with 
local  policy  and  practice.  Apparently  it  was  thought  that 
training  of  sufficient  degree  had  taken  place  to  make  such 
appointments  preferable  to  those  from  outside  the  system. 

Preference  for  personnel  who  had  experience  with  high 
school  classes  was  shown  in  that  most  principals  had  been 
appointed  from  schools  in  which  high  school  grades  were 
registered.  The  majority  of  principals  of  all  types  of 
schools  originally  came  from  the  staffs  of  small  schools. 

In  general,  those  who  were  promoted  had  not  held 
their  previous  posts  long.  Apparently  the  qualities  desired 
in  leaders  were  quickly  recognized  and  persons  with  such 
qualities  advanced  to  positions  of  responsibility. 
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Adequacy  of  the  Vice-Principal1 s  Experience . 

Principals  who  had  been  vice-principals  rated  their 
own  experience  in  that  position  as  shown  in  Table  LX.  While 
66.5  per  cent  gave  it  a  rating  of  "good"  or  higher,  33 • 2 
per  cent  rated  it  as  only  "fair"  or  "poor".  Apparently, 
in  the  opinion  of  those  who  had  had  such  experience,  the  vice 
principalship  did  not  provide  training  of  the  level  they  had 
expected. 

TABLE  LX 

NUMBERS  AND  PERCENTAGES  OF  PRINCIPALS  WHO  RATED  THEIR 
OWN  EXPERIENCE  AS  VICE-PRINCIPALS 


Rating 


Excellent 

Very  good 

Good 

Fair 

Poor 

No. 

Per 

cent 

No. 

Per 

cent 

No. 

Per 

cent 

No. 

Per 

cent 

No. 

*  Per 
cent 

6 

11.1 

9 

16.7 

21 

38.7 

10 

18.5 

S 

14.7 

As  is  demonstrated  in  Table  LXI  vice-principals  were 
not  altogether  satisfied  with  the  preparation  that  their 
work  was  giving  them.  Except  for  those  in  large  schools, 
fewer  than  20  per  cent  in  all  categories  rated  their  training 
experience  as  "very  good".  On  the  other  hand,  as  many  as 
32  per  cent  in  north  Alberta  rated  it  as  "inadequate". 

Vice-principals  of  south  Alberta  and  those  of  small  schools 
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NUMBERS  AND  PERCENTAGES  OF  VICE-PRINCIPALS,  CLASSIFIED  ACCORDING  TO  GEOGRAPHIC 

LOCATION  AND  SIZE  OF  SCHOOL,  WHO  RATED  THEIR  TRAINING 
FOR  PROMOTION  IN  THE  VICE-PRINCIPALSHIP 
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NOTE:  This  table  reads  as  follows:  in  south  Alberta  5  vice-principals, 
or  15.2  per  cent  rated  their  training  in  the  vice-principalship  as  very  good. 
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were  less  emphatic  in  their  "inadequate"  rating  than  were 
others,  but  even  in  large  schools  28  per  cent  were  dis¬ 
satisfied.  Forty  per  cent  of  all  vice-principals  stated 
that  their  preparation  for  advancement  was  adequate. 

The  vice-principals  who  felt  that  they  were  not  being 
adequately  prepared  for  leadership  positions  gave  as  their 
reasons  those  presented  in  Table  LXII.  The  three  chief 
reasons  given  in  order  of  importance  were:  (1)  too  little 
actual  experience  in  the  duties  of  the  principal,  (2)  the 
lack  of  a  planned  program  of  in-service  training,  and 
(3)  the  lack  of  scheduled  time  in  which  vice-principals 
could  experience  all  phases  of  school  operation.  Vice¬ 
principals  indicated  that,  on  the  whole,  principals  were 
co-operative  and  were  setting  an  effective  example,  but  that 
these  factors  did  not  constitute  a  training  program. 

Principals  themselves  felt  the  need  for  providing 
in-service  experiences  for  vice-principals  as  is  shown  in 
Table  LXIII,  page  145.  Although  three-quarters  of  all 
principals  believed  that  their  duties  included  the  training 
of  the  vice-principal,  only  slightly  over  one-half  indicated 
that  their  vice-principals  were  being  encouraged  to  prepare 
actively  for  promotion.  This  statement  correlated  with  that 
of  vice-principals,  fewer  than  50  per  cent  of  whom,  according 
to  Table  LIII,  page  134,  were  planning  for  advancement. 
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NOTE:  This  table  reads  as  follows:  vice-principals  of  south  Alberta  thought  that  the 

fact  that  they  were  getting  too  little  experience  in  the  duties  of  the  principal  was 
approximately  one  and  one-half  times  as  important  as  the  lack  of  an  in-service  training 
program,  as  a  factor  causing  inadequacy  of  their  preparation  for  promotion. 
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Those  principals  who  did  not  consider  it  part  of 
their  duties  to  train  the  vice-principal,  stated  that  this 
was  the  responsibility  first  of  the  vice-principal  himself, 
second  of  the  superintendent  and  the  board  and  finally  of 
the  Department  of  Education  and  University. 

No  school  system  surveyed  had  a  well-defined  program 
of  training  through  which  teachers,  or  vice-principals  might 
progress  in  anticipation  of  promotion  to  administrative 
positions.  Although  several  vice-principals  stated  that 
such  programs  were  in  existence,  descriptions  showed  them  to 
be  loosely  organized  and  planned  without  regard  for  the 
provision  of  comprehensive  experience  in  administrative  or 
supervisory  principles  or  practice. 

Principals  listed  experiences  which  they  had  found 
useful  in  preparing  them  for  their  present  duties  as  sum¬ 
marized  in  Table  LXIV.  In  addition  to  observing  and  assist¬ 
ing  a  former  principal,  a  substantial  number  of  principals 
had  learned  about  administration  on  the  trial  and  error 
basis  of  personal  experience.  Almost  ten  per  cent  rated 
out-of-school  experience  in  the  armed  forces  or  in  commercial 
ventures  as  valuable  training  which  could  be  transferred  to 
school  administration.  Formal  courses  at  the  university 
and  reading  had  helped  1&.5  per  cent  of  respondents,  while 
the  work  of  the  principals1  association,  and  the  Principals1 
Leadership  Course  had  been  useful  to  others. 
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A  Training  Program  for  Vice-Principals . 

If  the  training  received  by  vice-principals  was  not 
satisfactory,  what  could  be  done  to  help  remedy  the  situa¬ 
tion?  Both  principals  and  vice-principals  had  already 
indicated  that  the  lack  of  time  released  from  classes  and 
the  absence  of  an  organized  training  program  were  grave 
hindrances  to  the  full  realization  of  the  vice-principal T s 
potentialities.  Although  it  was  not  the  purpose  of  this 
investigation  to  develop  such  a  program,  vice-principals 
were  asked  to  give  an  indication  of  what  they  thought  might 
be  included  in  it.  A  list  of  seven  types  of  activity  was 
submitted  to  them,  from  which  they  were  to  select  and  list 
in  order  of  importance  those  three  which  they  considered 
most  promising.  Results  are  presented  in  Table  LXV. 

Primarily  vice-principals  wanted  actual  experience 
with  specifically  assigned  administrative  duties  in  their 
own  schools.  Secondly  they  felt  that  workshops  with 
principals  and  superintendents  would  be  very  valuable,  and 
thirdly  that  university  courses  in  administration  would  be 
required. 

Study  groups  of  vice-principals,  an  internship 
program  connected  with  the  university,  intervisitation  with 
other  vice-principals  and  individual  professional  reading 
programs  were  considered  impractical. 

Asked  whether  they  would  participate  in  a  planned 
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training  program  even  though  it  might  involve  out-of- school 
time,  the  majority  of  vice-principals  replied  that  they  would, 
as  is  shown  in  Table  LXVI.  Vice-principals  of  large  schools 
especially,  felt  that  such  a  program  would  be  of  value. 

Those  of  standard  schools  received  the  idea  somewhat  more 
coolly. 

The  large  percentages  in  favor  of  such  a  program 
compared  with  the  smaller  percentages  seeking  further 
promotion,  apparently  indicated  that  vice-principals  wished 
to  improve  their  competence  in  work  they  were  currently 
doing,  without  thought  of  advancement. 

When  asked  who  should  be  responsible  for  organizing 
and  conducting  a  training  program,  vice-principals  replied 
as  is  outlined  in  Table  LXVI I,  page  152.  Principals1 
Associations,  together  with  superintendents,  both  locally 
and  regionally,  were  considered  best  qualified  for  such  a 
task.  Some  12  per  cent  of  vice-principals  thought  that  the 
Faculty  of  Education  of  the  university  should  organize  the 
plan,  but  very  few  felt  that  the  superintendent  alone  or 
with  the  school  board  should  do  the  job. 

Professional  Experiences  Rated  as  Preparation  For  Advancement 
to  Principalships. 

To  get  a  further  reaction  of  vice-principals  to 
experiences  which  might  become  part  of  a  training  program, 
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TABLE  LXVI 

NUMBERS  AND  PERCENTAGES  OF  VICE- PRINCIPALS ,  CLASSIFIED  ACCORDING  TO  GEOGRAPHIC 
LOCATION  AND  SIZE  OF  SCHOOL,  WHO  STATED  WILLINGNESS  TO  PARTICIPATE  IN 
AN  IN-SERVICE  PROGRAM  OF  TRAINING  IN  ADMINISTRATION 
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NOTE:  This  table  reads  as  follows:  23  south  Alberta  vice-principals, 
or  69.7  per  cent,  stated  that  they  would  be  willing  to  participate" in  an' in- 
service  program  of  training  in  administration. 
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NOTE:  This  table  reads  as  follows:  2  south  Alberta  vice-principals,  or  6.1  per  cent, 
believed  that  an  in-service  program  in  administration  should  be  conducted  by  the  Faculty  of 
Education  of  the  university. 
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the  investigator  asked  them  to  rate  eight  factors  in  relation 
to  their  value  as  preparation  for  the  principalship.  Factors 
and  ratings  are  presented  in  Table  LXVIII. 

The  three  most  valuable  professional  experiences, 
in  the  opinion  of  vice-principals,  were  in  order:  (1) 
working  under  the  direction  of  a  good  principal  and  observ¬ 
ing  him  at  work,  (2)  acquiring  broad  and  varied  teaching 
experience  prior  to  seeking  administrative  advancement,  and 
(3)  university  training  in  administration.  Advice  from  the 
superintendent  and  the  principal  was  considered  least 
valuable,  although  57. £  per  cent  and  4$. 4  per  cent 
respectively  of  vice-principals,  thought  such  advice  was 
useful. 

Taken  in  connection  with  Table  LXV,  page  149,  these 
opinions  reaffirmed  the  point  of  view  expressed  concerning 
activities  which  would  be  most  useful  in  a  training  program 
for  vice-principals. 

Summary  of  Chapter  IX. 

1.  The  majority  of  vice-principals  in  schools  surveyed 

did  not  plan  to  become  principals. 

2.  Only  50  per  cent  of  principals  surveyed  had  been 

vice-principals  and  only  36.1  per  cent  had  held 
that  position  at  the  time  of  appointment  to  the 
principalship. 


. 


154 


TABLE  LX VII I 

NUMBERS  AND  PERCENTAGES  OF  VICE-PRINCIPALS  WHO  RATED 
LISTED  EXPERIENCES  AS  TO  THEIR  VALUE  IN  PREPARATION 

FOR  THE  PRINCIPALSHIP 


Rating 

Experiences  in  preparation 
for  the  principalship 

Valuable 

Of 

doubtful 

value 

No. 

Per  cent 

No. 

Per  cent 

1.  Broad,  varied  teaching 
experience 

$7 

88.8 

11 

11.2 

2.  University  training  in 
administration  and 
supervision 

72 

76.6 

22 

23.4 

3.  Observing  a  good  principal 
at  work 

SI 

86.0 

13 

14.0 

4.  Advice  from  the  principal 

44 

48.8 

47 

51.2 

5.  Advice  from  the  super¬ 
intendent 

52 

57.8 

33 

42.2 

6.  Working  under  a  good 
principal 

39 

96.7 

3 

3.3 

7.  Working  in  the  principals T 
association 

55 

61.8 

34 

38.2 

3.  Professional  reading 

65 

70.7 

27 

29.3 

NOTE:  This  table  reads  as  follows:  $7  vice¬ 
principals  or  per  cent  believed  that  broad  varied 

teaching  experience  was  valuable  preparation  for  the 
principalship. 
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3.  Promotion  of  vice-principals  had  occurred  most 

frequently  in  the  same  school.  Most  principals 
who  had  not  been  vice-principals  had  been 
attracted  from  outside  the  school  system. 

4.  Most  principals  had  been  promoted  from  staffs  of 

small  schools  in  which  senior  high  school  grades 
had  been  registered. 

5.  Approximately  one-third  of  principals  rated  their 

experience  as  vice-principals  in  the  two  lowest 
divisions  of  a  five-point  scale. 

6.  Almost  30  per  cent  of  vice-principals  rated  their 

present  experience  as  inadequate  training  for  the 
principalship. 

7.  Chief  inadequacies  of  their  experiences  were  given 

by  vice-principals  as:  (a)  too  little  experience 
in  the  duties  of  the  principal,  (b)  lack  of  a 
planned  in-service  training  program,  and  (c)  lack 
of  scheduled  time  to  participate  in  all  phases  of 
school  operation. 

3.  Principals,  as  a  whole,  felt  the  need  for  training 
their  vice-principals,  but  only  one-half  reported 
that  they  were  actively  encouraging  their  vice¬ 
principals  to  prepare  for  promotion. 

9.  No  school  system  surveyed  had  a  comprehensive  pro¬ 
gram  designed  to  train  future  administrators. 
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10.  Vice-principals  rated  actual  experience  with 

administrative  tasks,  workshops  with  principals 
and  superintendents,  and  university  courses  in 
administration  as  the  three  most  promising 
activities  in  a  training  program. 

11.  Approximately  three-quarters  of  vice-principals 

signified  a  willingness  to  participate  in  a 
training  program. 

12.  Principals1  associations,  working  with  superinten¬ 

dents  on  a  regional  basis,  were  felt  to  be  best 
qualified  to  arrange  and  conduct  such  a  program. 


CHAPTER  X 


RELATIONS  OF  THE  VICE-PRINCIPAL  WITH  HIS  PRINCIPAL 

AND  THE  TEACHING  STAFF 

Purpose  of  the  Chapter, 

Principal  and  vice-principal  must  of  necessity  work 
together  in  the  development  of  policies  and  practices  for 
the  school.  For  the  well-being  of  the  school  they  must  work 
harmoniously  with  each  other  and  the  staff.  If  rapport 
suffers,  or  if  leadership  is  divided,  grave  harm  can  be 
done  to  staff  morale  and  consequently  to  the  instructional 
program.  It  was  the  purpose  of  this  chapter  to  investigate 
the  relationship  existing  first  of  all  between  the  two 
chief  administrative  officers  of  the  school,  and  secondly, 
between  the  vice-principal  and  the  other  teachers  on  the 
staff  of  the  school. 

Relation  Between  Principal  and  Vice-Principal . 

Table  LXIX  shows  the  extent  to  which,  in  the  opinion 
of  vice-principals,  they  worked  harmoniously  with  principals 
General  level  of  amity  was  high.  Approximately  93  per*  cent 
of  all  vice-principals  stated  that  they  worked  well  with 
their  principals.  This  was  generally  true  of  vice-principal 
of  all  areas  and  types  of  schools,  though  slightly  more  than 
13  per  cent  of  those  of  central  Alberta  and  10  per  cent  of 


- 


- 


. 


. 


-• 


. 


. 


NUMBERS  AND  PERCENTAGES  OF  VI CE- PRINCIPALS ,  CLASSIFIED  ACCORDING  TO  GEOGRAPHIC 

LOCATION  AND  SIZE  OF  SCHOOL,  WHO  EVALUATED  THEIR 
RELATIONSHIP  WITH  THE  PRINCIPAL 
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those  in  small  schools  indicated  discord. 

A  high  level  of  co-operation  had  been  indicated 
earlier  in  the  study  in  that  principals  and  vice-principals 
arrived  at  a  division  of  duties  co-operatively. 

Part  II  of  the  table  shows  a  slight  drop  in  the 
percentages  of  vice-principals  reporting  co-operative 
endeavor  with  principals.  Although  some  75  per  cent  felt 
that  they  were  always  involved  in  policy  formulation,  10 
per  cent  thought  that  they  were  consulted  or  included  only 
sometimes  and  12  per  cent  that  they  had  no  part  at  all  in 
policy  making. 

Vice-principals  were  asked  to  account  for  the  high 
degree  of  harmony  reported.  Table  LXX  summarizes  their 
reasons.  The  main  reasons,  reported  in  order  of  importance, 
were:  (1)  mutual  respect  for  professional  competence, 

(2)  co-operative  attack  on  problems,  and  (3)  similarity  of 
educational  philosophy.  Friendship,  similarity  of  tempera¬ 
ment  and  similarity  of  general  philosophy  of  life  were 
considered  much  less  important  by  comparison. 

Relation  of  the  Vice- Principal  With  the  Staff. 

To  get  some  indication  of  the  staff’s  reaction  to 
them,  vice-principals  were  asked  to  state  whether  they  were 
treated  as  ordinary  staff  members,  treated  with  some  defer¬ 
ence  by  other  teachers,  or  were  looked  to  for  help  and 


COMPARATIVE  PERCENTAGE  RATINGS  GIVEN  BY  VICE-PRINCIPALS,  CLASSIFIED  AS  TO  GEOGRAPHIC 
LOCATION  AND  SIZE  OF  SCHOOL,  TO  REASONS  FOR  THEIR  RELATIONSHIP  WITH  THE  PRINCIPAL 
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NOTE:  This  table  reads  as  follows:  south  Alberta  vice-principals  rated  similarity 
of  temperament  only  one-fourth  as  important  in  determining  their  relationship  with  the 
principal  as  similarity  of  educational  philosophy,  and  only  one-half  as  important  as  a 
similar  philosophy  of  life. 


161 


guidance.  Table  LXXI  shows  their  replies. 

Evidently  teachers  had  considerable  confidence  in 
vice-principals.  About  46  per  cent  of  vice-principals 
reported  that  teachers  looked  to  them  for  help,  indicating 
that  teachers  had  confidence  in  their  ability  to  give 
assistance.  This  attitude  was  reported  highest  by  vice¬ 
principals  of  large  schools. 

Slightly  more  than  one-third  of  vice-principals 
reported  that  they  were  regarded  as  ordinary  staff  members, 
though  this  attitude  was  reported  highest  by  vice-principals 
of  small  schools  and  lowest  by  those  of  large  schools. 
Approximately  17  per  cent  reported  being  treated  with  some 
deference,  the  attitude  being  most  frequently  indicated  by 
vice-principals  of  north  Alberta  and  those  of  standard 
schools. 

The  replies  gave  no  evidence  of  conflict  between 
teachers  and  vice-principals. 

Summary  of  Chapter  X. 

1.  Principals  and  vice-principals  worked  harmoniously 

together  because  of  (a)  their  mutual  respect  for 
professional  competence,  (b)  their  co-operative 
attack  on  problems  and,  (c)  their  similarity  of 
educational  philosophy. 

2.  Vice-principals  reported  that  other  staff  members 
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NUMBERS  AND  PERCENTAGES  OF  VICE- PRINCIPALS ,  CLASSIFIED  ACCORDING  TO  GEOGRAPHIC 
LOCATION  AND  SIZE  OF  SCHOOL,  WHO  EVALUATED  THEIR  RELATIONSHIP 
WITH  OTHER  MEMBERS  OF  THE  SCHOOL  TEACHING  STAFF 
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NOTE:  This  table  reads  as  follows:  in  south  Alberta  12  vice-principals,  or  36.4 
per  cent,  stated  that  they  were  treated  as  ordinary  staff  members  by  the  other  teachers. 
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looked  to  them  for  assistance  with  their  problems 
in  almost  one-half  the  cases,  while  another  third 
said  that  they  were  treated  as  regular  staff 
members  by  the  other  teachers  of  the  school. 


CHAPTER  XI 


WOMEN  AS  VICE-PRINCIPALS 
Purpose  of  the  Chapter. 

Since  the  majority  of  teachers  are  women,  it  should 
be  reasonable  to  expect  a  relatively  large  percentage  of 
them  in  administrative  positions.  The  percentage  of  female 
vice-principals,  and  the  attitudes  of  boards  and  principals 
on  the  question  of  appointing  women  to  vice-principalships , 
is  reported  in  Chapter  XI. 

The  Number  of  Women  in  Vice- Principal ships. 

Table  IV,  page  24,  showed  that  only  16.2  per  cent  of 
the  vice-principals  surveyed  were  female.  The  lowest  per¬ 
centage,  7.1,  was  employed  in  large  schools  and  the  highest, 
21.7,  in  small  schools.  A  greater  percentage  of  vice¬ 
principals  in  south  Alberta  were  female  than  was  true  for 
schools  of  north  and  central  regions.  Only  21.9  per  cent 
of  principals  who  replied  to  the  questionnaire  reported  that 
their  vice-principals  were  women,  a  figure  which  corresponded 
with  that  quoted  from  Table  IV. 

Attitudes  Toward  the  Appointment  of  Women  to  Vi ce- Princi pal- 
ships  . 

The  reactions  of  principals  to  women  as  vice-principal 
is  summarized  in  Table  LXXII.  Although  the  majority  of 
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principals  who  made  comment  agreed  that  women  are  as  compe¬ 
tent  as  men  in  vice-principalships ,  a  minority  said  that 
they  would  choose  to  work  with  women  in  a  principal- vice¬ 
principal  relation.  Nor  did  the  majority  of  principals 
feel  that  a  greater  percentage  of  vice-principalships  should 
go  to  women  than  was  currently  the  practice. 

Some  effort  was  made  to  assess  the  reasons  principals 
gave  for  their  opinions.  Frequently  these  were  confused. 

The  same  reason  was  given  as  both  favorable  and  unfavorable 
to  women.  However,  some  of  the  most  favorable  factors 
given  were:  (1)  their  ability  to  supervise  the  work  of 
elementary  teachers,  (2)  the  conscientiousness  of  women, 

(3)  Their  ability  to  establish  better  contact  with  female 
staff  members,  and  (4)  their  ability  to  give  guidance  to 
the  girls  of  the  school. 

On  the  other  hand,  and  far  outweighing  the  favorable 
comments  by  reason  of  frequency,  unfavorable  factors  cited 
were  as  follows:  (1)  weak  disciplinary  control  over  older 
students,  (2)  general  lack  of  qualifications  and  career 
mindedness,  and  preoccupation  with  out-of-school  interests 
and  responsibilities,  (3)  emotionalism,  and  (4)  lack  of 
leadership  qualities,  especially  with  other  women  on  the 
staff. 

Over  94  per  cent  of  superintendents  reported  that 
boards  in  their  inspectorates  had  no  policies  regarding  sex 
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of  vice-principals,  several  stating  that  female  vice-princi¬ 
pals  had  been  appointed  in  a  number  of  schools.  However, 

2$. 3  per  cent  volunteered  the  fact  that  their  boards  would 
favor  a  male  applicant,  and  56.6  per  cent  said  that,  other 
factors  being  equal,  a  male  applicant  would  be  appointed. 

No  superintendent  stated  that  the  board  would  favor  a 
female  applicant. 

With  the  reported  opinions  of  principals  and  boards, 
the  prospects  of  larger  numbers  of  women  being  appointed  to 
vice-principalships  did  not  seem  favorable. 

Summary  of  Chapter  XI. 

1.  Few  women  had  been  appointed  to  vice-principalships. 

2.  Majority  opinion  of  principals  and  boards  was  such 

that  it  seemed  unlikely  that  any  change  would 
occur  in  that  situation  in  the  immediate  future. 


CHAPTER  XII 


SUMMARY ,  CONCLUSIONS  AND  RECOMMENDATIONS 

Introduction. 

As  an  administrative  position  or  as  a  training  ground 
for  educational  leadership,  the  vice-principalship,  as  shown 
in  this  study,  left  much  to  be  desired.  There  seemed  to  be 
little  insight  into  its  potential  usefulness  in  the  school. 
Imaginative  experimentation  in  an  effort  to  raise  the  level 
of  the  vice-principal T s  experiences  was  also  lacking. 
Although  there  seemed  to  be  agreement  that  a  new  appraisal 
was  necessary,  no  organized  approach  to  the  problem  was 
being  planned.  Shortcomings  of  the  position,  as  presently 
handled,  were  numerous,  but  none  should  prove  insuperable. 
This  chapter  summarizes  and  examines  some  of  the  problems 
raised  by  the  study. 

Length  of  Time  Before  Appointment . 

Some  vice-principals  had  been  appointed  in  their 
first  year  of  teaching.  A  quarter  of  those  studied  were 
appointed  before  they  had  completed  five  years  teaching. 
However,  one-third  had  been  appointed  only  after  more  than 
fifteen  years  teaching.  Of  this  latter  group,  one-half  had 
been  appointed  only  after  more  than  twenty  years  of  experi¬ 
ence.  This  observation  seemed  to  indicate  two  things: 
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first  that  the  teacher  shortage  was  so  acute  that  careful 
selection  was  difficult;  and  second,  that  the  vice-princi- 
palship  was  not  considered  seriously  as  a  training  for 
future  administrators. 

Grades  Taught  by  Vice-Principals  Following  Appointment . 

The  fact  that  most  vice-principals  taught  at  high 
school  grade  levels  following  their  appointment  was  an 
indication  that  administrators  accepted  the  principle  that 
the  vice-principal  is  the  second  high  school  teacher,  the 
principal  being  the  first.  Since  both  should  be  leaders 
for  the  whole  school,  this  is  questionable  practice,  for 
when  they  teach  high  school  grades  their  interests  are 
inevitably  centred  there.  Enrolments  are  usually  lowest  at 
this  level,  and  teachers  with  the  highest  qualifications, 
requiring  least  supervision,  are  usually  assigned  to  these 
grades.  This  means  that  the  leadership  power  is  concen¬ 
trated  where  it  is  needed  least. 

Administrative  Experience  of  Vice- Principals . 

Almost  50  per  cent  of  vice-principals  had  had 
experience  as  principals.  Why  did  they  move  to  vice-princi- 
palships  from  those  positions,  rather  than  to  principalships 
of  larger  schools?  Two  possibilities  suggested  themselves. 
First,  they  may  have  wished  to  work  under  a  principal  of  a 
larger  school  to  learn  from  him  the  administrative  skills 
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necessary  for  further  promotion,  A  second  possibility  was 
that  the  vice-principalship  was  considered  a  good  terminal 
position.  The  vice-principalship  of  a  large  school  is  in 
many  ways  more  desirable  than  the  principalship  of  a  small, 
or  perhaps  even  a  standard  school. 

Qualifications  of  Vice-Principals. 

Academically  these  Alberta  vice-principals  were  not 
highly  qualified  by  comparison  with  their  counterparts 
described  in  the  literature.  One-third  had  fewer  than  four 
years  training.  Thirty-eight  per  cent  had  no  degrees  and 
34  per  cent  had  certificates  of  a  standard  lower  than  the 
Professional  Certificate.  However,  vice-principals  were  an 
ambitious  group  and  this  situation  should  improve.  Over  one 
helf  were  seeking  to  improve  their  qualifications,  working 
for  degrees  or  for  the  improvement  of  their  subject-matter 
competence. 

Promotion  to  the  Vice-Principalship. 

Promotion  from  within  the  staff  of  the  system  was 
relatively  common.  Most  promotions  came  from  within  the 
same  school,  and  least  from  outside  the  school  system.  This 
practice  was  particularly  evident  in  large  schools.  The 
indication  was  that  many  school  systems  attempted  to  provide 
incentive  to  their  own  staffs.  Apparently  there  was  some 
thought  of  promoting  personnel  following  a  period  of 
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orientation  and  training  in  the  practices  and  policies  of 
the  system. 

Promotion  came  most  frequently  to  teachers  of  junior 
and  senior  high  school  grades,  either  because  of  academic 
qualifications,  or  ability  to  teach  at  the  upper  grade 
levels,  or  both.  Almost  60  per  cent  had  held  certificates 
which  permitted  them  to  teach  all  high  school  grades  at  the 
time  of  appointment,  although  fewer  than  50  per  cent  had 
held  at  least  one  university  degree. 

Vice-principals  listed  salary  and  the  opportunity  to 
advance  professionally  as  the  two  greatest  attractions  to 
the  position.  Encouragement  from  the  superintendent  and  the 
opportunity  to  get  further  administrative  training  were 
also  influential  in  causing  them  to  apply  for  positions. 
Apparently  this  would  indicate  a  certain  prestige  value  of 
the  vice-principalship  in  addition  to  the  added  remuneration 
it  provided. 

Ability  and  qualification  to  teach  high  school  was 
thought  by  vice- principals  to  be  their  most  important 
qualification  for  promotion.  They  also  felt  that  the  vice- 
principalship  was  frequently  used  as  a  device  for  making  a 
teaching  position  more  attractive.  In  short,  it  was  a 
method  whereby  the  board  or  school  committee  could,  by 
bonusing  him  as  a  vice-principal,  get  a  high  school  teacher. 
Though  demonstrated  administrative  ability  was  rated  second 
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among  qualifications,  it  was  thought  to  be  hardly  more 
important  than  the  fact  that  vice-principals  had  been 
appointed  as  a  reward  for  good  service  in  the  past.  This 
was  further  borne  out  by  their  rating  seniority,  which  is 
related  to  past  service,  next  in  importance. 

Whether  or  not  boards  and  school  committees  actually 
considered  these  factors  most  important  in  promoting  teachers 
to  vice-principalships,  the  fact  remains  that  the  rating 
indicated  the  regard  in  which  vice-principals  held  their 
own  positions.  This  in  turn  indicated  the  level  of  work 
required  or  expected  of  them.  Evidently,  expectation  other 
than  high  school  teaching  was  not  high. 

Principals  gave  approximately  the  same  ratings  to 
the  same  reasons  for  promotion,  showing  that  they  had 
essentially  the  same  attitude  toward  the  position  as  did 
vice-principals.  Primarily  it  was  considered  a  teaching  job 
with  added  emoluments  used  to  reward  good  service,  to 
recognize  seniority  and  to  give  added  inducement  for  a  good 
teacher  to  accept  a  position  in  the  school,  especially  at 
the  high  school  level.  Administrative  or  supervisory  talents 
which  might  require  development  or  which  might  contribute 
to  school  operation  were  considered  of  secondary  importance. 

These  general  conclusions  were  substantiated  by 
superintendents,  who  indicated  that  such  practices  as 
rewarding  good  teachers,  or  attracting  them  through  the 
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vice-principalship  had  indeed  occurred,  and  further,  that 
boards  often  were  not  convinced  that  vice-principals  filled 
an  administrative  need  in  schools  of  fewer  than  twelve  rooms. 
If  this  attitude  prevailed,  then,  in  school  systems  where 
most  schools  were  of  such  size,  little  encouragement  to  make 
the  vice-principalship  serve  a  higher  purpose  would  be  forth¬ 
coming  from  the  board.  The  position  taken  seemed  to  be  that 
the  School  Act  required  appointment  of  a  vice-principal  in  a 
school  of  certain  size,  and  that  often  such  appointment  was 
not  justified  on  the  basis  of  the  administrative  needs  of 
the  school.  It  could,  however,  be  used  to  attract  and 
hold  teachers  with  higher  than  average  qualifications  in  a 
time  of  shortage,  particularly  of  high  school  staff. 

These  statements  were  further  upheld  in  a  study  of 
duties  assigned  to  vice-principals.  Duties  of  individual 
persons  were  neither  complex  nor  of  a  high  professional 
order.  Although  all  duties  checked  or  listed  were  necessary 
in  the  functioning  of  the  school,  it  was  doubtful  that  many 
of  them  should  have  been  performed  by  vice-principals.  Some 
could  have  been  carried  out  by  competent  clerical  help; 
others  should  probably  have  been  divided  among  other  staff 
members.  It  seemed  that  many  duties  fell  to  vice-principals 
either  through  tradition  or  by  default  of  other  staff 
personnel.  Perhaps  because  the  vice- principal  was  the  only 
male  teacher  besides  the  principal,  he  was  assigned  duties 
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which  the  principal  felt  could  not  be  handled  by  female 
members.  Married  women  on  the  staff,  with  their  outside 
interests  and  responsibilities,  could  not  be  assigned  such 
duties  as  those  having  to  do  with  student  activities,  and 
hence  these  were  divided  between  principal  and  vice-principal 

The  situation  seemed  unsatisfactory  at  best.  The 
vice-principal  was  not  only  busy  teaching  a  great  percent¬ 
age  of  his  time  but  was  being  assigned  tasks  which  had  little 
to  do  with  the  administration  of  the  educational  program. 

Even  from  a  purely  physical  standpoint  he  could  not  also 
participate  satisfactorily  in  administrative  work.  Hence, 
he  could  neither  get  adequate  training  nor  give  the  princi¬ 
pal  sufficient  relief  from  administrative  details  to  develop 
a  significant  program  of  instructional  supervision. 

The  responsibility  for  the  situation  probably  lay 
jointly  with  boards,  superintendents  and  principals,  none 
of  whom  had  a  clear  policy  with  regard  to  the  position  of 
the  vice-principal  and  his  function  in  the  school.  Principal 
apparently  required  some  assistance  in  mapping  out  a  schedule 
of  duties  for  the  vice-principal  so  that  he  would  not  only 
become  more  useful  in  the  school  but,  also  in  the  course 
of  his  work,  receive  much  better  preparation  for  leadership 
in  the  event  of  his  promotion  to  a  principalship. 
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Time  Spent . 

Actual  time  spent  by  vice-principals  in  work  other 
than  teaching  bore  a  very  close  relation  to  the  size  of  the 
school.  Although  the  amount  of  time  spent  is  not  the 
criterion  of  significance  of  the  work  done,  it  is  one 
objective  measure  pointing  to  the  importance  of  such  work. 
Vice-principals,  other  than  those  of  large  schools,  reported 
spending  a  median  of  five  hours  per  week.  This  meant  that 
half  of  these  vice-principals  averaged  less  than  an  hour  per 
day  on  the  duties  listed  in  Table  XXIX,  page  7&.  It  was 
thus  further  evident  that  the  extra  demands  of  the  position 
were  not  great.  On  the  other  hand,  it  may  be  stated  that 
with  almost  full-time  teaching  duties,  and  the  necessary 
preparation  for  classes  or  correction  of  pupil  lessons, 
little  time  remained  for  the  assumption  of  additional  tasks. 
In  that  case  it  was  difficult  to  justify  the  additional 
salary  attached  to  the  position. 

Independence  of  the  Vice-Principal. 

With  vice-principals  responsible  for  but  a  few  areas 
of  the  schools  operation,  it  was  evident  that  they  could 
not  act  extensively  on  their  own  initiative.  This  fact  was 
stated  by  vice-principals  themselves.  On  the  other  band, 
substantial  numbers  did  feel  that  theirs  was  a  position 
distinct  from  the  principals  in  that  they  assumed  complete 
charge  of  specified  parts  of  the  school’s  activities.  Such 
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responsibilities,  obviously,  were  of  a  restricted  nature. 
Importance  of  Duties . 

The  fact  that  vice-principals  generally  agreed  that 
their  duties,  if  equitably  distributed,  could  be  discharged 
as  well  by  other  staff  members  was  further  indication  that 
the  duties  did  not  require  special  training  or  skills. 
Apparently  what  is  general  practice  in  schools  too  small  to 
have  vice-principals,  namely  the  distribution  of  extra 
tasks  among  members  of  the  staff,  did  not  pertain  where 
there  were  vice-principals.  Instead,  such  duties,  essential 
to  the  operation  of  the  school,  but  not  requiring  special 
ability,  were  assigned  to  the  vice-principal.  He  was  avail¬ 
able,  was  being  paid  for  extra  work,  and  so  was  given  the 
jobs.  Thereby  his  time  was  automatically  taken  up  to  the 
extent  where  he  could  not,  in  fairness,  be  required  to  look 
after  administrative  functions  which  would  release  the 
principal  for  supervisory  work.  On  the  one  hand,  if  the 
vice-principal  was  a  good  teacher,  he  was  taking  time  for 
tasks  which  interfered  with  his  teaching.  On  the  other 
hand,  if  his  talents  were  for  administration,  he  was  deprived 
of  the  opportunity  to  develop  them. 

To  a  considerable  extent  principals  felt  as  did  vice¬ 
principals  in  the  matter  of  redistribution  of  the  latter1 s 
duties.  If  staff  members  would  do  them,  they  could. 
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However,  principals  were  more  inclined  to  consider  the 
vice-principalship  as  a  convenient  repository  for  necessary 
duties  not  directly  connected  with  classroom  teaching* 
Although  vice-principals  felt  that  their  present  duties  were 
not  administratively  significant,  the  majority  of  principals 
did  not  think  it  feasible  to  have  them  performed  by  others 
on  the  staff. 

But  even  in  this  attitude  principals  were  not 
entirely  consistent.  While  more  than  &0  per  cent  of  them 
stated  that  the  vice-principal’s  assistance  was  good,  very 
good  or  excellent,  only  24  per  cent  stated  that  such  assis¬ 
tance  made  it  possible  for  them  to  do  extensive  supervisory 
work.  Apparently  the  respective  roles  of  principals, 
vice-principals  and  teachers  were  not  clear  to  all  concerned. 
This  resulted  in  lack  of  organization,  which  in  turn  resulted 
in  obvious  and  immediate  tasks  being  assigned  to  the  person 
most  readily  available,  without  regard  to  the  long-term 
purposes  and  basic  objectives  of  the  administrative  program. 
The  press  of  day-by-day  activities  too  easily  diverted 
attention,  time  and  energy  from  the  long-range  planning  and 
operation  essential  to  school  administration. 

Most  principals  believed  that  the  difficulty  could  be 
overcome  by  extending  the  vice-principal’s  non-teaching 
time.  However,  making  time  available,  by  itself,  would 
hardly  cure  the  ills  of  the  situation.  A  total  reassessment 
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of  the  vice- principal ship  would  have  to  come  first.  Making 
time  available  without  adequate  definition  of  the  uses  to 
which  such  time  would  be  put  seemed  futile.  Planning  of 
such  a  nature  would  require  a  deeper  understanding  by 
teachers,  vice-principals,  principals,  superintendents  and 
boards  of  the  basic  relations  among  positions  on  the  staff 
and  the  main  duties  attached  to  them. 

How  Duties  Were  Determined. 

To  date  few  school  systems  had  made  a  serious  attempt 
to  define  the  position  of  the  vice-principal.  The  Act 
required  his  appointment.  He  was  admitted  to  the  Principals 
Association  and  was  expected  to  work  with  the  principal. 
Duties,  such  as  they  were,  were  arranged  on  the  local  level, 
and  to  all  intents  and  purposes,  on  a  day-to-day  basis. 
Although  duties  were  derived  co-operatively  by  principals 
and  vice-principals,  and  though  principals,  in  the  majority, 
were  satisfied  that  these  duties  had  been  defined  clearly, 
there  was  seldom  so  definite  an  arrangement  as  a  written 
statement  specifying  areas  of  responsibility  for  vice¬ 
principals. 

Vice-principals  themselves  were  not  entirely  satis¬ 
fied  with  the  arrangements  regarding  their  duties.  Over  80 
per  cent  stated  that  they  understood  their  responsibilities 
only  vaguely  or,  at  best,  in  a  general  way.  Doubtless,  it 


179 

would  be  very  difficult  to  define  a  position  in  educational 
administration  so  specifically  that  every  incumbent  would 
know  exactly  what  was  required  in  every  situation.  However, 
it  should  be  possible  to  establish  basic  policy,  and  extend 
the  limits  of  authority  to  such  an  extent  and  in  such  a  way 
that  responsibility  would  be  clear. 

A  statement  such  as  this  was  suggested  by  vice¬ 
principals  in  that  a  majority  rejected  lists  of  duties  which 
might  attempt  to  prescribe  their  actions  in  all  situations. 
Specific  lists  might  be  derived  for  routine  tasks,  while 
broad  policies  could  establish  areas  of  responsibility  and 
authority  within  which  vice-principals  could  exercise  their 
ability  and  discretion. 

Administrative  Allowances  for  Vice-Principals. 

In  the  main,  vice-principals  were  engaged  first  as 
teachers  and  then  as  assistant  administrators.  This  fact 
was  clearly  reflected  in  the  way  in  which  salary  scales 
were  constructed  and  salaries  computed.  Vice-principals 
were  paid  allowances  in  addition  to  salaries  calculated  on 
the  basis  of  teaching  qualifications  and  experience.  Of 
some  interest  was  the  fact  that  rates  of  administrative 
allowances  were  approximately  half  those  of  principals. 
Although  no  comparison  of  duties  was  made,  it  was  shown  that 
principals  carried  responsibility  for  most  of  the  final 
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decisions  in  the  administration  of  the  local  school,  and  that 
vice-principals  spent  very  limited  amounts  of  time  on  their 
duties  other  than  teaching.  This  raised  the  question  of  the 
justification  of  allowances  as  presently  provided  for  in 
schedules.  If  such  allowances  were  considered  fair  to 
principals,  then  they  were  rather  high  for  vice-principals, 
and  vice-versa . 

If  allowances  were  considered  to  be  on  a  professional 
scale,  then  services  of  vice-principals  were  being  purchased 
at  a  rate  higher  than  they  actually  warranted.  Such  work 
as  was  assigned  to  vice-principals  could  be  done  more 
economically  by  helpers  other  than  professionally  trained 
teachers.  Vice-principals  reported  doing  an  average  of  five 
to  six  hours  per  week,  over  and  above  their  teaching.  Over 
the  period  of  approximately  forty  weeks  of  the  school  year, 
this  could  amount  to  two  hundred  to  two  hundred  forty  hours. 
Also  vice-principals  reported  receiving  an  average  in  excess 
of  six  hundred  dollars  for  such  service  as  allowances  in 
addition  to  their  salaries  as  teachers.  Unless  their  work 
as  vice-principals  was  of  a  professional  nature,  or  designed 
to  train  them  for  giving  professional  service  of  a  high  level 
it  was  being  rendered  at  a  cost  beyond  its  worth. 

Also  of  interest  was  the  fact  that  average  allowances 
of  vice-principals  of  large  schools  were  very  little  higher 
than  those  of  standard  and  small  schools.  It  may  be  assumed 
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that  the  duties  of  vice-principals  of  large  schools  should 
be  more  significant,  administratively  and  professionally, 
than  those  of  small  schools,  yet  such  services  were  not  being 
paid  for  at  a  significantly  higher  rate.  The  conclusion  may 
be  drawn  that  the  vice-principalship,  generally,  was  not 
considered  a  real  necessity  in  the  school,  whether  large  or 
small,  by  either  teachers  or  boards,  for  no  apparent  effort 
appeared  to  have  been  made  to  pay  allowances  commensurate 
with  the  work  and  responsibility  inherent  in  the  individual 
position. 

Facilities  Available . 

Clerical  help  for  vice-principals  was  rare.  This 
was  not  surprising  as  much  of  the  work  which  they  were 
doing  was  of  a  kind  that  did  not  require  assistance.  In 
fact,  many  of  the  tasks  reported  could  have  been  done  as 
well  by  clerical  help.  Such  work  as  distributing  instruction¬ 
al  supplies,  administering  the  audio-visual  program, 
completing  attendance  forms  or  keeping  pupil  records  were 
certainly  not  beyond  the  ability  of  a  competent  stenographer. 
If,  therefore,  such  work  were  done  by  a  stenographer,  it 
would  leave  the  vice-principal  free  to  help  the  principal 
to  a  greater  extent.  What  actually  seemed  to  be  the 
practice  was  that  vice-principals  were,  in  fact,  acting  as 
clerical  help  to  principals  and  teaching  staffs. 
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Private  office  space  was  not  generally  available  to 
vice-principals.  Nor  was  this  surprising.  As  portrayed  in 
this  study  there  was  little  in  the  vice-principalship  as 
presently  conceived,  except  in  larger  schools,  which  would 
warrant  such  facilities.  Since  only  low-level  service  was 
required  beyond  classroom  teaching,  additional  facilities 
were  not  needed. 

Vice-principals  could,  of  course,  share  the  princi¬ 
pal’s  office.  However,  such  sharing  precluded  the  possi¬ 
bility  of  both  the  principal  and  vice-principal  working  at 
the  same  time  on  anything  other  than  co-operative  projects. 
Yet  if  the  vice-principal  were  to  act  effectively,  either  in 
an  administrative  capacity,  or  with  staff  and  students,  he 
required  a  base  from  which  to  carry  on  his  work. 

Sheer  physical  impossibility  for  such  arrangements 
exists  in  small  schools.  In  general,  school  enrolment  and 
size  of  staff  do  not  require  extensive  administrative 
facilities.  In  addition,  problems  of  staffing  are  such  that 
of  necessity  vice-principals  are  primarily  teachers  and  have 
little  time  to  use  offices  if  they  did  exist.  The  main 
problem  is  one  of  providing  a  minimum  of  facilities  for 
principals,  before  considering  their  extension  to  vice¬ 
principals. 
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Time  Available  to  Vice-Principals. 

Although  vice-principals  did  have  time  off  from 
actual  teaching,  to  the  extent  of  six  or  seven  periods  per 
week,  on  the  average,  so  much  of  the  time  was  used  in  super¬ 
vising  study  periods  that  only  an  average  of  two  periods 
per  week  could  be  said  to  be  really  free  for  administration. 
If  there  is  any  merit  in  suggestions  that  all  teachers  have 
at  least  one  period  per  day  for  preparation  of  material  for 
classes,  then  vice-principals  were  receiving  approximately 
the  amount  of  time  which  should  ordinarily  be  assigned  to 
teachers.  They  were,  in  effect,  receiving  no  time  for  the 
performance  of  duties  other  than  teaching  and  preparing  for 
classes. 

Estimates  by  both  principals  and  vice-principals  of 
time  required  by  the  latter  to  perform  their  functions, 
seemed  somewhat  low.  Possibly  those  who  had  very  little 
free  time,  wished  to  experiment  with  small  increases  before 
requesting  larger  blocks  of  time.  Probably  too,  they  were 
considering  the  organizational  possibilities  within  their 
own  schools  where  larger  amounts  of  time  were  just  not 
available.  However,  requests  for  further  free  time  seemed 
to  reflect  a  lack  of  conviction  that  the  vice-principalship 
actually  required  increased  time  off.  As  it  existed  at  the 
time  of  the  investigation,  it  did  not. 
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The  Vice- Principalship  as  a  Training  For  the  Principalship. 

The  majority  of  vice-principals  surveyed  did  not 
consider  their  position  as  a  step  on  the  route  of  promotion 
to  the  principalship.  Almost  55  per  cent  were  not  planning 
to  seek  promotion,  but  rather  looked  on  their  positions  as 
terminal . 

Principals  themselves  had  come  largely  from  positions 
other  than  vice-principalships ,  and  those  who  had  come  by 
that  route  had  done  so  within  the  same  school  in  which  they 
had  served  as  vice-principals.  The  vice-principalship  had 
not  been  a  significant  stage  in  promotion  to  the  principal- 
ship  in  the  past. 

Neither  principals  nor  vice-principals  were  completely 
satisfied  that  their  training  in  the  vice-principalship  had 
been  as  good  as  it  should  have  been.  According  to  vice¬ 
principals,  they  were  not  getting  sufficient  experience  in 
the  duties  of  the  principal;  there  was  no  planned  program 
of  in-service  training,  and  finally  there  was  not  enough 
time  available  for  them  to  experience  all  phases  of  school 
operation. 

Although  principals  felt  the  need  for  helping  vice¬ 
principals  to  get  training  experiences,  it  was  evident  that 
they  did  not  know  how  to  go  about  doing  so.  There  was  need 

for  a  co-ordinated  program. 

Vice-principals  suggested  using  regional  workshops  of 
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principals,  vice-principals  and  superintendents  as  a  start¬ 
ing  point  in  a  training  program.  These  workshops  could 
point  up  the  basic  need  for  the  vice-principal’s  services, 
the  training  needs  of  vice-principals  themselves,  and  ways 
in  which  those  needs  could  be  met.  As  a  second  phase  of 
such  a  program,  vice-principals  would  actually  work  at 
problems  outlined  in  these  workshops.  This  phase  could  be 
conducted  in  close  liaison  with  the  principal  of  the  school 
and  the  superintendent,  with  regular  evaluation  of  progress 
and  adjustment  of  the  program  to  suit  requirements.  The 
third  phase  of  the  program  would  involve  formal  study  of 
courses  in  administration  and  supervision  at  the  university 
level. 

Through  such  a  program  of  training  the  position  of 
the  vice-principal  could  become  more  purposeful  than  is 
presently  the  case.  Organization  would  necessarily  have  to 
be  on  the  basis  of  regions  larger  than  single  inspectorates, 
because  many  of  the  latter  have  too  few  vice-principals  to 
carry  out  a  comprehensive  program.  Although  vice-principals 
suggested  that  the  program  be  planned  and  conducted  by 
principals’  associations  and  superintendents,  it  is  probable 
that  expert  assistance  in  the  form  of  consultant  service 
from  the  University  and  the  Department  of  Education  would  be 
required  to  help  organize  significant  activities. 

Such  a  program  could  be  considered  an  extension  of 
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the  Principals’  Leadership  Course  already  in  progress  in 
connection  with  the  University  of  Alberta.  It  is  needless 
to  point  out  the  probable  benefits  to  all  personnel  partici¬ 
pating  in  the  projected  program. 

Vice-principals  themselves  indicated  a  willingness 
to  participate,  whether  for  reasons  of  preparing  for  promotion 
or  of  increasing  their  competence  for  present  duties. 

Relations  Between  Vice- Principal  and  Staff. 

According  to  vice-principals,  their  relations  with 
principals  were  excellent.  The  two  worked  co-operatively 
to  set  the  tone  of  the  school.  The  chief  reasons  given  for 
the  harmonious  relationship  were  mutual  respect  for  pro¬ 
fessional  competence,  co-operative  attack  on  problems,  and 
similarity  of  educational  philosophy.  Such  a  relationship 
is  as  it  should  be.  Only  with  undivided  leadership  can  a 
school  function  as  a  co-ordinated  unit.  It  can  then  formulate 
objectives  and  plan  its  program  in  relation  to  them. 

Harmony  between  principal  and  vice-principal  could 
also  be  considered  a  starting  point  for  a  more  significant 
development  of  the  vice-principalship  as  an  essential 
position  on  the  school  staff. 

On  the  whole,  vice-principals  enjoyed  the  confidence 
of  the  teaching  staff.  Again  this  pointed  up  the  need  for 
greater  training,  and  development  of  the  vice-principal’s 


187 


competence  to  give  help  sought  by  teachers.  Though  the 
relation  between  staff  and  vice-principal  can  be  less  formal 
than  between  staff  and  principal,  there  is  every  reason  for 
the  vice-principal  to  be  able  to  assist  when  the  need  arises. 

Women  as  Vice-Principals. 

Whether  for  valid  reason  or  not,  principals  and 
school  boards  did  not  favor  the  promotion  of  women,  in  large 
numbers  to  administrative  positions.  As  yet,  these  positions 
were  considered  to  be  mainly  a  male  prerogative.  Probably 
an  important  source  of  administrative  talent  is  being  over¬ 
looked  in  that  more  women  are  not  considered  for  promotion, 
and  encouraged  to  prepare  for  it. 

Recommendations . 

Five  major  recommendations  grew  out  of  this  study. 

They  are  closely  related  to  each  other,  and  taken  together, 
represent  a  possible  solution  to  some  of  the  problems 
raised  by  this  investigation.  They  are  presented  as  follows: 

1.  There  is  need  for  a  complete  reassessment  of  the 
position  of  the  vice-principal  and  his  role  in 
the  school.  If  the  vice-principalship  is  to  be 
an  administrative  position,  opportunity  must  be 
given  for  administrative  work.  If  it  is  to  be  a 
training  ground  for  future  leaders,  training 
experiences  must  be  planned  and  provided.  Clear 
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definition  of  the  position  is  necessary  before  it 
can  become  fully  functional  in  the  school. 

2.  There  is  need  for  a  redistribution  of  duties  present¬ 

ly  assigned  to  vice-principals.  First  this  would 
indicate  that  the  vice-principal  has  an  admini¬ 
strative  function  and  second,  it  would  help  to 
make  time  available  for  him  to  perform  this 
function.  Staff  members  could  take  charge  of 
extra-curricular  activities,  and  clerical  personnel 
could  be  provided  to  do  clerical  work.  The 
principal  could  then  delegate  some  of  the  admini¬ 
strative  details  which  now  prevent  his  discharging 
his  own  function  fully. 

3.  School  systems  should  plan  an  organized  in-service 

program,  training  vice-principals  for  admini¬ 
strative  competence  and  educational  leadership. 

Its  value  would  be  two-fold:  better  service 
rendered  in  the  school,  and  better  preparation 
for  future  principals. 

4.  More  careful  selection  of  persons  to  be  appointed  to 

the  vice-principalship  should  be  exercised.  If 
the  position  is  to  become  a  training  ground,  and 
a  distinct  step  in  the  promotion  process,  then 
only  personnel  with  definite  administrative 
promise,  and  desire  to  become  principals,  should 
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be  appointed  to  it. 

5.  Appointments  to  principalships  should  be  made  on  the 
basis  of  administrative  training  and  experience  in 
a  re-organized,  redefined  vice-principalship* 
Persons  who  had  served  an  internship  of  this  kind 
would  be  ready  to  assume  the  broader  responsi¬ 
bilities  of  school  leadership. 
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APPENDIX  A 


Questionnaire  to  Vice-Principals 


Questionnaire  to  Vice-Principals 

I*  Personal  History  of  the  Vice- Principal:  The  information 
of  the  following  section  is  intended  to  give  a  composite 
picture  of  the  vice-principal. 

A.  Name  of  the  school _  Address  of  School  _ 

B.  Number  of  rooms  in  the  school:  _ _ 

C.  Type  of  School:  (Check  the  appropriate  classification) 

Elementary _  Elementary-Junior  High _ 

Junior  High _ _  Junior-Senior  High _ _ 

Grades  I-XII _  Senior  High _ 

Other  (specify)  _ 

D.  Your  age _  Sex _  Marital  Status  ________ 

E.  Rate  of  salary  this  year$ _ 

F.  Of  what  professional  organ! zation( s )  are  you  a  member? 


G.  Check  the  length  of  your  teaching  experience  in  each 
of  the  following  classifications: 

1.  Total  years  of  experience  in  Alberta  In  other 

provinces  of  Canada _  In  other  countries  _ _ 

2.  Total  experience  in  ungraded  schools  _ _ 

3.  Total  experience  in  primary  and  elementary  grades _ 

4.  Total  experience  in  junior  high  school  grades  _____ 

5.  Total  experience  in  senior  high  school  grades  _ 

6.  In  rooms  classified  differently  from  the  above: 

(specify)  _ _ _ _ 

7.  How  long  did  you  teach  before  you  became  a  vice¬ 
principal?  _ years. 
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H.  Check  the  length  and  type  of  your  administrative  experi¬ 
ence  according  to  the  following: 

1.  Were  you  principal  of  another  school  before  you  accepted 

your  present  position? _ 

2.  If  so,  how  long  have  you  held  principalships?  _ years. 

3.  In  which  of  the  following  types  of  schools  have  you 
been  principal?  Answer  both  sections  (a)  and  (b). 

(a)  _ 2-4  rooms  (b)  _ rural 

_ 5-$  rooms  _ village  or  town 

_ other  (specify)  _ _ other  (specify) 


4.  How  long  have  you  been  a  vice-principal? 


(a) 

In 

your  present  school 

years. 

(b) 

In 

another  school 

years . 

5.  If  you  were  a  vice-principal  immediately  before  your 
present  position,  check  the  type  of  school  in  which 
you  held  the  position. 

_  Elementary  _____ _ Jr. -Sr.  High 

_  Elem.-Jr.  High  _ Sr.  High 

_  Jr.  High  _ Grades  I -XI I 

_ ___  Other  (specify)  _ _ _ 

6.  State  your  administrative  experience  in  education 
other  than  the  above: 


I.  Outline  your  professional  preparation  by  answering  the 
following: 

1.  State  your  professional  training  in  terms  of  years  of 
university  training  as  evaluated  by  the  U.  of  A. 

_ _ __years . 

2.  State  your  degree(s)  _ _ 

3.  Year  and  university  at  which  the  degree(s)  was  awarded  : 
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4.  Are  your  presently  working  toward  higher  qualifications? 

5.  Name  the  qualification  you  are  seeking, 

6.  What  is  the  highest  teaching  certificate  that  you 

hold?  _ 

7.  In  which  of  the  following  areas  have  you  taken  special 
courses?  Beside  each  indicate  how  many  you  have  taken. 

_  supervision  _  guidance 

___ _  administration  _ _ _ __  testing 

_  other  (specify)  _ 

•  Appointment  to  the  Present  Position: 

The  intention  of  this  section  is  to  establish  the 
pattern  by  which  vice-principals  are  promoted  and 
appointed. 

A.  Were  you  appointed  to  your  present  position  from: 

(check  one) 


_ the  staff  of  your  present  school? 

_ The  staff  of  your  present  school  division 

or  county? 

_ outside  your  present  school  system? 

B.  How  long  had  you  been  on  the  previous  staff  before 

your  present  appointment?  _ _ years. 

C.  What  was  your  position  on  that  staff  at  the  time  of 
your  appointment?  (check  one) 

1.  Classroom  teacher  of  Elem _ ,  Jr.  High _ Sr. high _ 

_ grades. 

2.  Teaching  principal  of  a  smaller  school _ 

(or  larger) _ 

3.  Specialist _  Name  the  field  of  specialty _ _ 

D.  What  were  your  qualifications  at  the  time  of  your 
appointment? 

1.  Certificate  held _ ___ _ _ 

2.  University  training _ years  (As  rated  by  the  U.ofA.) 

3.  Other  (  specify)  _ _____ _ __ 

E.  What  grade(s)  have  you  taught  since  becoming  a  vice¬ 
principal?  _ _ _ _ _ _ _ _ 


197 


F.  Which  three  of  the  following  were  most  influential  in 
causing  you  to  accept  your  present  position?  Mark 

1,  2,  3  in  order  of  importance. 

_ Salary 

_ Opportunity  for  advancement. 

_ You  could  receive  training  to  fit  you  for  further 

advancement. 

_ The  reputation  of  the  school  as  a  good  one. 

_ The  location  of  the  community. 

_ You  wished  to  live  in  the  community  for  reasons  other 

than  its  location. 

_ Encouragement  from  the  principal. 

_ Encouragement  from  the  superintendent. 

The  position  provided  scope  for  your  administrative 
abilities. 

_ _Size  of  the  school. 

_ Other  (specify)  _ 

G.  Do  you  think  you  were  appointed  because  there  was  no-one 

else  in  the  system  who  was  qualified?  _ _ _ 

H.  Which  three  of  the  following  factors  were  most  in  your 
favor  when  your  appointment  was  being  considered  by  the 
board?  Mark  them  1,  2,  3,  in  order  of  importance. 

_ __Your  ability  and  qualifications  to  teach  high  school. 

_ Your  demonstrated  administrative  ability. 

_ Your  ability  to  supervise  the  instructional  program 

at  a  particular  grade  level.  (Elementary,  Jr.  high, 

Sr.  high) 

_ It  was  a  means  of  keeping  you  on  staff  because  you 

are  a  good  teacher. 

_ It  was  a  means  of  attracting  you  to  the  school  staff. 

_ It  was  a  way  to  reward  you  for  good  service  in  the  past. 

_ Your  specialist  training  (administrative,  guidance, 

testing)  was  needed  in  the  school. 

_ Your  seniority  placed  you  in  line  for  promotion. 

_ Other  (specify) _ _ 
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III.  Duties  of  the  Vice-Principal:  This  section  of  the 

questionnaire  deals  with  your  duties  as  the  vice-principal. 


A.  The  following  is  a  check-list  of  duties.  Under  each  of 
the  headings  check  those  duties  for  which  you  are  com¬ 
pletely  or  almost  completely  responsible. 


1 .  Administrative  Duties: 

_ Testing  program 

_ Time-table  s 

_ Staff-meeting  agendas 

_ Distribution  of 

instructional  supplies 
_ Library  administration 

_ Laboratory  administration 

_ Ordering  and  requisitioning 

supplies  and  equipment 
_ Registration  of  pupils 

_ Transfer  of  Pupils 

_ Text-book  rental  scheme 

2.  Supervisory  Duties: 

_ In-service  training  program 

_ Teachers’  meetings 

_ ^Curricular  adaptations 

_ Special  subject  supervision 

(Name  subject _ ) 

_ Special  grade-level  super¬ 
vision  (Name  grade (s) _ ) 

3 .  Counselling: 

_ Interviewing  pupils 

_ Career  events 

_ Cumulative  records 

_ Teaching  Health  and  Personal 

Development  classes 


1.  Student  Activities: 
Students’  Union_ 

Yearbook _ 

Newspaper _ 

Clubs  (drama,  music, etc. )_ 

Sports  program _ 

Social  functions _ 

Christmas  concert _ 

Graduation _ 

5 .  Discipline : 

Admission  of  lates _ 

Admission  of  absentees _ 

Pupil  supervision  in: 

Halls _  Playgrounds _ _ 

Cafeteria _  Auditorium _ 

At  Noon _  At  recess _ 

6.  Clerical  Duties: 

Letters  and  correspondence 
Forms: 

Attendance _ 

Pupil  records _ 

Dept,  of  Education _ 

Central  office _ 

Filing  System _ 

Supervision  of  clerical 
personnel _ _ 


199 


7.  Other  duties:  List  below  duties  for  which  you  are 
primarily  responsible  but  which  were  not  included  in 
the  lists  above. 


B.  What  is  the  average  number  of  hours  per  week,  exclusive 
of  teaching  that  you  spend  on  your  duties  as  vice- 
principal?  (Estimate  with  reasonable  accuracy)  _________ 

hours  per  wee k. 

C.  In  performing  your  duties,  do  you  refer  matters  to  the 

principal  for  final  decision  before  acting? _ 

D.  Is  yours  a  position  distinct  from  the  principalis  in 

that  you  assume  complete  responsibility  for  certain 
specified  duties? _ 

E.  In  all  fairness,  could  your  present  duties  be  performed 

as  well  by  other  staff  members  if  the  duties  were 
equitably  distributed?  _ _ _ _ 

IV.  How  the  Vice-Principal T s  Duties  are  Determined: 

A.  Does  your  school  system  set  out  a  specific  policy  or 

list  of  duties  of  the  vice-principal? _ 

B.  If  so,  how  were  these  duties  determined?  (Mark  one.) 

_ Through  the  Principals1  Association. 

_ By  the  Board  in  consultation  with  the  Principals T 

Association. 

_ By  the  Board. 

_ By  the  superintendent. 

_ By  the  principal  of  the  school. 

_ Other  (specify)  _ _ _ _ _ 

C.  If  no  specific  policy  is  outlined,  how  are  your  duties 

assigned?  (Mark  one  of  the  following.) 

_ By  the  Principal 

By  the  superintendent. 

_ By  the  principal  in  consultation  with  you. 

_ Other  (specify)  _ _ _ 


. 
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D.  Do  you  know  at  all  times  what  is  required  of  you? 

(Check  one) 

_ specifically. 

_ in  a  general  way. 

_ duties  are  vague;  you  donft  really  know. 

E.  If  you  do  not  know  at  all  times  what  your  duties  are: 

1.  Do  you  think  it  desirable  to  have  a  specific  list  of 

duties?  _ 

2.  Do  you  think  it  is  desirable  to  have  organization  more 

flexible  than  is  suggested  by  a  list  of  duties? _ 

V.  Payment  of  the  Vice- Principal:  This  section  is  interested 
in  HOW  and  HOW  MUCH  the  vice-principal  is  paid  for  his 
position. 

A.  As  the  vice-principal,  do  you  receive:  (Mark  one) 

_ A  basic  salary  as  a  teacher  plus  a  flat  bonus  as  a 

vice-principal? 

_ A  basic  salary  as  a  teacher  plus  an  allotment  per  room? 

_ inclusive  of  your  own  room? 

_ inclusive  of  the  principals  room? 

_ Other  method  of  payment.  (Specify)  _ _ _ 

B.  How  much  money  above  your  teaching  salary  do  you 

receive  as  the  vice-principal?  $ _ 

VI .  Provision  for  Accepting  and  Discharging  Assigned 
Responsibilities: 

This  section  tries  to  determine  the  extent  to  which 
provision  is  made  for  the  vice-principal  to  carry  out 
his  duties  effectively. 

A.  Do  you  have  your  own  office  in  the  school?  _ 

B.  Do  you  share  the  principals  office? 

C.  Is  clerical  assistance  provided  for  your  use? _ 

D.  If  so,  give  the  number  of  half  days  per  week  that 

such  help  is  available  to  you  as  the  vice-principal. _ 

E.  How  many  teaching  periods  (35  minutes)  per  week  do 
you  have  free  from  teaching? 


m 
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F.  In  how  many  of  these  ,rfreen  periods  do  you  supervise 

" study  classes?  i.e.  pupils  in  study  halls,  study 
periods,  etc. _ 

G.  How  many  periods  per  week  free  of  study  hall  super¬ 
vision  and  teaching  do  you  consider  necessary  for  you 
to  perform  your  administrative  duties  adequately? 

_ 1-5  _ 16-20 

6-10  more  than  20 

11-15 


VII.  The  Vice-Principalshiu  as  a  Training  for  Educational 
Leadership: 

This  section  of  the  questionnaire  is  intended  to 
investigate  the  question  of  how  well  the  vice-principal’s 
experience  is  preparing  him  for  promotion  to  a  principal- 
ship. 

A.  Do  you  plan  to  become  a  principal  in  the  future? _ 

B.  If  you  are,  or  were,  planning  to  become  a  principal, 
how  well  is  your  present  position  preparing  you  for  such 
promotion? 

_  very  well 

_  adequately 

_  inadequately 

C.  If  you  feel  that  you  are  not  being  adequately  prepared, 
which  two  of  the  following  are  most  applicable  reasons. 
(Mark  1,  2  in  order  of  importance.) 

_ Not  enough  varied  experience  in  all  the  duties  of 

the  principal. 

_ Insufficient  co-operation  Jrom  the  principal, 

_ Lack  of  a  planned  program  for  in-service  training 

in  the  duties  of  the  principal. 

_ Lack  of  scheduled  time  to  experience  various  phases 

of  school  operation. 

_ Lack  of  effective  example  from  the  present  principal. 

D.  What  is  the  total  time  that  you  plan  to  spend  before 

you  can  feel  competent  to  assume  the  principalship  of 
a  school  of  at  least  twelve  room? _ 

E.  Does  your  school  system  have  a  specific  program  which 
attempts  to  prepare  vice-principals  for  promotion? 

F.  If  you  have  such  a  program,  please  outline  it  briefly 
on  the  back  of  this  page. 


. 
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G.  If  you  do  not  have  such  a  program,  would  you  be  prepared 

to  participate  even  though  the  training  activities  would 
have  to  be  conducted  in  out-of-school  time? _ 

H.  Which  three  of  the  following  activities  would  be  most 
desirable  in  such  a  training  program?  (Mark  your  choices 
1,  2,  3  in  order  of  their  importance.) 

_ Study  groups  for  vice-principals 

_ Workshops  of  vice-principals  with  superintendents 

and  principals. 

_ Actual  experience  in  your  own  school  with  specifically 

assigned  tasks. 

_ University  courses  in  administration  and  supervision. 

_ A  program  of  professional  reading. 

_ Intervisitation  with  other  vice-principals. 

_ An  internship  program  connected  with  the  university. 

I.  Who  should  be  responsible  for  building  a  training  pro¬ 
gram  such  as  this?  (Mark  one) 

_ The  divisional  superintendent. 

_ The  superintendent  and  the  board. 

_ The  principals ’  association,  including  the  super¬ 
intendent  . 

_ Principals1  Associations  and  superintendents  on  a 

regional  basis. 

_ School  boards  on  a  regional  basis. 

_ The  Faculty  of  Education  of  the  university. 

J.  Rate  the  following  as  preparation  to  assume  the  principal 
ship  of  a  school.  In  the  spaces  provided  put  a  ,TVTf  for 
valuable,  and  "D"  for  ’of  doubtful  value’. 

_ Broad,  varied  teaching  experience. 

_ University  training  in  administration. 

_ Observing  the  work  of  a  good  principal. 

_ Advice  from  the  principal. 


. 
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_ Advice  from  the  superintendent. 

_ Working  under  the  direction  of  a  good  principal. 

_ Working  in  the  Principals1  Association. 

_ Professional  reading. 

VIII.  Relations  Between  the  Principal  and  Vlce-Princ ipal . 

This  section  explores  the  degree  of  harmony  that 
exists  between  the  two  chief  officers  of  the  school. 

A.  Do  you  work  harmoniously  with  the  principal? _ 

B.  Is  school  policy  developed  through  co-operative 

endeavor  between  the  principal  and  you? _ _ 

C.  To  which  three  of  the  following  do  you  attribute  your 
relationship  with  the  principal?  (Mark  1,  2,  3  in 
order ) 

_ Similarity  or  difference  in  temperament. 

_ Similarity  or  difference  in  educational  philosophy. 

_ Similarity  or  difference  of  outlook  on  life. 

_ Personal  friendship. 

_ Mutual  respect,  or  lack  of  respect,  for  professional 

competence . 

CoOoperati ve  attack  on  problems. 

_ Other  (specify) _ 2 _ 

IX.  Relation  Between  the  Vice-Princ ipal  and  Othe r  Staff 
Members: 

■  — ■  —  ■  i  i ■  ■  1 1  V 

A.  Check  the  one  of  the  following  which  most  accurately 
describes  your  relation  with  the  majority  of  the  staff 
members: 

_ They  treat  you  just  as  an  ordinary  staff  member. 

_ They  treat  you  with  some  deference. 

They  look  to  you  for  assistance  and  guidance  with 
their  classroom  problems. 


APPENDIX  B 


Questionnaire  to  Principals 


•  ; 


Questionnai re  to  Principals 


I.  Personal  History  of  the  Principal:  The  data  in  this 

section  are  intended  to  complement  information  gathered 
from  vice-principals  through  another  questionnaire. 

A.  Name  of  the  school _ Address  of  the  school _ 

B.  Number  of  rooms  in  the  school _ _ 

C.  Personal  Information: 

1.  Name  the  highest  teaching  certificate  that  you  hold. _ 

2.  Name  your  degree(s) _ 

3.  Length  of  experience  as  a  principal _ years. 

4.  Length  of  experience  as  a  vice-principal _ years. 

5.  Total  length  of  teaching  experience  years. 

D.  What  was  your  position  immediately  before  your  appoint¬ 
ment  to  the  principalship  of  your  present  school? 

( Check  one . ) 

_ Principal  of  a  smaller  school. 

_ Principal  of  a  larger  school. 

_ Vice-principal  of  a  school. 

_ Classroom  teacher.  Grade  level _ 

_ Guidance  counsellor. 

_ Other  (specify)  _ 

E.  How  long  had  you  been  in  that  position?  _ 

F.  In  what  type  of  school?  Mark  the  appropriate  one. 

_ Elementary  _ Junior-Senior  high 

_ Elementary-Junior  high  _ Senior  high 

_ Junior  high  _ Grades  I -XII 

_ Other  (specify)  _ 

G.  State  the  number  of  rooms  in  that  school.  _ 

H.  Was  it  in  your  present  school?  _  Your  present  school 

system? _ _  Outside  your  present  school  system? 

I.  Rate  your  experience  as  a  vice-principal  in  terms  of 
preparing  you  for  your  promotion  to  a  principalship 
by  circling  the  appropriate  term. 


Excellent,  Very  Good,  Good,  Fair,  Poor. 


206 


H.  Did  you  proceed  through  a  well-defined  training  pro¬ 

gram  to  prepare  you  for  the  duties  of  the  principal- 
ship? _ 

I.  Did  you  learn  mainly  by  observing  and  assisting  your 

former  principal? _ 

J.  What  other  experiences  did  you  find  valuable  as 

training?  _ 

II.  The  value  of  the  Vice-Principal  to  the  Princi nal: 

A.  Hate  the  vice-principal’s  assistance  in  helping  you 
operate  the  school  by  circling  the  appropriate  one  of 
the  following: 

Excellent,  Very  Good,  Good,  Fair,  Poor. 

B.  In  all  fairness,  could  his  work,  if  equitably  distri¬ 
buted,  be  done  as  well  by  other  staff  members?  _ 

C.  Does  the  assistance  of  the  vice-principal  free  you 
extensively  for  supervisory  work  in  the  school?  _____ 

D.  If  not,  which  two  of  the  following  are  mostly  responsi¬ 
ble?  Mark  1,  2  in  order  of  importance. 

_ His  lack  of  ’’free”  time.  _ His  lack  of  training. 

_ His  lack  of  ability.  _ Personal  conflict 

_ His  lack  of  interest.  between  you. 

_ Other  (specify) _ 


E.  How  much  time  free  from  teaching  and  study-class 
supervision  do  you  think  the  vice-principal  should 
have  to  perform  his  duties  adequately  in  your  school? 

_ 1-5  periods  per  week.  _ 16-20  periods  per  week. 

_ 6-10  periods  per  week.  _ more  than  20  periods 

_ 11-15  periods  per  week.  per  week. 

III.  Appointment  of  the  Vice-Princ ioal: 

A.  Which  three  of  the  following  factors  were  most  import¬ 
ant  in  the  appointment  of  the  vice-principal?  Mark 
1,  2,  3  in  order. 

_ His  ability  and  qualifications  to  teach  high  school. 

_ His  demonstrated  administrative  ability. 

_ His  ability  to  supervise  the  instructional  program 

at  a  particular  grade  level.  (Name  the  grade  level 

_ ) 


- 
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_ It  was  a  means  of  retaining  him  on  staff  because  he  is 

a  good  teacher. 

_ It  was  a  means  of  attracting  him  to  the  staff. 

_ It  was  a  way  to  reward  him  for  good  service  in  the  past. 

_ His  specialist  training  was  needed  in  the  school.  (Name 

the  specialty _ ) 

IV.  Training  the  Vice-Principal: 

A.  Do  you  consider  it  part  of  your  job  to  train  your  vice¬ 
principal  and  prepare  him  for  promotion? _ _ 

B.  If  not,  who  should  assume  the  responsibility  for  an 

in-service  training  program  for  vice-principals?  _ 

C.  Is  your  vice-principal  being  encouraged  to  prepare  for 

assuming  a  principalship?  _ _ _ 

D.  Have  you  as  the  principal,  defined  the  vice-principal1 s 

duties  and  responsibilities?  _ 

E.  Do  you  have  a  written  list  of  duties  for  the  vice¬ 
principal? _ 

F.  If  so,  how  closely  is  it  followed?  _ _____ 

V.  Women  as  Vice- Principals : 

A.  Is  your  vice-principal  a  woman?  _ _ 

B.  Generally,  do  you  feel  that  a  woman  does  as  good  a 

job  as  a  man  in  the  vice-principalship?  _ 

C.  Why  or  why  not? _ _ 

D.  Other  factors  being  equal,  would  you  choose  a  woman 

as  a  vice-principal?  _ 

E.  Do  you  feel  that  more  women  should  be  promoted  to  vice- 

principalships  than  at  present?  _ _ 

F.  Why  or  why  not? _ _ _ 


: 
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Questionnaire  to  Superintendents 


Questionnaire  to  Superintendents 


I.  (a)  In  your  inspectorate  is  there  a  stated  policy  for 

promoting  promising  teachers  to  vie e-principalships? 


(b)  Is  there  a  stated  policy  for  promoting  vice-princi¬ 
pals  to  principalships?  _ 

(c)  If  so  in  (a)  and/or  (b)  are  appointments  made  on 

the  basis  of  _ seniority  _ ability  to  teach 

at  high  school  grade  levels  _ administrative 

ability  _ other  (specify)  _ 


II.  Does  the  board  feel  that  vice-principals  fill  a  definite 

administrative  need  in  the  schools?  _ _ 

III.  Has  the  board  ever  promoted  a  good,  well  qualified 
teacher  to  a  vice-principalship  as  a  reward  for  out¬ 
standing  past  service  when  retention  was  not  in  the 
questi  on? 


IV.  Has  the  board  ever  promoted  a  good,  well  qualified 

teacher  to  a  vice-principalship  mainly  to  hold  the 
teacher  in  its  emply?  _ 

V.  Does  the  board  have  a  list  of  specified  duties  for  the 

vice-principals?  _ _If  so,  please  attach  a  copy. 

VI.  Does  the  board  have  a  policy  related  to  the  sex  of  a 
vice-principal? 

VII.  If  so,  which  of  the  following  is  applicable? 

_ They  would  favor  a  male. 

_ They  would  favor  a  female. 

_ Other  factors  being  equal,  the  male  would  be  appointed. 

VIII.  Would  it  be  feasible  in  your  division  (or  county) 

to  use  intervisitation  to  increase  the  training  experi¬ 
ences  of  vice-principal?  _ _ 


APPENDIX  D 


Letter  Sent  With  Questionnaires 


Foremost,  Alberta 
November  21,  195$ 


Dear  Fellow-Administrator: 

May  I  ask  you  to  complete  the  enclosed  questionnaire? 
Its  purpose  is  to  gather  data  to  be  used  for  a  M.  Ed. 
thesis.  Since  I  am  asking  you  for  this  assistance,  it  is 
only  fair  that  I  tell  you  something  of  myself  and  my  study. 

I  should  like  to  give  you  a  bit  of  personal  interest  in  the 
job  I  am  asking  you  to  do. 

I  am  in  the  third  year  of  the  principalship  of  a 
thirteen-room  school,  grades  I-XII,  at  Foremost  in  the 
extreme  south  of  the  province.  Previous  to  this  I  was  vice¬ 
principal  of  the  school  in  Bow  Island,  where  I  worked  for 
ten  years.  I  have  taught  for  fifteen  years  and  hold  a 
B.  Ed.  from  the  University  of  Alberta.  Presently  I  am 
working  toward  an  M.  Ed.  from  the  same  university  and  have 
completed  all  but  the  thesis  requirement.  I  am  married 
and  have  three  children. 

While  I  was  a  vice-principal,  and  since,  I  have  been 
interested  in  the  vice-principalship  as  an  administrative 
position  on  the  school  staff.  In  these  days  of  shortage  of 
qualified  teaching  personnel,  the  shortage  of  administrative 
people  is  more  acute  than  ever.  Thus  the  vice-principals 
position  and  experience  have  considerable  importance  in 
training  future  principals  to  staff  rapidly  expanding  school 
systems.  The  question  in  my  mind  has  been,  "How  well  does 
the  vice-principalship  prepare  people  to  assume  the  greater 
responsibilities  of  educational  leadership?"  It  is  to 
attempt  to  answer  this  question  that  I  am  making  the  present 
study. 


This  thesis  is  being  conducted  in  the  Division  of 
Educational  Administration  of  the  university.  Dr.  Reeves, 
is  my  adviser  and  as  such  has  given  his  approval  both  to 
the  study  as  a  whole  and  to  the  questionnaire.  My  plan  is 
to  gather  data  from  vice-principals,  principals  and  super¬ 
intendents,  and  by  cross-checking  information  from  these 
three  sources,  to  establish  the  present  status  of  the  vice¬ 
principal  in  schools  outside  the  cities.  I  feel  that  this  is 
an  urgently  needed  piece  of  research  which  can  make  a  signi¬ 
ficant  contribution  to  the  development  of  education  in 
Alberta. 


Does  that  help? 
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A  word  or  two  of  instruction.  I  have  tried  to  make 
the  questionnaire  as  straight-forward  and  easy  to  handle  as 
possible.  Answer  briefly,  by  checks,  numbers  or  phrases  as 
required.  If  an  item  is  not  applicable,  mark  it  N/A  to  show 
that  you  have  given  it  your  consideration.  Please  be  com¬ 
pletely  candid  in  your  responses;  all  individual  returns  will 
be  confidential  and  only  composite  information  will  be 
published. 

To  make  the  study  reasonably  valid,  I  must  have  a 
high  percentage  of  returns.  May  I  count  on  your  immediate 
response?  Please  complete  the  questionnaire  and  mail  it  to 
me  at  your  earliest  convenience.  I  should  like  to  have  all 
replies  by  December  15.  I  will  be  very  much  indebted  to  you 
for  your  help. 


Yours  sincerely, 


Fred  Enns 
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Follow-up  Letter  to  Vice-Principals 


- 


Foremost,  Alberta, 
December  15,  195$. 


Dear  Vice-Principal, 

When  I  first  sent  you  a  questionnaire,  I  asked  that 
you  try  to  return  it  by  December  15.  To  date  I  have  not 
heard  from  you.  It  means  a  great  deal  to  me  to  get  your 
response,  so  will  you  please  take  time  out  to  complete  the 
questionnaire?  In  the  event  that  you  mislaid  your  copy,  I 
am  enclosing  another  for  your  convenience. 

Perhaps  the  length  of  the  questionnaire  discouraged 
you.  Please  don’t  let  that  be  a  major  concern.  Since  I 
know  how  busy  you  are  at  this  time  of  the  year  (and  at  all 
times)  it  is  not  my  intention  to  add  heavily  to  your  schedule. 
Although  there  are  many  categories,  you  will  probably 
respond  to  only  a  few  on  each  page.  I  think  you  can  go 
through  the  questionnaire  in  about  15  to  20  minutes. 

Response  from  principals  and  superintendents  to 
their  questionnaires  has  been  very  good.  To  date  some  $0% 
have  sent  in  their  returns.  However,  vice-principals’ 
replies  are  much  more  important  to  me.  May  I  count  on  you 
personnally  to  help  bring  them  to  an  equally  high  level? 

I  would  appreciate  your  immediate  reply.  If  there  is  any¬ 
thing  I  can  do  to  assist  you,  please  don’t  hesitate  to 
ask. 


I  am  planning  to  do  much  of  the  work  of  compiling 
and  tabulating  data  during  the  Christmas  holiday,  if  enough 
returns  are  in.  This  would  make  it  possible  for  me  to 
complete  the  thesis  in  time  for  Spring  Convocation.  If 
that  can  be  done,  findings  will  probably  be  available  to  you 
in  the  Alberta  Journal  of  Educational  Research  early  in  the 
fall. 


am, 


Trusting  that  I  will  hear  from  you  immediately,  I 


Yours  very  sincerely, 


Fred  Enns. 


P.S. 

If  you  have  sent  in  your  questionnaire,  please  dis¬ 
regard  this  plea. 

F.E. 


f 
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